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ABSTRACT

g~

- " - . This report is the culmination of the third year of

= research on the effects and usage of CARRASCOLENDAS, a children's
C ‘bilingual television series. -- This year, ‘the: program was broad-
cast nat1onw1de through the Public Broadcasting Service, and

- consequently, research was expanded into a national evaluation.- -

"~ The third year research was conducted in three components: a -~
if1eld experiment, -various att1tude surveys, and a process eval-

-uation 1nclud1ng a natlonal utilization survey. . .

7Eleven f1eld exper1ment test. sztes were selected 1n 31x

N elf Concept, Engllsh Language Skllls, Spanlsh Language Skllls;ff
- and Math) . Differences in galn scores’ were found among the
-3 arious test 31tes. - B T - %77: :

. Vlewers in the second- grade beneflted the least from N
v1ew1ng the series, ach1ev1ng s1gn1f1cantly greater galns than
“nonviewers only in the Spanish content area of History and- -
Culture and in English fluency. The series seemed to have the -
fleast impact in the Spanlsh content area of Science and Phoneme/

"Grapheme relat1ons.” ‘The series also had practically no impact
in terms of two types of language ‘usage measures (language
mlxlng and fluency) 1ndependent of the criterion referenced

_:measures of language skills content areas. No significant
d1fferences were noted among viewer/nonviewer groups in texrms -
of ga1ns on language m1x1ng scores. Nor did viewers achieve




significantly greater gains than nonviewers in Spanish fluency.
In English fluency gains, only ‘second grade viewers s1gn1f1cantly
benefited from v1ew1ng the series.

] - Surveys conducted in the th1rd year evaluation elicited
-~ —attxtudes .of teachers, parents, and ch11dren toward CARRASCO-
S 7 LENDAS. Attitudes of these various groups were positive toward
_ the series and suggestxons for specific program improvement were

also given. - “The growth of prlde in the Mexican culture and -

;bexng effects of watchxng the series.

_ The process evaluation noted imﬁrovement in the coordina-f

tion of .the varxous management components of the evaluatxon

—prOJect. R -

’égaug d?the extent of usage of -
vey-:was. sent to pr1nc1pa1s in
“which=have an enrollment -
) - lents. -Of those pr1nc1pals
had -seen- “or heard of the ser1's,"’,sponse ‘was -very favorable.
ev large percentage of resPondents had -not heard of - ‘the -
Therefore,

- - viii

increased usage of -the Spanish language were especxally noted as

R



L

I RS Y e

TABLE OF CONTENTS

Page
7A:cmowI'EmMENTS..Ov:...;....;..O.;0...’0..;0..7.7.0..503;..’..7.‘.7‘ V

;ABSTRACT;.....O..................l..7.'..700000.0.....07..0;00 vii

L;ST OF TABLESo.oo.ooofooo.ﬁ.o.oe’ooq;o.o.ooa.ooooooooroooo.. xv

:BIST'OF FiGURES.........07..7.70.9...7907;.OOOOGOQQOOOOOOOOOOOO xix

~.I  PROBLEM AND RESEARCH STRATEGIES........eeeesceeeos 1

ine’ld Experiment; o,o;o . j;,ofi q; PR o ) o eoeveceee v

2
- Attituarersm,erys'o6..,—....,oi......:;.'o,...o,,.oo. - 3 ) )
' 4

Additibnal Sthdirers.ootooo.oorr:o:oooooooo..o.o

_II  FIELD EXPERIMENT: OVERALL RESULTS....c.cieoeceee. 7

7 Resear,ChrDeSighorooooo,o;owo;*ooooo’.ooo’oooo’g;oooo ’7 o

Procedu;eSoooooooao:qooooooooco.ooroooowooooo.oo 78

Selection and Organization of Field
Sites and ConsultantS.......cccocececeve. 8
Description of Site: Overall '
Generality..cecceeccecooceccooeoonceonaves 12
SubjectS...eveeeocecvcsssvoccooccessessecccs 13
Test Instruments........cccccevvecccccccces 14
Test ProcedUreS..occeeececececccoccocececes 19

ix

IntrOduCtiOn.a ® o0 Oio". .7 aioffotio:o} ® o o,:ojro—f,o eoe o v L4 ) 1:7 5'7 -

,ﬁeseaf¢h~Quésti6n§ éhd,RéséégchjStrapegieé.;.. 2 -




SECTION : Page

- Scoring Procedures.......................{. 20
Types Of Scores......l.llllllll........llll 21

Data'AHaIYSis;..--..7..-."..'..*...........--..... 24

. ) Pré:l-s,eries Scores......r........7...%..!...0.. 25
. ’ Post-test Data Analysis and Gain Scores.... 25

=

Results.......................,.......:........ 725
Effects of the Series in Terms of

overal.'l content;i....;..V'....p.o‘;o..;.....7725

Language'Usage ReSults..;y................. 41

Sulmnary....-.............-..-....o..........-. 7;747—

- III FIELD EXPERIMENT- s—I,TE',REs,ULTSi;,.:,..;f.*.,.ﬂ Seeeie.. 49 .
Albuqherqqe Resﬁlts:;4j;1i;;;;;i.,......;;.,..l2@9’ .
- Site DeSCTiPtioN.:u.vseevecnsrrrensnsenaios 49
) Monollngual Group ResultS.......cccece0ee0. 51
Blllngual Group Results........;........... 258

Edix‘burg ReSlﬂ.tS sv0ecee . . :7. '.. . . ) esosvocss .:. oo e 63

Slte Descrlptlon..-....-.-.--.o.-..-..o..-. 6:3
Pesults-------.----.o.--o--.---------.----- 7,;6;:4

B - - B _ - ¢

LanSing Results.lllllll.li....lllltlllllllll.ll g"?l

;:;7 i— ) Slte Descrlptlon-.-..--..-..--...--..o....- 7'1’
) ) ReSUItS-....--....--.....-...-.....-.-..--. 73

. LOS Angelésikiesults---7--.-.-;.7..;-.-......7-.-. :;7:9:

¥ - R

- Slte Descrlptlon......-.....-.....-.....-.. ?—9
Resu.‘.ts..-.-.o-..-;...-..-.o.......o-..-.-- ,8707




'SECTION

IV

- Page -
Pueblo Results.i....i.ll..:.:....’.“...f....i....ll :86

Site Description.......cccoccevvcccecccces. 86
Mexican-American Group ResultS........s.... 88 _
Anglo Group Results.................‘...... 97
Third Grade ReSULLS......ceccevoveecvocscas 1027

San A}ltonio ResgltSIlO.—O’..’.....l:.....l....70;00 1077

Site Descriptionl.......‘.f............OOI. 1077
Monolingual Group Results.....c.cccccccce0.. 108
Biiingu@l Group ResultS—.o..’. ;.g.’.......no. ;11677

7Tr§giyi Résults .7. . ; oo oo ; -0 .7. oo .7. L) .:.:. .7.—; .—: oveooo oo 122

Site Descrlptlon.......;................... 122 -
Results.....C...O....‘....07.....0.........7. :123 T

Tucsonf—ReSULtjs,. LA J ; oo .:—.7—. oo o0 000 O’. .’; L4 oi; ; .70:. oo o0 ; 13’:1’ ’ff

. Site Descrlptlon.............,.....,....... 1315?,
7Resu1ts......O.OO.OO.O.....-..O..o....ov... 133 ;7 :f

i TEACI'IERS ' ATTITIDES oio o’o o000 0o0 7.;7.;? 029 o-0 i ;:.:. ®eceeeecs s 139 )

Procedures........’..7’.0....’0.;7{...7..;.;.O.o:.. 139 -

Results...cccecvccececceccocevececocevocccconn 140
Pupil Descrlptlon.........«..a....o........ 140
Television V1ew1ng...¢.............,.....,. 143
Teacher DescriptioON.....ccceececcceccccccoss 145
Teacher Guide US€...cececeoceosecccscecesss 147
Teacher Evaluations of the Series.......... 149"
Teacher Evaluatlons of Pupil Responses..... 151

- Effects of CARRASCOLENDAS....cccuseveocesss 157

Results Excluding Texas Dat@.....ecocceec.. 158
SUMMATY . eceooorcoccococossocsoccsssssscsasss 160




SECTION

Page
TEACHERS '  EVALUATIONS OF PROGRAMS....ccc0s0c000000 163"

Procedures.iaa;aaoaaaaa...l................... 163

7Site Characteristics.aa—aa...a..a.aaaa.aaa.raabo 165

Genc al InfomatlonGGOOOOQQ..............0. 165

Reslillﬁsiao}aaioaa,aai;......ﬁ..f‘f........7‘.-.7....... 175 7*

Program RatingS..w.ceeceeeceocececsssosscosass 175
“Site Ratings- for -Combined Programs on

" Bach- Scale.'
- Comments'

..O.......aiafatoaaaiaaaaa.gig ’7182

75}7.0..'..7:71076:0;oioa.aaaaaoo 190

.:.........t..’........... 191’

PARENTS. ATTIT‘IDESO............................... 195

Parent Attltude Surv;:y........................ 195’7:: - )

PfOCﬁdu;'QS.'.;; .:;:;7.,. eeeoeoce0o0000o0000roscncvce 17957:7 - -

7@@596@@@1\813@& ’];tS’ Eeatilre:S ec o000 0 0 oce 204 :77

Pqeblo Res:uil’t::sjaiaioia a’ ;7:.;:;7. a’: coe .i.:a o000 c0ecoscosvee 2]7-2;,:: - :

B Stmaq”a ceoscee :'c’a - 70:;7’.7:.7 ;:7.’;- oo .’.;::i:’a ®eo0ceccseose e 21737 :

CHILDREN'S ATTITUDES... eeesvesovessoocanensnsenns 215

Pr’ocedureisaaai;oafa:a a’.’a..a.ao’;a.iofa”i.aoaoaa,a..’aa 215 T i’;r

Re,sults.".;.....’.’i.........7.7...’....a.....,....... 215 .




SECTION Page

Television ViewinNg..eceecceceoecococccccecess 216
Language USag@e..ceceeocococc-accccscsosscses 217
CARRASCOLENDAS VieWing.seececoooscceoscscsss 221
SUMMAYY «eeeoecoocsoosvessoccoosscasccsccnse 228

VIII A PILOT APPLICATTON OF ADDITIO? & * CONCEPT
MEASUES.’O.......v.;.....,.0...0..‘...;..........;.

Problémo;ooo‘o*ooooooooooooo.’ooooooooooooooo.oo

- A Two Facter Definition...;.........o.;....

Methodro9600000oo000000:‘00;0010000009000000oo.ooo

- Overvlew..OO0.0...OOOO0.00.00.0...0.00000!’.
Instrument Development....................1

ProcedureSOOOoo.o.o.oooo.ooooooooo.ooooooooooo

Results..oooooooo.n.o.oooooooooo..p.o.oo.ooooo

Va11d1ty and Rellablllty,...........o......

Impllcatlons.oooooooo.ooooouoooo.ooo..oo..vooo
’AD’—HOG; STIJDiES.o:oo;oooo;000;00;..000'0'0030000o‘:ao;o

On the Relationship of Language Domlnance
and the Effects of V1ew1ng CARRASCOLENDAS.....

Pr,ocedures.*:........7.,7........‘......0......
Results and Conclusions...................;

CARRASCOLENDAS III Formative EvaluatlonS°

St\J.dY 10..OoooooOoooooo.ooo.o00000000000000000

Purposeoo{ooooooo0000000Ooo.ooooo.ooooooooo'

MethOdoOooOooooooo.oooo.oo.oo..o.o.oooooooo

Results and ConCluSioNS..eececcecccccccocecne




SECTION ) Page
Yb PROCESS EVALUATION.......:....7...7.................. 263 _

Management Component....c.ceeeecececcocccccess 263
Television Coordinator...cceeceecccoccccecees 263
Curriculum COOrdinator...ceeeeecececcvess oo 265

- - ’ Field Relations Coordinator..........c..... 268

) 7 Executive ProdUCEer.....cceesscesccccccscess 271

: : ’ AGVisSOry COMMittee..c.eeceecceocoocsvecsses 273

] Evaluation Team.........................;..‘274 )

Utilization'Component.ﬁ...................i... 281

;: 7 :DéSCfiptibn..;...:..'.1....7:......7.........7..:.;’28l . - . ;::f

~ i = RGSults...:..7;....,.:4...7‘%7...0.,7..—..:.7.7....’:....:..1.7 253 7 _

) L ChargcteriStieg,oféResanding£Schqols...:.. 283
T °  Availability of CARRASCOLENDAS and~ = - - - - -
- . Viewing PlanS....cecceceseccceccccsccccss 287 ]

- ' Reasons. £or NOt Viewing...eeecececesceessos 291 i -

S RecommendationS..ccceeeeeeesscececeosoesaess 293

AéPENbeES..:..............’.....'...’.0’..7..'0070700700..o....... 295 -

APPENDIX
A  SUMMARY OF CARRASCOLENDAS III PROGRAMS.....eo..o... 297
" B OUTLTNE OF INSTRUCTIONAL OBJECTIVES..:eesessssssss 331 ;

C TEST QUEST’IONng SPANISH......G..:.ooooooooooooooo 347
TEST QUESTIONS: ENGLISH..oo’oooooooooooooooooooooo 362

D  TEACHER DIARY COMMENTS . . cevececevececocesasscesees 371

E . I’NSTRUMENTS’.....;....................i............. 383




=
Z

Table

11

12

-

LIS?T OF TABLES

Page

CARRASCOLENDAS THIRD YEAR EVALUATION ABBREVIATED

:”TIME:LINE.......;.....0...—.‘....:.......’.‘.7.0000;.. 10

COMRARISON OF OBJECTIVES PRESENTED AND TESTED

7IN TI‘E SERIES........o........ol..o......-......l. 16

ALPHA COEFFICIENTS OF. RELIABILITY OF SECOND

AND THIRD YEAR TEST INSTRUmNTS.......0........... :18=

771NTERVIEWER RELIABILITY........................... 22

TEACHER/CLASSROOM TEST SITE INFORMATION

= (ALBUQUERQUE MONOLINGIJAL GROUP) o0 ® 0 .00 0 00 00 . - 9o 8 00 52

TEACHER/CLASSROOM TEST SITE INFORMATION
(ALBUQUERQUE BILINGUAL GROUP) .,!,. L ? 8 O OO0 00 88 0 0o o s 53

TEACHER/CLASSROOM TEST SIVE INFORMATION

(EDINBURG)....i...)i.o39ﬁ.oi95).;9J.J......¢..¢o.. 657

TEACHER/CLASSROOM TIST SITE INFORMATION
(I-IANSING).......................o................. 73
TEACHER/CLASSROOM TEST SITE INFORMATION
(LOS ANGELES)....‘............,......7....7........... 81
TEACHER/CLASSROOM TEST SITE INFORMATION
(PUEBLO)--...ci.................4.----¢-.........0 89

TEACHER/CLASSROOM TEST SITE INFORMATION -
(PUEBLO)..7.................;.......’............... 91

TEACHER/CLASSROOM TEST SITE INFORMATION

(PUEBLO)..,l.......cc......7..l...,............,...... 92

Xv




Table

13

- 14

15

,7%?5,

24

25

26

27

e Page

TEACHEP,/CLASSROOM TEST SITE INFORMATION
(SAN ANTONIO - MONOLINGUAL GROUP)“.ececeveccsscoss 109

TEACHER/CLASSROOM TEST SITE INFORMATION ]
(SAN ANTONIO - BILINGUAL GROUP)+.eececececossccsess 110

TEACHER/CLASSROOM TEST SITE INFORMATION - 7
(TMCY)...CCCCC.CC.CC.C..C..CC..C.C..CC.’.CCCOCC..C 124

TEACHER /CLASSROOM TEST SITE INFORMATION
(TUCSON)...:..o;..;..C.’.—..:CCQ..:....Ci....’.....c:...c 132

PARENT ATTITUDE SURVEY TIME LINE..................7198

SELF CONCEPT-TEST ITEMS.CCC....C...C..C.CCCC.CC. 2357

RESPONSES ‘TO- PERCEPTION ITEMS 'ON- FORMATIVE TEST

70F SELF CONCEPTO.....O.........’.O................ 240

7SELF CONCEPT PILOT TEST ITEM AVERAGE SCORES.......7243i

DTSCRIMLNANT ANALYSIS OF PILOT TEST OF SELF

CONCEPT..O........................................

245

AVERAGE FLUENCY RATINGS IN RESPONSES TO
SPANISY AND ENGLISH ITEMS AS COMPARED BY

RELATIONS OF VIEWING, ACTIVITIES AND LANGUAGE
MEASJRES “WITH GAIN SCORES IN SPANISH AND :
ENGLISH ITEmC...C...CC...C.C.C..C...C..C.C...C.CC 251
SUMMARY OF RESULTS OF ANABYSES OF VARIANCE........ 260
PREFERENCE OF ART SWLESC...C.C..CC..CCCC..CCC.... 261

CARRASCOLENDAS WORKSHOPS RESULTS....;...;..@..3.1.,270

FIELD CONSULTANT EVALUATION RESULTS.....ccccceso.e 276

i TEACHERS CLASSIFICATION OF THE STUDENTS.......... 250 -

ES
=
=
=
=
=




M

I

W B AR PR 1 T i

A AL e

Table
28
29

30

31

32

33

=

- Page

FIELD AGENTS EVALUATION RESULTS.....cecocecevesae. 279

CHARACTERISTICS OF THE RESPONDENT SCHOOLS......... 284

USAGE OFi CARRASCOLENDAS-noooodooooudoooOnoo-\uObouo 288

NUMBER OF CLASSES VIEWING CARRASCOLENDAS
ACCOmING To GRADE LEVEL.07..;0.00..0.....05.0.0..O 290

REASONS FOR NOT VIEWING SERIES. .....ucevveseceens. 201

SOURCES OF INFORMATION ON AVAILABILITY OF SERIES.. 292

- xXvii




10

11

CARRASCOLENDAS III CENTER FOR COMMUNICATION
RESEARCHFLOW cmT...............................

AVERAGE SCORES OF TEST SITES COMBINED,
TOTAI‘ (SPANISH)...................................

AVERAGE SCORES 'OF TEST SITES COMBINED

o TOTAL (ENGLISH).oo......000.o..o........o..o..o.o.

;AVERAGE SCORES- OF TEST SITES COMBINED - -

SELF CONCEPT (SPANISH)-oo...............oo..o...o.

AVERAGE SCORES OF - TEST -SITES - COMBINED, S

SPANISH I.IANGUAGE SKILLS* {SPANISH) Ll 'y 0 ® o0 000000 oo 00

AVERAGE SCORES OF TEST SITES COMBINED,

HISTOHANDCULTURE (SPMISH)‘....................0

‘AVERAGE' SCORES OF TEST SITES COMBINED,
SCIENCE (SPANISH)........................0........

AVERAGE SCORES OF TEST SITES COMBINED, .-
PHONEM"/GMPIEM (SPANISH)oo..oooooo.oooooo.oooooo

AVERAGE SCORES OF TEST SITES COMBINED,

MATH (SPANISH).0.0............O..........o........

AVERAGE SCORES OF TEST SITES COMBINED,

SELF CONCEBT (ENGLISH) .7.7..’07......;...6.00.0.......

AVERAGE SCORES OF TEST SITES COMBINED, .
ENGLISH LANGI’AGE SKILLS (ENGLISH) 2S00 0000000000000

Page

26-

28

30
31

‘32

33

34

35

37

38




Figure 7 _ 7 Page
- - 12 AVERAGE SCORES OF TEST SITES COMBINED, -
HISTORY MD cULTUm (ENGL,ISH) ® & & & & 55 00500 500 000 00 s> 3 9

- — - 13 - AVERAGE SCORES OF TEST -SITES COMBINED, S -
SCIENCE (ENGLlsﬂ)I.II{IIIIIIIIIIIII.II..I.III‘IIII 40
14  AVERAGE SCORES OF TEST SITES COMBINED :
7 IIANGUAGE MIXING (SPAleﬂ) o ® o8 09 8080 000 . L ] . ® o0 00 00 00 427
: - 15, AVERAGE SCORES OF TEST SITES COMBINED,
oo \ i 7 i = - I‘ANGmGE MIXING (ENGLISH) ® 05 560606 0060606060600 086060060006000o0 » 43 = -

e .16 AVERAGE SCORES OF TEST SITES. COMBINED . A L %71
:'ii"ijr 7 'FLUENCY (SPANISH)......E.......................... L45 v é ?;77

17  AVERAGE SCORES-OF TEST SITES COMBINED, S L3
7::':;:1—; 77FLUENCY (ENGLISh).......'.‘.’..‘.....'............. 467: = K

GROUP SPANISH CONTENT ScoRES.........o....l..-... 54 _ s

L

- ¢ 7 18 ° AVERAGE SITE-SCORES, ALBUQUERQU” MONOLINGUAL - - - ~ - _ E
~ 19 AVERAGE SITE SCORES; ALBUQUERQUE MONOLINGUAL ] | |
— 7{* - . - ) GROUP ENGLISH CONTENT SCORES.. .co.ioco oo s 000000000 56 ) B - = l': =

i ©- 20 AVERAGE SITE SCORES, ALBUQUERQUE MONOLINGUAL :
77:'1" - *GROUP LAMUAGE USAGE SCORES...:..o;.l.....lll.... 5777

W

. 21 AVERAGE SITE ‘SCORES,, ALBUQUERQUE BILINGUAL
= — GROUP SPANISH CONTENT SCORES. .:7.!.7.7..;... oo o000 59

22 AVERAGE SITE SCORES ALBUQUERQUE BILINGUAL : )
7GROUP ENGLISH CONTENT SCORES..................... 61 =

23 - AVERAGE SITE- SCORES, ‘ALBUQUERQUE BILINGUAL
GROUP IMGUME USAGE SCORES...u...............l.- 62

24 AVERAGE SITETSCORES}»EDINBURG GROUP,
SPANISH CONTENT SCORES LI ) lo .1-.';x.,'.r.-q'.‘;'l'.-.’7.-.'0'11'.“1".'10-. 66

z
H
by
£
=
=
<
£
=
=




Figure
25
26
.
. 28
- Y
Do - . 30.
g ; 32
% 33
§ 36
% - 37

i
%
=
z
£
£
;3
.
£
=
|3
2
<
£
z
£
=
-
Z
&
==
=
=

- AVERAGE  SITE SCORES, EDINBURG GROUP,

] AVERAGE SITE SCORES PUEBLO MEXICAN-AMERICAN

Page

ENGLISH CONTENT SCORES..........v.d............... 68

AVERAGE SITE SCORES, EDINBURG- GROUP, -
LANGUAGE USAGE SCORES.O........O..OO..D........... 69

AVERAGE SITE SCORES, EANSING GROUP,
XSPANISHCONTENT SCORES..x......‘......;..........D..’ 74

AVERAGE SITE SCORES, LANSING GROUP,
ENﬁGI;’ISH CoNTENT,SC’oRES.:...q..........7.......:0000.; 76:

AVERAGE SITE SCORES, LANSING GROUP ; .
IIANGUAGE USAGE SCORES ‘® o0 00000 voeOe oV e . s eoe ® o0 000000 7:7?
AVERAGE SITE. SCORES LOS ANGELES GROUP = 7 - S
SPANISH CONTENT SCORES L d . . ; LR ] . ® o0 . * . * . .. o . oo e . . o9 000 : 8,27

;AVERAGE ‘SITE SCORES, LOS ANGELES GROUP, T :
ENGLISH CONTENT SCORES.......;...D.O....O.......O. 8_73 .

AVERAGE SITE SCORES, LOS ANGELES GROUP

Tl I‘ANGUAGE USAGE SCORES.........0.......0...........7 :87577 )

GROUP SPANISH CONTENT SCORES&.0.0.D.....ooov..... 937

AVERAGE SITE SCORES PUEBLO MEXICAN—AMERICAN

GROUP, ENGLISH CONTENT- SCORES.vevessasnasveseacans 95
AVERAGE SITE SCORES, PUEBLO MEXTCAN-AMERICAN T

AVERAGE SITE SCORES PUEBLO ANGLC GROUP, )
SPANISH CONTENT SCORES.............D.............. 98

AVERAGE,SITE SCORES; PUEBLO ANGLO GROUP,
ENGLISH CONTENT SCORES......’.........06......7..... 99




FPigure

38

40

41

48
49

50

AVERAGE SITE SCORES, PUEBLO ANGLO GROUP, , :
' AVERAGE SITE SCORES, PUEBLO THIRD GRADE 7
GROUP, OVERALL CONTENT SCORES.s.cccesoescocuonsonns

AVERAGE SITE SCORES, PUEBLO THIRD GRAD:=
GROUP, LANGUAGE MIXING SCORES..cceerccocccscvoccss

AVERAGE SITE SCORESl PUEBLO THIRD GFADE
GROUP, LANGUAGE FLUENCY SCORES...ccscccecccccccccs

AVERAGE SITE SCORES., SAN ANTONIO MONOLINGUAL -
GROUP, SPANISH CONTENT SCORES.....................

AVERAGE SITE SCORES SAN ANTONIO MONOLINGUAL
GROUP,” ENGLISH CONTENT: SCORES......O..............

AVERAGE SITE SCORES SAN ANTONIO MONOLINGUAL
- GROUP, I‘ANGIJAGE USAGE SCORES.......O..O......o....

. AVERAGE SITE -SCORES , - SAN- ANTONIO ‘-BILINGUAL
GROUP SPANISH CONTENT - SCORES.....................

) AVERAGE SITE SCORES SAN ANTONIO BILINGUAL )
GROUP, -ENGLISH CONTENT SCORES..cccecscsccccccnsscs

AVERAGE¥SITE?§CORES; SAN ANTON1O -BILINGUAL
GROUP, LANGIJAGE USAGESSCORES;;};. se0s00c0000000000

AVERAGE -SITE ‘SCORES, TRACY GROUP, SPANISH
CONTENT SCORES................O...................

AVERAGE SITE SCORES, -TRACY GROUP, ENGLISH
CONTENT SCORES......OOOO0.0.00...........o..o.o...

AVERAGE*SITEfSCORES, TRACY GROUP, LANGUAGE-
USAGE‘ SceRE’S...........7...7........................

Page

103

104

118

120

126

128

129




P T A | T

Figure

51

T

54

55

- 57

‘59 -

60
61
- 62
63
64
65

66

AVERAGE PROGRAM RATINGS: APPROPRIATENESS

e
= ford

Page

AVERAGE SITE SCORES, TUCSON GROUP, SPANISH
CONTENT SCORES...OOO..O..OOOOOOOOOO..O0.000.0000.. 134

AVERAGE SITE SCORES, TUCSON GROUP, ENGLISH
CONTENT SCORESOO...O0.0....OO..O..OO......O0.0.00. 135

AVERAGE SITE SCORES, TUCSON GROUP, LANGUAGE
USAGE SCORES.....7......0......7090................. 136

7P7me RATING S}mET.vo.ooooooo.o’.oo.ﬁooO..OOO..ooa 164

 AVERAGE PROGRAM RATINGS: FACILITATION OF

LEARNING, ACT:IVITIES.:...:.......................... 176

AVERAGE PROGRAM RATINGS: COMPARISON WITH ]
OTI-ER PRmmMS.........D..OD...................... 177

AVERAGE PROGRAM RATINGS' APPROPRIATENESS OF
CONTENTOoOOoo.o.00..0..0OOO..OOO..O..OOOOOOO..O00. 178

= =

OF =LANGUAGE.:....:.......0;‘002500:.....:......,...’...:. 179’

AVERAGE PROGEAM RATINGS ¢ VERBAL PARTICIPATION

7WI'EN PROMPTED BY PR%RAM..OOOOO0..0000000.0.00.0.: 180

AVERAGE PROGRAM RATINGé: 'CHILDREN'S INTEREST..... 181
ALBUQUERQUE RATINGS OF CARizASCOLENDAs............t 183
EDINBﬁRG RATINGS -OF CARRASCOLENDAS.:.:c00000c00000. 184
LANSING RATINGS OF éARRASCOLENDASf.....a.......... 185
LOS ANGELES RATINGS’OF CARRASCOLENDAS . .cevcveeeo... 186
SAN ANTONIO RATINGS OF CARRASCOLENDAS...cccosse... 187

TRACY RATINGS OF CARRASCOLENDAS .. .cceccccccccesss. 188

xxiii




Figure
67
68
69

70

71

Page
TUCSON RATINGS OF CARRASCOLENDAS ..eeeveeeeeeecees. 189
TRAVIS STATE SCHOOL RATINGS OF CARRASCOLENDAS..... 193
PICTORIAL ATTITUDE MEASURE..;..............1...... 239
RESEARCH DESIGN.:cocoococococccocscscocscccoscccecce 257

ATTITIJDE MEAS[IRE.............cc.ccc...c.c.coco...o 258




L] I R IR TN

e

B,

z
=
z
=
=
?BL

e

SECTION I

PROBLEM AND RESEARCH STRATEGIES

Introduction

CARRASCOLENDAS is a thirty program series which is
designed as a television component to complement bilingual
instructional programs for Mexican-American children. The
series is in its third year of production and dissemination.

The goal of the project is to provide instruction
through television, emphasizing areas which present learning
difficulties for children whose first language is Spanisgh.
Special attention is glven to those areas which can be drama-
tized in a‘teleV151on presentation by methods and resources.
which are not available to the individual classroom teacher.
Instruction is provided through the use of_ songs, puppets,
marionette actors, films, animation, and other characters.

7Te1evieion segments are presented in color.

A secondary goal is to provide supportive materlals
through which the teacher can integrate the content of the
-series into her daily instructional curriculum. The Teacher
Guide, compiled by the CARRASCOLENDAS curriculum staff, pro-
vides an outline of the content of each of the 30 programs.
Games, exercises, visual materials, and lyrics for
-CARRASCOLENDAS songs are included.

This report describes the evaluation of the third year
series. The primary objective of the third year evaluation
was to assess the learning effects of the program series on
children who were representative of the target population.

The secondary objective of the evaluation-was to identify
attitudes toward the series held by children representative of
the target population and the teachers and parents of such
children. A third objective was the completion of selected

%
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ad hoc studies, including formative evaluation, the evaluation -
of language dominance, and a pilot test of self congeptf

Sections II and III of the report describe,the,procedures
and results of the field experiment; Sections IV, V, VI, and VII
describe the attitude surveys; and Sections VIII and IX describe
the additional studies. Section X also provides a report on the

process evaluation which includes management and utilization
components.

Research Questions and Research Strategies

Field Ekperiment

Research Question
The third year field experiment activities focus upon
two- major questions: (1) What are the effects of viewing
CARRASCOLENDAS when such effects are gauged relative to the
instructional objectives of the series? (2) What is the
generality of the effects of viewing CARRASCOLENDAS when such
effects are gauged-on Mexican-American children in different
areas of the United States?

Research Strateqy

Viewer and nonviéwer samples of the target population
were selected at each of eleven test sites across the nation.
Effects of the series upon children in each of these test -
populations were assessed in terms of pre-series and post-
series criterion referenced measurements, where the measure-
ments represented samplings of the instructional objectives
of the series. Gain scores derived from the pre-series and
post-series measurements were subjected to analysis of
variance in order to evaluate the impact of the program on
viewer children as compared with nonviewer children.

S
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_— Attitude Surveys -

Teachers' Attitudes

Research Question

The Teacher Questionnaire was designed to elicit informéj
tion regarding the general opinions and use of the series by
teachers in different grade levels.

Recearch Strategy

) - A survey instrument was constructed, based on instruments
used in past evaluation studies. The instrument was mailed to
- - " teachers, along-with self-addressed, stamped return envelopes. ‘ .
- : Responses were tabulated for presentation in frequency tables. ’

- § - Teachers' Evaluation of Prqgfamé

-Research Question -

~ The Teacher Diary requested the opinions of teachers on
-a ‘Program-by-program basis. Rating scales were provided for -
- ranking appropriateness of content and language, comparisons
with other programs, faC111tat10n of learning activities, and
pupils' verbal participation and interest level for each of

the 30 programs.

E Research Strategy

; o Teacher Diaries were distributed to teachers by the
g Field Consultants at all test sites. Responses were
periodically mailed to the evaluation staff who computed

"response frequency tables.

DL I R R AT TN T

Parents' Attitudes

Research Question

My"j: RN TR A 5
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“The questions of interest in the Parent Attitude Survey
related to the extent of knowledge about the series and oplnlons

of its utility. -~
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Research Strategy

Parents were surveyed through telephone calls by
interviewers at the test sites. Interviewers used a survey
instrument developed by the evaluation staff. Frequencies
of responses were tabulated by site and in total.

‘Children's Attitudes

Research Question

Questions dirécted to the children focused on the
location of viewing, general opinion of the.series, and opinions
regarding specific production techniques such as films, songs,
or puppets. ' -

Research Strategy

7 Child Attitude Surveys were administered directly to
the children in the field experiment by the test interviewerc:.
Responses were tabulated and cast into frequency tables.

Additional Studies

~ Self Concept

Research Question

What is the applicability of a measure of self concept
_based on conceptual definitions in contrast to the criterion
referenced measure incorporated in the field experiment?

Research Strategy

The strategy was to construct an initial pool of test
items based on conceptual definitions of self concept, evaluate
responses to this initial pool of items, select items from this
pool for a pilot test instrument, and administer the pilot test
to all chiliren in the field experiment. The responses to the
pilot test instrument were -subsequently analyzed to determine




Z

e

LT S S o (S B g |

=
=
¥
ha
<
s
T
F
=
=
P
=
€
s

the degree to which the pilot test discriminated viewers of the
series from nonviewers.

Language Dominance Study

Research Question

What is the relationship between the language dominance
of a child and the effect of viewing CARRASCOLENDAS?

Research Strategy

Based upon data obtained in the second year evaluation
of CARRASCOLENDAS, an index score of language dominance was
computed for each child from ratings of the child's fluencies
in Spanish and English. These language dominance scores were
subsequently compared in a correlation design to the child's
gain scores on Spanish and on English tests.

Formative Study

Research Question

The questions of interest in the formative study
related to the children's reactions to film narrations, and
art and music styles.

Research Strategy

Instruments designed to measure attitudes, recognition,
and comprehension were constructed specifically for use in this
study and administered to subjects representative of the target
population. Responses to these instruments were analyzed to
determine the presence of significant differences among groups.

Process Evaluation

Research Question

The process evaluation was a study of the operational
procedures of the various components involved in producing




CARRASCOLENDAS. Two major components constituted the process
evaluation--management and utilization.

Research Strategy

In the management component, researchers compared role
delineations as outlined by the project proposal and the
existing functions being performed by staff members. Recommenda-
tions were made as a result of these comparisons.

The utilization component consisted of a survey conducted
among public schools in the United States having 10% or more
Spanish-surnamed children in kindergarten, first, second, and
third grades. Responses were analyzed to identify schools
viewing CARRASCOLENDAS, and those schools not viewing or lacking
information regarding the series. .
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SECTION I1I

FIELD EXPERIMENT: OVERALL RESULTS

The field experiment is reported in two sections.
Section II, below, describes the procedures for the experi-

ment and the overali results and analyses. Detailed site

descriptions, results, and analyses for each test site

individually are reported in Section III.

Research Design

The third-year evaluation activities focused up:: two

major questions:

(L) wWhat are the effects of viewing CARRASCOLENDAS
when such effects are gauged relative to the

instructional objectives of the series?

(2) wWhat is the generality of the effects of viewing

CARRASCOLENDAS when such effects are gauged on
Mexican-American children in different areas of

the United States?

In order to answer the two principal research
viewer and nonviewer samples of the target population
selected at each of eleven test sites in eight cities
the nation. Two test cities were selected in each of
states of California and Texas, and one test city was
in each of the states of Arizona, Colorado, Michigan,

questions,
were
across
the
selected
and New

Mexico. The selection and organization of these sites is

discussed in further detail below.

Effects of thé program upon children in each of these
test populations were assessed in terms of pre-series and
post-series criterion referenced measurements, where the




measurements represented samplings of the instructional objec-
tives of the series. The contrast between measures obtained
from the two groups of viewer and nonviewer children at each
test site was the chief strategy for evaluating the impact of
the series. The generality of viewer/nonviewer differences
was then tested across the different population samples.

Test items on the criterion referenced measurements
were drawn from the instructional objectives of the entire
program series. Objectives in the Spanish content area
included those of Self Concept, Spanish Language Skills,
Science, History and Culture, Phoneme/Grapheme, and Math.
Objectives in the English content area included Self Concept,
English Language Skills,  Science, and History and Culture.

Effects of the program were . judged in terms of
(1) gains in test scores on the instructional objectives as
a total, (2) gains in terms of instructional objectives
partitioned into the various content areas of instruction,
(3) gains in terms of fluency of use of Spanish and English
in the interview test situation, and (4) gainz: in terms of
language mixing and usage.

-Data derived from the criterion referenced measure-
ments were sdbjé&ted to various analyses of variance designs.
"Data analysis and results are discussed in further detail-
below.

Procedures

Selection and Organization of Field
Sites and Consultants

An Cperating Procedures manual was designed to define
specific roles and duties of the evaluation staff and to
establish schecules for implementation of the different
activities. (See Figure 1 and Table 1.)

o pme e e L
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The third year project proposal suggested locations
for possible field sites. 1Interaction with members of the
Center for Communication Research, the U. S. Office of
Education, and the U. S. Commission on Civil Rights provided
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TABLE 1

CARRASCOLENDAS THIRD YEAR EVALUATION

ABBREVIATED TIME LINE

Completion Date

Performance

1972

July 28

Augusf 4
September 18 -

October 9

6c7tobe’r 16
Octheri2?
Novembef 6
November 10
Decémber 1

December 4

December 20

1973
January 31

Selection of schcol at each site and

completion of television viewing .

details

- ~ Field consultants meeting, Austin -

Pretesting begins

Series begin§

Teacher Diary Survey begins

Usage Survey begins
Teacher Questionnaire Survey begins

Parent Attitude Survey begins

Usage Survey data returned

Parent Attitude Survey data returned
Post-testing begins

Series ends

Teacher Diary Survey data returned

Post-test data returned

Teacher Questionnaire Survey data returned

Prétésting data returned

1t

MRS TSR]
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a means for contacting educators throughout the United States,
specifically in designated states (Arizona, California,
Colorado, Michigan, New Mexico, and Texas) to act as Field
Consultants. By the first week in August, Field Consultants
had been recruited, and they had established liaison (1) with
the local television station to air the series and (2) with
specific schools for conducting the field experiments. A
major problem encountered during this period was locating
individuals to act as Field Consultants and contacting school
personnel for cooperation in the evaluation procedures. Also,
local television program schedules had often been completed,
and the cooperation of the station manager was sought to alter
scheduling so as to include CARRASCOLENDAS during school
hours. Individuals in all areas whose authorlty was needed
were often on vacation, Therefore the task of having all

~elements functioning similarly throughout ‘the country was

extremely difficult. But, it was eventually accomplished.

Consultants met with evaluators during the second
week in August for -further delineation of activities to be

-performed. They viewed a sample program of CARRASCOLENDAS

and were supplied with sample instruments as well as detailed
procedures for hiring field agents and for instructing them
in interview and scoring techniques. The schedule specified
implementation and completion dates, and Field Consultants
were fully responsible for the performance of all duties.
Evaluators were available to all sites upon request, and
Denver and Tucson were visited prior to pretesting. The
consultant at Denver, however, did not follow through with
his assignment and was discharged from the project. Pueblo
was chosen as an alternate site to provide 1nformat10n from
the Colorado area.

Pretesting at most sites was completed prior to
initial viewing of the series. However, due to the diversi-
fied dates of the first day of school, there was as much as
two weeks difference in site viewing of programs. The first
program was broadcast on October 2 in San Antonio and on
October 16 in Los Angeles. Therefore, some sites viewed all
30 programs prior to post-testing whereas, post-testing
commenced after viewing of 27 programs at other sites. All
post-testing was completed prior to the December holidays in
order to eliminate the time factor regarding retention of

material learned.




¢

PR e A TR S

N PN IEE Ry

1
*
;
t
-
I
H
&
B

12

Generally, once school systems were informed of evalu-
ation procedures, cooperation was excellent. Lansing was the
only site which did not have sufficient subjects for testing
at all three grade levels. Principals and teachers, for the
most part, were very helpful in distributing materials and
completing information forms.

Description of Site: Overall Generality

Test cities and sites were chosen in cooperation with
the Education Service Center, Region XIII and were as follows:

Albaguerque, New Mexico

Edinburg, Texas :
Lansing, Michigan

Los Angeles, California

Pueblo, Colorado

San Antonio, Texas

Tracy, California-

Tucson, Arizona - >

Two test sites were chosen in each of California and
Texas, the two most populous states in terms of Mexican-

" American communities, to compare results between urban and
- rural areas. The Michigan site represented children of

migrant families. Further, Albuquerque and San Antonio each
had two test sites for comparing children involved in a
bilingual classroom curriculum versus children in a mono-
lingual (English) curriculum. The Pueblo site had two addi-
tional components in that third grade Mexican-American
children, as well as children from kindergarten, first, and
second grades, and a group of Anglo children of the same
grade levels were tested.

Most sites had bilingual programs which were funded
by Title VII. Those schools not having bilingual programs
were located in Lansing, Pueblo, and Tracy. Teachers were
generally fluent in Spanish. Those teachers whose fluency

.in Spanish was limited, or who spoke English only, were

located at those schools that did not participate in
bilingual programs.

The average school enrollmeht at test sites was 534,
with the smallest school being in Lansing (215) and the largest,
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in San Antonio (972). All sites, with the exception of Lansing
and Tracy, had an enrollment of 75% or more Mexican-American
children. At these two sites there was an average enrollment
of 27% Mexican-American children. ’

Of the 16 test site schools involved in the evaluation,
the approximate annual income of families in 13 of those schools
was $1,000-4,999. The remaining three schools, located in
Lansing and Tracy, had approximate annual family incomes of
$5,000-9,999.

. Viewing times of CARRASCOLENDAS varied throughout the
sites, with most sites viewing the series. between 9:00 a.m.
and 12:30 p.m. Two sites, Albuquerque and Pueblo, had air
times of 2:30 p.m. and 2:00 p.m. respectively, and teacher

-comments definitely indicated displeasure with afternoon view-

ing of the series. San Antonio and Tucson were the only sites
whose classes viewed CARRASCOLENDAS in color:; all others viewed
in black and white. ’

Subjects

Mexican-American children in kindergarten, first, and
second grades at each of 1l test Sites were tested by means of
a pre-series and a post-series measurement. These children
were further divided into groups of viewers and nonviewers.
The Pueblo site, however, also included children in the third
grade.

All children tested were further differentiated as to
participation in bilingual or monolingual classroom curricula.
Albuquerque and San Antonio had two test sites each, one site
having subjects in.bilingual programs and one site having
subjects in monolingual programs. Of the remaining sites,
subjects at Edinburg, Los Angeles, and Tucson participated in
bilingual programs, and subjects at Lansing, Pueblo, and Tracy
participated in monolingual classroom programs.

The Pueblo site had an additional group of Anglo sub-
jects in kindergarten, first, second, and third grades who
received the post-test measurement only in Spanish, although
both pre and post-tests in English were administered.
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The original number of subjects pretested was designated
as 525 viewers and 175 nonviewers. This amounted to 15 viewers
and 5 nonviewers from each grade level at each site. Post-test
measurements were to be completed with 12 viewer and 4 nonviewer
subjects from every grade 1evél for an expected total of 420
viewers and 140 nonviewers from the overall population. The
smaller number assigned for post-tes* completion was cesigned
to allow for illness and/or transfers from the school. 7
Researchers obtained information regarding school absences of
viewer children. 1If any subject did not view ten of the first-
27 programs (only objectives presented in the first 27 prograns
were tested), he was eliminated from the analysis. E£limination
of these subjects reduced the total number of viewers post- i
tested for statistical comparison. The experimert was com- - N
Pleted by a total of 340 viewer (experimental) and 106 nonviewer -
(control) subjects in Spanish and 341 viewers and 106 nonviewers E &
in English. ’ :

Test Instruments

As stated in the project proposal, the effects of the
series were to be assessed in terms of pre-series and post-
series measurements. These measurements represented samplings
'of the instructional objectives of CARRASCOLENDAS. The curricu-
lum staff for the Education Service Center, Region XIII prepared
the original set of objectives which was presented to the pro-
duction staff. A total of 357 objectives (Self Concept, 27;
History and Culture, 27; Phoneme/Grapheme, 117; Spanish Language
Skills, 48; English Language Skills,, 42; Math, 37; Science, 59)
were designed. Of these, the production staff incorporated 291
objectives in the series (Self Concept, 23; History and Culture,
13; Phoneme/Grapheme, 117; Spanish Language skills, 30; English
Language Skills, 37; Math, 28; Science, 43). Phoneme/Grapheme,
Spanish Language Skills, and Math were treated exclusively in - -
Spanish, and English Language Skills were treated exclusively
in English. Self Concept, Science, and History and Culture were
treated in both languages, with one -objective sometimes treated
twice--once in Spanish and once in English, while another
objective might have been treated in one language only. Of the
13 History and Culture objectives, nine were treated in
Spanish and five in English. Three Self Concept objectives
were presented in Spanish and 14 were presented in English, with
six additional objectives combined with the three Spanish
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presentations. Five Science objectives were presented in
Spanish, 27 in English, and 1l additional objectives were
combined in some of the Spanish and English presentations
with most of these in Spanish, i

The series was 14 hours, 17 minutes and 13 seconds
long. The 291 objectives treated in the series were pre-
sented in 14 hours, 5 minutes, and 53 seconds. The remain-
ing time was allowed for segments which had no instruc-
tional objective, but provided information such as the pro-
nunciation of the series and/or a general introduction to

the series.

Again, test instruments were designed by developing
test questions from the instructional objectives treated in
CARRASCOLENDAS. Both English and Spanish versions of the
test instruments were designed to correspond with items
treated exclusively in English or exclusively in Spanish.
A total of 44 objectives were tested in Spanish, and 30
objectives were tested in English. The amount of time
allotted to the presentation of the number of listed items
is designated in Table 2. Table 2 also allows for a com-
parison of the number of objectives _presented by the
curriculum staff and the number of objectives treated in

-the series. A copy of each test question with an abbreviated

form of the instructional objective, the program number (s),
the title of the segment(s) in which the objective is treated,
the method of presentation(s), and the length of the presenta-
tion(s) appears in Appendix C.

Since the series used during the third year evaluation
was a re-edited version of the second year series, the majority
of the segments in the series remained the same. Many of the
test questions that had been used during the second year ewvalua~-
tion, therefore, were appropriate for use in the third year test
instruments. Several considerations, however, governed selec-
tion of the items for use on the third year test and the con-
struction of new items. Since testing sessions had been longer
than desired in the second year evaluation, the overall length
of each test was reduced. Some program segments had been
eliminated from the series necessitating the elimination of
test items referring to these segments. Also, post-testing
for the third year evaluation occurred prior to airing of the
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last three programs in the series at some sites. Therefore
items relating to these programs were eliminated. All Math
items were also eliminated from the English test since all
Math instruction in the program series was in Spanish. Math
items had been included in the second year English test to
allow investigation of the generalization of instruction
from one language to the other.

After elimination of items necessitated by changes
in the program series, remaining items on the second year
test instrument were examined for possible retention in the
third year test. An effort was made to improve the reli-
ability of the entire test as well as the reliability of the
subtest for each content area on both the Spanish and the
English test instruments. One useful measure of the consistency
of a test is the alpha coefficient of reliability. This
coefficient, which can range from 0 to 1.0, gives an estimate
of such qualities of the test as to whether the test differ-
entiates high scorers clearly from low scorers and whether
the test is internally -consistent. . Alpha coefficients of
reliability were computed for the total test and for the
content area subtests for both the second year and third
year evaluation instruments; these coefficients are presénted
in Table 3. As can be seen from Table 3, the reliability of
the entire test was high on both pre and post administration
of both the English and Spanish tests for the second year and
for the third year evaluation. Reliability coefficients of
the content area subtests, as expected because of test
lengths, ranged from a low of .25 to-a high of .89 for the
second year instrument. While the entire test has high
reliabilities, the reliability coefficients of some content
area subtests in the second year instruments were lower than
desirable. 1In constructing the third year test instruments,
an effort was made to improve the reliability coefficients
of these subtests, while retaining the high reliability of
the total test. As can be seen from Tabie 3, this effort
was largely successful, resulting in a range of reliability
coefficients on the third year test instruments from a low
of .51 to a high of .9l.

As 'a result of the selection process, 37 items were
selected for retention from the second year English test
instrument and 36 from the second year Spanish test instrument.




TABLE 3

ALPHA COEFFICIENTS OF RELIABILITY OF SECOND AND
THIRD YEAR TEST INSTRUMENTS

Self History Language Phoneme

Concept Culture skills SCI€NC€ Gropheme Math Total

Third Year
SPANISH
Pre

Post

ENGLISH
Pre

Post

Second Year -

- SPANISH

Pre

Post

ENGLISH
Pre

Post
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A few items were slightly reworded because they had
appeared awkward when used in the second year testing situa-
tion. Finally, some items were added to the third year test
instrument so that these instruments would more accurately
reflect those revisions incorporated in the third year program
series. These additions resulted in a Spanish test of 56
items and an English test of 44 items.

. ' Test Procedures

Children at all sites were tested individually in
Spanish and English with three or more days elapsing between
tests. Interviews were co.iducted by individuals who were
fluent in the language of the test administered. Pretesting
commenced approximately two weeks prior to the air date of
Program 1, and post-testing generally followed viewing of
Proéram 30. However, due to air date variations, some post-
testing was begun after Program 27. Test instruments were
designed with this possibility in mind, and did not include
items treated exclusively in the last three programs of the
series.

After Consultants met with evaluators, they engaged

field agents who executed interviews for data collection.

Agents were trained in interview techniques to be conducted
) with children for gathering field experiment data, and with
: parents for the telephone survey eliciting attitude data.

It was recommended that all agents spend time in the class-

rooms prior to testing and that they conduct two or three

sample interviews with children who were not subjects in the

experimental design. ‘

Tests were to be administered in relatively secluded
: areas of the school in order that children focus their
attention on the test items. However, some sites had diffi-
culty in securing good locations where there were few
interruptions (see Table 28, Section X).

Efforts were made throughout the interview situation
to maintain a relaxed atmosphere, and any additional remarks
addressed to individual children were made in the same language
as the test being conducted.
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Each question was read aloud to the child and the
response was scored on the test pamphlet as outlined in the
Scoring Procedures provided for each test.

Scoring Procedures

Field agents were provided with detailed instructions
for scoring those questions which might elicit a variety of
responses., The scoring instructions were supplied in the
language of the test to which they applied (Procedures for
Scoring the English Test and Procedimientos para marcar el
examen en espafiol).

Responses to test items were scored in two ways: con-
tent and language usage. Content scores were differentiated
as follows: a perfect response (weighted as a "4"), a
prompted response (weighted as a "3"), a partial response
(weighted as a "2"), and an incorrect or no response (weighted
as a "1"). The "Scoring Procedures" instructions could be
used as references whenever discrepancies arose in order to
standardize field agent scoring.

Language usage was differentiated as follows: a
response in the interview language (weighted as a "3"), a
response mixing Spanish and English (weighted as a "2"), a
response in the opposite language (weighted as a "1"), and
no verbal response (weighted as a "0"). '

The test instruments were designed with numeric scores
for content and language on each item (Appendix E). The
interviewer circled the number which defined the child's
response. These numbers were then hand coded to provide
data for computation of individual scores.

In order to determine the accuracy of scoring among
all field agents, researchers developed an instrument to
measure the reliability of scoring. An Interviewer Reli-
ability Form (Table 4) was included with the Field Agent
Evaluation Fosm (described in Section X). The form consisted
of six test questions. Each question also gave a hypothetical
child's response. The interviewer was required to mark the
score he/she would give the child in each test question. The
number of interviewer responses indicated for each score is
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shown in parentheses. The number of interviewers not responding
to the question is indicated as NR. The correct scoring for
each question is marked with an asterisk. Neither instrument
required the identification of the interviewer in hopes that
both forms would be completed without distortion. Forms were
identified by site, however, by checking postmarks (whenever
possible) upon receipt.

The results provided evidence of generally reliable
uniformity among sites. However, two Spanish field agents in
Albaquerque scored at least half of the items wrong, making
results from that site somewhat questionable. The Edinburg,
Lansing, and San Antonio sites each had two responses marked
wrong.

No Field Agent Evaluation or Interviewer Reliability
forms were received from Pueblo. No estimation can be made
as to the reliability of scoring at that site.

A few responses were received which could not be b
identified according to site due to missing postmarks.

Evaluators reviewed all instruments prior to coding,
and those items requiring performance from the child were
checked against scored results; adjustments were made if
necessary.

Types of Scores

Each child had a variety of scores which represented
his responses in the Spanish and in the English interviews.
These scores were calculated for both the pretests and the
post-tests. The scores included:

(1) average total score; the average score on a one-
to-four scale on all items in a particular test.

(2) Self Concept score; the average score on items
pertaining to the content area of Self Concept.

(3) History and Culture score; the average score on
items pertaining to the content area of History
and Culture.
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TABLE 4

INTERVIEWER RELIABILITY

If you asked a child to color 1/3 of a circle (divided intg . .
thirds), and he colored 2/3 of the circle, you would score:

4 3 2 (2) *1(11) NR = (4)

When you ask the child "What is your address?", and he
responds with the name of the city; and, when you repeat
the question again, he does not respond further, yocu would
score:

" 3. 200 1q4)

If a child is being tested on an objective of the use of on,
you ask him, "Where is the boy riding?" (visual of a boy on
a bus), and he responds "to school" or "to the store," and
you ask, "Yes, but where is he?" and he responds, "in the
bus, " you would score: - -

4 3 2(2) *1(;3) ’ R = (1)

If to the same question (3) after following the same pro-
cedure, he responds by answering, "on the bus," you would
score:

. (

4(1) 3(13)  2(1) 1 NR = (1)
If you ask the child "What languages do you speak?", and
he only responds, "English" (on further checking you

discover that he does not speak Spanish), you would score:

*4(13) 3 2(2) 1(1)
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TABLE 4 (Continued)

6. If a child is asked the name of his parents, and he does
not respond, you would score:

®Content: 4 3 2 1(3) Language: 2(3) 2 1
OR

*Content: 4 3 2 1(13; JLanguage: No mark in
language column

A
- .

. - /" I conducted the test interview in (circle one):

Spanish English
(9) - (7).

1Content: 4 - perfect

% L 3 - prompted

j 2 - partial

: 1l -- wrong; none
2

Language: 3
: 2
: 1

language of interview

mixed

other language

* . . .
Correct score for each item. Number of interviewer responses
= indicated in parentheses. NR indicates no response.
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(4) Language Skills items; the average score on items
pertaining to the content area of Language Skills.

(5) Science; the average score on items pertaining to
the content area of Science.

Two additional scores were also computed for the Spanish
interview test on content areas which were treated only in
Spanish:

(6) Phoneme/Grapheme score; the average content score
-of items pertaining to the content area of Phoneme/
Grapheme relations.

(7) Math score; the average content score of items
pertaining to the content area of Math. ’

Language scores were also computed, including:

(8) Language Mixing score; the average score on a zero-
. to-three scale of the degree to which the child
responded in the correct or opposite language of

the test interview, or in both Spanish and English
mixed. - S ’ o

" (9) Language Fluency score; a rating or a one-to-four .
. scale of the child's overall fluency in the test
interview language. This score was assigned on

each pretest or post-test by the test interviewer.

Data Analysis

- All item scores marked by test interviewers on pretest
and post-test instruments were transferred to punched cards
for subsequent scoring by a computer program. Content scores,
language mixing scores, and gain scores, outlined in the
summary discussion of types of scores, were computed by the
computer program. These scores were then subjected to analysis-
of-variance for viewer/nonviewer comparisons.
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Pre-series Scores

Pretest data are not summarized in this report because
they can be observed‘indirchy in the results data which is
subsequently presented. The important role of the pretest was
to serve as a basis for calculating gain scores. Gain scores
were calculated by subtracting pre-series test scores from
scores on tests given after the series. It was reasoned that
since viewer and nonviewer groups were otherwise comparable,
differences between viewer and nonviewer groups on- average
gain could be attributed to the effects of viewing the
television series. We would expect, accbrdingly,ilarger gains
in the viewer groups than in corresponding nonviewer groups.

Post-test Data Analysis and Gain Scores

Post-test scores were calculated according to the same’

] proceaures as used for pretests. Post-test scores and pretest
" 'scores were entered into a computer program which subtracted

from each post-test score the comparable pretest score, thus
yielding a gain score. The principal focus for assessing the
results of the field experiment was upon the gain scores.

Gain scores were subjected to a series of one-way analyses-of-
variance in order to determine, on each of the measures

_applied in the study, if the viewer/nonviewer group differed

in terms of score gain. Again, if such gains were statis-
tically different, this provided a basis for interpreting an
effect of viewing the series. ’

Results

Overall results include scores of Mexican-American
viewer and nonviewer subjects in kindergarten, first, and
second grades at all sites. Pueblo third grade subjects and
Anglo subjects are not included. These particular Pueblo
results are discussed in Section III. 7

- Effects of the Series in Terms
of Overall Content

Figure 2 summarizes the post-series average scores in
terms of overall Spanish content for the two groups of all
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viewers and all nonviewers. Post-test scores for each child
were derived by computing an average score, on a one-to-four
scale, of the child's responses to all content items tested.
An average of these post-test scores was then computed for
each viewer and nonviewer group as is shown in the figure.
Along with post-series averages, gain scores are also dis-
played, and these were the focus of the statistical compari-
sons among the viewer/nonviewer groups. In addition, the
same scores are presented for all viewers and nonviewers in
each grade level. As can readily be seen in terms of group
differences in the figure as well as in the more detailed
results of the statistical comparison, there were, statisti-
cally significant differences between viewers and nonviewers
taken as a group across grade levels and among viewers and

nonviewers in the first grade. Both of these differences

were significant at the .0l level of probability (p < .Ol).1
In other words, we would expect such a difference to occur
by chance only one time out of a hundred. Thus, we can have
a high level of confidence that the differences were due to
viewing the series.

Figure 3 summarizes the post-series average scores
and gain scores obtained in the English tests. Again, as
can be seen in the figure, there were statistically signifi-
cant differences between viewers and nonviewers as a total
(p < .01), as well as between viewers and nonviewers in the
first grade (p < .0l1). 1In addition, however, there .was also
a statistically significant difference between viewers and
nonviewers in kindergarten (p < .05). A

Thus, in the most general view, in terms of average
scores and in gains due to viewing or nonviewing of the series,
CARRASCOLENDAS appeared to have definite effects upon the
instructional objectives both in Spanish and in English.

These effects, however, were strongest among viewers in the
first grade in terms of Spanish objectives and among viewers
in kindergarten and the first grade in terms of English

1

To be interpreted as significant, the minimum level
of p < .05 was used and this is given in the various figures.
In the text we report the precise value.
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objectives. The difference in gains of viewers and nonviewers
was weakest for children in the second grade in terms ©0f both
Spanish and English instructional objectives.

While these results provide a summary view of the
effects of the series in terms of overall content, a more
detailed view of the results may be obtained by comparing
viewer/nonviewer differences on the subtests over each of
the Spanish and English content areas. These results are
discussed below.

Gains in Subtests of the Spanish Areas
of Instructional Objectives

Viewers and Nonviewers from all Three
Grades Combined

When the gains of viewers and nonviewers from all three
grades combined are compared on the subtest in each Spanish
content area, Figures 4 - 9, viewers achieve significantly
greater gains in three areas: Spanish Language Skills (p < .02),
History and Culture (p < .0l), and Math (p < .0l). In the con-
tent areas of Self Concept and Science, viewers achieved greater
gains than nonviewers, but these differences were not statisti-
cally significant. 1In the content area of Phoneme/Grapheme,
nonviewers -achieved slightly greater gains than viewers, but
this difference was not statistically significant. 1In terms
of the total sample population of viewers contrasted with non-
viewers, the series was most effective in the Spanish content
areas of Spanish Language Skills, History and Culture, and Math.
It was least effective in the Spanish content areas of Phoneme/
Graplieme, Science, and Self Concept.

——

Viewers and Nonviewers in Each Grade Level

When viewers or nonviewers from all sites are combined
according to grade level, as in Figures 4 - 9, the viewers in
the first grade achieved significantly greater gains in four of
the six Spanish content areas: Self Concept (p < .01l), Spanish
‘Language Skills (p < .0l1), History and Culture (p < .0l1), and
Math (p < .01). Viewers in kindergarten and second grade also
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- In terms of grade level, the series appears to be
most effective in Spanish content areas for viewers in the
first grade, and least effective for viewers in kindergarten
and second grade.

Gajins in Subtests in the English Area
of Instructional Objectives

Viewers and Nonviewers from all Three
Grade Levels Combined

In the English content area, Figures 10 - 13, viewers
achieved significantly greater gains than nonviewers in the
three areas of English Language Skills (p < .0l1), History and
Culture (p < .05), and Science (p < .0l1). Although the average
gain of viewers was greater than that of nonviewers in the
area of Self Concept, since this difference was not statisti-
cally significant; we can have little confidence that the
difference is due 19 more than chance. 1In terms of all viewers
contrasted with all nonviewers, the effects of the series were
most evident in the English content areas of English Language
Skills, History and Culture, and Science. The series appears
to be least effective in the English content area of Self
Concept. ‘

] Viewers and Nonviewers in each
. Grade Level

. When comparisons are made between viewers and non-
; viewers in each grade level, Figures 10 - 13, viewers in
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Coronado, while nonviewers were enrolled at East San José.
The groups were thought comparable for the research design.
Armijo Elementary, having a comparable school population to
that of the other schools involved in testing, though with-
out a bilingual program, was chosen as a second test site.
Viewers and nonviewers were taken from the Armijo school
population.

3 The educational television station at the University 3
of New Mexico, KNME, aired the series. The first showings of
CARRASCOLENDAS programs were scheduled weekly on Tuesday,
Wednesday, and Thursday. Shows were repeated on Monday and
Friday. The series was publicized through television, radio,
and newspapers.

The broadcast time of the series presented a problem
at Albuquerque. CARRASCOLENDAS was aired in the afternoon, N
close to the end of the school day at 2:30 p.m. Originally,
it had been scheduled from 9:00 to 9:30 a.m. The 2:30 p.m.
air time excluded viewing by certain classes which had an
early (2:00 p.m.) dismissal on Wednesdays.

Coronado Elementary is an urban school with Title VII
and Title I bilingual programs. Any pupil residihg in the
school district may attend Coronado. The approximate annual
income for families living in the school's area is $1,000-

i} 4,999. There are 411 students in grades kindergarten through
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Armijo Elementary is also an urban school in
Albuguerque, in which any pupil living in the school district
may attend. It has a total school enrollment of 637. Seventy-
eight percent of its students are Mexican-American. In addi-
tion, 17% of the children are Anglo, 3% are black, and 2% are
American Indian. The approximate annual family income is

$llooo b 4’ 9990

The viewer group was exposed to other programs of
televised instruction. Programs the children watch are:
Sesame Street, The Eleetric Company, Amiguitos, and Story
Time. None of the control group classes received any
televised instruction.

[

Teacher and classroom information for the three
schools is summarized in Tables 5 and 6.

Monolingual Group Results

Spanish Test Results

Figure 18 presents the results of overall content
testing in Spanish content areas. The average post-test
score is shown for each viewer and nonviewer group in each
grade level and for viewers and nonviewers from all three
grades combined. The post-test scores were derived by com-
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kindergarten achieve.statistically significantly greater gains
than nonviewers in three of the four English content areas:
Self Concept (p < .05), English Language Skills (p < .05), and
Science (p ~ .02). In addition, first grade viewers achieve
significantly greater gains than nonviewers in the areas of
English Language Skills (p < .02) and History and Culture

(p < .05). The difference in gain scores of first grade
viewers and nonviewers approached, but did not achieve,
statistical significance (p < .08) in the content area of
Science.

The positive effects of the series appear, therefore,
to be most generalizable across grade levels in the content
area of English Language Skills. The series appears to have -
the least impact across grade levels in the English content
area of Self Concept.

~ The .series appears to be equally effective, though in
somewhat different content areas, for viewers in kindergarten
and first grade. The series has no impact in any content area
on viewers in the second grade.

Language Usage Results

Language Mixing

on each pre and post-test in Spanish and in English
children were given-a score on those items requiring a con-
tinuous verbal response that indicated whether tie child
responded in the same language as the test interview
(weighted as a "3"), a mixture of Spanish and English
(weighted as a "2"), the "opposite'" language from the test
interview (weighted as a "1"), or no response (weighted as
a "0"). 1In the data analysis, an average of these item
scores was computed for each test for each child. High scores
indicate responses in the language of the interview, whereas
low scores indicate responses in the opposite language. The
resultant language mixing scores were averaged for each group
of viewer and nonviewer children and gain scores were computed
by subtracting pretest scores from post-test scores. Figure
14 presents the average post-test language mixing score and
average gain score for each viewer/nonviewer group of children
derived from Spanish test results and Figure 15 presents
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comparable scores obtained during the English test
interview. As can be seen from the figures, viewers some-
times achieved slightly greater gains than nonviewers, but
none of these differences was statistically significant.

We can have little confidence that the differences
among viewer and nonviewer groups in gains on language
mixing scores were due to more than chance. It must be con-
cluded, therefore, that the series had no impact on viewers
in any grade level in terms of enhancing their responses in
the correct language of the test interview.

Language Fluency Results

A fluency score was assigned by the test interviewer
to each child for each test interview. This score was the
interviewer's rating of the child's overall fluency in the
language of the test interview.® Scores were assigned on a
one-to-four scale: no fluency (weighted as a "1"), low
fluency (weighted as a "2"), medium-fluency (weighted as a
"3"), high fluency (weighted as a "4"). .

Figure 16 presents the average post-test Spanish
fluency scores of viewer and nonviewer groups. Fluency
gains are also presented in this figure. As can be seen -
from the figure, viewers sometimes achieved slightly greater
‘gains than nonviewers. None of these gains, however, was
significantly greater than those of nonviewers.

Figure 17 presents the average post-test English
fluency scores along with average fluency gain scores. 1In
the case of English fluency gains, second grade viewers did
achieve significantly greater gains than second grade non-
viewers (p < .02). Nonviewers in the second grade, however,
- showed a slight loss in English fluency scores.

In terms of the fluency scores assigned by the test
interviewers during Spanish and English pretesting and

aThe adequacy of such ratings was established and is
discussed in Section IX, Language Dominance study.

o
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post-testing, only one group of viewers were rated as signifi-
cantly more fluent at post-testing than nonviewers, that is the
second grade viewers in English testing. Generally viewers
displayed no significantly greater fluency gains in either
Spanish or English than nonviewers.

Summary

In less technical terms the overall results of the
third year evaluation field experiment may be summarized as
follows:

1. Children who viewed CARPASCOLENDAS generally
benefited in terms of being able to fulfill, or partly fulfill,
various instructional objectives in both the Spanish and
English content areas. ' °

When the grade level of viewers is considered, viewers
in the first grade appeared to benefit the most from viewing
the series in both Spanish and English. Kindergarten viewers
appeared to benefit most from viewing the series in English,
and second grade viewers appeared to benefit the least from
viewing the series.,

2. 1In terms of instructional objectives in the
Spanish content areas, viewing CARRASCOLENDAS had definite

_effects upon gains in the Spanish Language Skills, History

and Culture, and Math areas. Less salient effects of viewing
the series were evident in the area of Self Concept. The
area in which viewing the series appeared to have the strongest
effect was in the area of History and Culture. In this area
viewers from all three grade levels significantly benefited
from viewing the series. 1In the areas of Phoneme/Grapheme
and Science, viewers in none of the grade levels appeared

to significantly benefit from viewing the series. Benefits
from viewing the series were strongest in Spanish content
areas for viewers in the first grade and weakest for viewers
in kindergarten and second grade.

3. Viewing CARRASCOLENDAS resulted in gains in per-
forming instructional objectives in the English content areas
of English Language Skills, History and Culture, and Science.
Less salient effects of viewing the series were evident in

*
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the area of Self Concept. The positive effects of viewing the
series were strongest in the content area of English Language
Skills and weakest in the area of Self Concept. Benefits

from viewing the series were strongest in terms of English
content areas for viewers in kindergarten and in the first
grade. The series had no significant impact in any English
content area on viewers in the second grade.

4, Viewing CARRASCOLENDAS had no significant impact
on viewers in any grade level in terms of enhancing response
in the correct test language (language mixing).

5. Viewing CARRASCOLENDAS significantly enhanced
fluency in English of viewers in the second grade. The series
had no significant impact on the English fluency of kindergarten
or first grade viewers. Furthermore, viewing the series did not
‘significantly enhance the Spanish fluency of viewers in any
grade level.




SECTION II11
FIELD EXPERIMENT: SITE RESULTS

Section II reported the effects of viewing CARRASCOLENDAS
as gauged relative to the instructional objectives of the series
in terms of the overall project and across grade levels and sub-
tests. This section, by contrast, again focuses on the effects
of viewing CARRASCOLENDAS as gauged relative to the instruc-
tional objectives of the series, but reported according to
individual sites, and for only the overall test scores.

Since research design, test instruments, procedures,
scoring, and reliability are reported in the preceding section,
this section will describe each site in greater detail and
discuss the results obtained at each.

1
Albugquergque Results

Site Description -

Albuquerque, New Mexico was selected as one locale for
the CARRASCOLENDAS testing due to its large Mexican-American
population and its location in the southwestern region of the
United States. Coronado and East San José Elementary schools
composed one test site in Albuquerque. Both of these schools
have bilingual programs for the grade levels tested in the
CARRASCOLENDAS evaluation. Viewer subjects were students at

'Supervision of the CARRASCOLENDAS evaluation in
Albuquerque was under the direction of Dr. Ignacio Cdrdova,
_of the University of New Mexico. Dr. Cdérdova, the Field
Consultant, was assisted by the following field agents:

- Mr. David Baca, Ms. Susan McRae, Mr. James Craig, and Ms.
Rose Marie Sanchez.

49
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As can be seen from the figure, first grade and the
combined grade levels of viewers achieved statistically signifi-
cantly greater gains than nonviewers (p < .01 for first grade
viewers and p < .05 for combined grades).

Conclusion

The overall Spanish content effects of the series, there-
fore, were significant for viewers in the first grade and for
the combined grades. The series, however, appeared to induce
no statistically significant gains for kindergarten and second
grade viewers when compared tc nonviewers.

English Test ﬁesuifs

Figure 19 presents the results of overall content test-
ing in English content areas. Scores were derived in the same
manner as for Spanish content areas. English results, however,
indicate that there were no significant -gains in responses of
viewers when compared to nonviewers at any grade level.

Conclusion
CARRASCOLENDAS appeared to have had no effects on

viewers in terms of English content areas when compared to
nonviewers. ‘

Language Usage Results

Figure 20 presents the average post-test and gain
scores for the combined grade levels for viewer and nonviewer
groups in terms of language usage--language mixing and language
fluency.

The language mixing scores were derived in a similar

manner to the content scores, but were computed on a zero-

to-three scale. As can be seen from the figure, viewers
achieved no significantly greater gains in language mixing
scores than did nonviewers. Thus, one can have little con-
fiden- 2 that the differences between viewer and nonviewer
groups were due to anything other than chance.
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A fluency score was assigned to each child on the pretest
and on the post-test based on the test interviewer's rating of
the child's overall fluency in Spanish and/or English during the
test interview. These scores were assigned on a one-to-four
basis. Gain scores were computed by subtracting the pretest
score from the post-test score. Average post-test fluency
scores and average gain scores for each viewer/nonviewer- group
are also shown in Figure 20.

As can be seen from the figure, there were no pretest
fluency scores recorded for nonviewers on the Spanlsh test
instrument. Therefore, no statlstlcal comparisons regardlng
Spanlsh fluency could be made between viewers and nonviewvers.
Differences on English fluency were not statistically significant.

Conclusion

The series did not appear to have any significanf’impacf
of language usage, either in terms of language mixing or fluency.

Summary

In summary, CARRASCOLENDAS had significant impact on the
overall Spanish,contené‘scores for viewers ‘in the first grade
‘and in the .combined three grades at the Albuquerque monolingu.l
classroom site. "No significant impact was evident in language
usage nor in English content as a result of viewing the series.

Bilingual Group Results

Spanish Test Results -

. Figure 21 presents the results of overall content test-
ing in Spanish content areas. As can be seen from the figure,
only kindergarten viewers achieved statistically significantly
greater gains than nonviewers (p < .04).

Conclusion

The overall content effects of the series, therefore,
were significant for viewers in kindergarten, but not for
viewers in the first or second grades in Spanish content areas.

-
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English Test Results

Scores were derived in the same manner as the Spanish
test scores. English results presented in Figure 22 indicate
that there were no significéntly greater gains made by viewers
when compared to nonviewers of the series.

T

Cconclusion

-

In the English content areas, there were no signifi-
cant differences between viewer and nonviewer scores in terms
of effects of viewing CARRASCOLENDAS.

Language Usage Results

Language usage scores on post-test items and gain
scores for the combined grade levels are presented in Figure
23, Viewers achieved no significantly greater gains in
language mixing scores than did nonviewers. Thus one can
have little confidence that differences occurring between
viewer and nonviewer groups were due to anything other than
chance.

——t .
In terms of language fluency, viewers achieved no
significantly s2ater gains than nonviewers in either Spanish
’ or English during the test interviews.

conclusion

Thera was no indication that the series appeared to
make any significant differences in terms of language usage,
in either Spanish or English, between viewer and nonviewer
test scores. )

Summary

The series had significant impact on the overall Spanish
content scores for viewers in kindergart.n at the Albugquerque
pilingual classroom site. THe series appeared to have no signifi-
cant impact on language usage of Spanish and/or English, éither
in terms of language mixing or fluency, nor in English content
scores, : ¢
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Edinburg Results

Site Description

Edinburg, Texas is in a rural area in Texas, close to
the Mexican border, with a large Mexican-American population.

Two schools were used for the CARRASCOLENDAS evaluation
at Edinburg. Lamar Elementary in the Edinburg Independent
School District provided both viewer anrd nonviewer subjects in
Kindergarten and the second grade. Central Elementary, a
school for migrant children, provided first grade viewers and
nonviewers. Central Elementary is in nearby McAllen, Texas.

Lamar Elementary is funded by a Title VII bilingual
program whureas Central School is supplied predominantly with
funds from the Texas Education Agency. In addition, the school
receives support from Title I and Title VII bilingual programs.

The children in Edinburg viewed the programs on KLRN
(Austin/San Antonio) through cable transmission. The migrant
children sa.' the series i1n McAllen on closed-circuit tele-
visio. ovrograms shown here were videoi.ped from the cable
presenta“ions. Tthe program was broadcast to Edinburg viewers
at 10:00 a.m. on Mondays, Wednesdays, and Fridays. 1In McAllen,
the program was aired at 2:30 p.m., five days per week at the
teacher's request.

According to a Test Site Report, no publicity on
CARRASCOLENDAS was available at the Edinburg test site.

Lamar is a rural school with many of its students
attending from surrounding ranches. Its total enrollment is
450. Families whose children attend Lamar have an approxi-
mate annual income of $1,000 -4,999. Pupils in the school's
area attend with few or no transfers allowed.

3

Mr. Robert Tipton of Pan American University was the
Edinburg Field Consultant. Field agents were Ms. Linda K.
Pierce and Ms. Isabel Prescott.
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The ethnic compecsition of the school is 90% Mexican-
American and 10% Anglo.

Kindergarten and second grade viewers watched Sesame
Street in addition to CARRASCOLENDAS. Assorted videotapes
were also available to second grade viewers. Sesame Street
was watched by kindergarten nonviewers. Second grade non-
* viewers had no televised instruction.

Central Elementary, a rural school comprised of migrant
farm workers' children, has an enrollment of 700. Annual in-
come for families in the surrounding area is $1,000 - 4,999.

All children attending Central are Mexican-American.

The first grade viewers and nonviewers receive no
other televicsed instruction.

Teacher and classroom information for both schools is
summarized in Table 7. X

Results

Spanish Test Results

The average post-test score for viewers and nonviewers
in kindergarten, first, and second grades, as well as the com-
bined grade levels, is shown in Figure z4 for overall content
testing in Spanish content areas. Post-test scores were
derived by computing an average score, on a one-to-four scale,
for viewers and nonviewers. Gain scor=s were computed by sub-
tracting the average pretest scorz=s from post-test scores for
viewers and nonviewers. These gain scores of viewers/nonviewers
were subjected to a statistical comparison.

Figure 24 indicates that kindergarten viewers achieved
statistically significantly greater gains than nonviewers
(p < .01). The viewers of the three combined grade levels
-also achieved statistically significantly greater gains (p < .005)
when compared to nonviewers.




65

*yst1hud yoesz o3 Axessaoau umsu,hanO#

S S SUON asuodsax ON o€ o€ M/ say #
S S SuoN * S S M/ slhep # ©
uorT3onIjsuy o
Tenbutrtia T
ystueds ystibum % suoN SSTITATS W o
ystueds % Jo sbenbwn 1 .
SOWT3oWOS SOWT3BWOS K1oxey butmstAa T
T933JV o s
. F s
SOWT3OWOS SOWT3BWOS K1oxey ButmotA -
ax0Fod
3 I T
:SSTITATIOV )
WOOISSBID
ausnigd jusnid SUON jusntd jusnTg jusnTdg Housnfg u
ustueds o
T
*sxk g *sxk g *s1k g2 *sak 9 . *sxk 2T *sxk g oouatTxadxyg 3 -
. ) Bbutyoes] ® 2
w
‘¥ d ‘¥*d ‘¥*°d ‘v d ‘¥ g .4.m, ‘ @aabad I 9
' 3saybinr ° y
— ol
¢ T T T T T T sasyoesl, 3JF °
JOo I9CqUMN U s
I I z 3 z 3 12497 opRId 1 I
SYIMITANON SYHEMAIA SYIMITANON SYIMITA

(Tex3uad)

(9¥NINIQHE) NOILVIWNOANI FALIS LSTL WOOISSWID/JTHOVAL

L TI9VYL

(xewer])



66
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Conclusion
The series had significant impact upon viewer responses

to. Spanish content areas for kindergarten and the combined
grades, but not for first or second grades.

English Test Results

Figure 25 presents results of overall content in the
English content areas. Scores were arrived at in a similar
manner as those for the Spanish test results. As the figure
indicates, statistically significant differences were noted
for viewers in kindergarten (p < .0l) and all three grades com-
bined (p < .01).

Conclusion<

-Significant impact was evident in responses to English
content areas- when viewers and nonviewers were compared for
kindergarten and for all three grades combined, but not for
first grade or second grade. -

Language Usage Results

The average post-test and gain scores ofrlanguage usage
for viewers &nd nonviewers of the combined grade levels are
presented in Figure 26. 4

Iy

Language mixing scores were derived in a similar manner
as the content scores though computed on a zero-to-three scale.
'As can be seen from the figure, there were no significant
differences between viewers and nonviewers in terms of language
mixing.

Fluency scores were similarly computed on a one-to-four
scale. No st‘tiétically sigﬁificant gains were evident, although
viewer fiuency in English approached a level of significance
(p < .07) when compared to nonviewers.
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Conclusicn

o differences of statistical significance were evident
in language usage.

Summary

To summarize, viewers in the combined grade levels, as
well as kindergarten, achieved statistically significantly
greater gains in both Spanish and English content areas when
compared to nonviewers in Edinburg. - These may be noted as
effects due to viewing CARRASCOLENDAS which were not evident
for first and second grades. The series did not appear to
affect language usage, although viewers' English fluency
approached significance.
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4
Lansing Results

Site Description

Lansing, Michigan, an industrial center having Mexican-
Americans in its population, was chosen as a CARRASCOLENDAS
test site due mainly to its location out of the southwestern
region of the United States.

Viewer subjects were students enrolled in Bingham
Elementary School; kindergarten a:;:d second grade nonviewers
were also Bingham students. First grade.nonviewers were
enrolled in Oak Park Elementary.

Station WMSB taped CARRASCOLENDAS programs and
rebroadcast them on Mondays,'Tuesdays, and Fridays at 9:00 a.m.
Test Site Reports indicated that there was no publicity regard-
ing CARRASCOLENDAS in the broadcast area.

Bingham Street Elementary is an urban school in Lansing:
it does not have a funded bilingual program. The school's
total earollment is 33C students, with the approximate annual
income for families in *he school's area estimated ai $5,000 -
9,999.

] Twenty-one percent of Bingham'ssstudents are Mexican-
Americar. Four percent are Black, 3% are American Indian, and
1% 'is listed as "Other" in a Test Site Report. Seventy-one
percent of the children are Anglo.

 Pupils living in the school's area generally attend
Bingham, but transfers are frequently allowed..

Some of the viewerrsﬁbjects watched other programs in
addition to CARRASCOLENDAS. Programs ]isted by teachers in

4Sup§fvising the CARRALCOLENDAS evaluation in Lansing
was Dr., Fraak Pino, Assistant'Professor in the Department of
Romance Languages at Michigan State University. Field agents:
in Lansing were Ms. Mar{a Mordn, and Ms. Guadalupe Solis.
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these classes include Sesame Street, All About You (a program
on health), Science Is Everywhere, and Hum and Strum. Viewers
in one kindergarten class and one second grade class at

Bingham had no televised instruction other than CARRASCOLENDAS.
Nonviewer subjects at Bingham did not view any programs of
‘televised instruction.

First grade nonviewer subjects were students at Oak
Park Elementary. Oak Park, like Bingham, is an urban school
and does not have a funded bilingual program. Approximate
annual family‘}ncome for those living in the school's area is
$1,000 - 4,999,

The school's enrollment is 215. Of these children,
39% are Mexican-American, 50% are Anglo, 9% are Black, and
2% are Indian. ' -

Few Or no transfers are allowed in the school's area.

The nonviewer sdbjecté at Oak Park have access to
locally-produced educational programs, on subjects such as
" science and art. : ‘ : ’

-

Teacher and classroom information for both schools
'is summarized in Table &.

ResultsA

Spanish Test Results

Overall content testing in Spanish is presented in
Figure 27. Average post-test scores for viewers and non-
viewers are rhown for each grade level, as well as for the
combined grades. Scores were computed by averaging children's
responses on a one-to-four scale for viewers and nonviewers.

Gain scores were computed by subtracting pretest - -scores frc.a post-
test scores for viewers and nonviewers and averaging the results.

Thése averages were subjected to a statistical comparison
between viewers and nonviewers.- Although control subjects
for first grade were chosen from the Oak Park School, there
were insufficient completed instruments for these nonviewers
to allow for statistical comparisons with viewers.
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FIGURE 27
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-~ As can be seen from the figure, there were no statisti-
cally significant gains in responses of viewers when compared
to nonviewers. :

_ Conclusion
_ = ; - -

V1ew1ng of CARRASCOLENDAS has no s1gn1f1cant effects in
responses made by ch11dren to Spanlsh content areas.

7§n§11sh:Test Resuhts, - - -oe - - f‘

:;9,' 7 Average scores presented in Figure 28 were derlved in - S -
the ‘same manner for responses to Engllsh content areas as for . -
S'an1sh content areas. Agaln, 1nsuff1c1ent nonV1ewer responses ’ : ’

Language m1x1ng scores, computed on a zero—to-three
ale, 1nd1cate that galns were not stat1st1ca11y s1gn1f1cant.—
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- " In conclusion, there was no indication that the series
_appeared to make any significant difference in terms of content
_scores in Spanish and English, or language usage, between Lansing
viewers and nonviewers. ] ] : )

EY
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- Los Angeles Results

Site Description

_ Los Angeles, California has the largest number of
Mexican-American resldents of any city in the United States.
—gor this reason 1t was selected as-a CARRASCOLENDAS test site.

. = - _ _ _ = = _ =

ALl viewer and nonV1ewer subjects were students at

Clty Terrace Elementary School -The school:part1c1pates in a -

Tltle VII‘blllngual program., i

7'—;~W The Los Angeles Slte Status report 1nd1cated that the
ocal teleV1slonistatlon did r : =

CARRASCOLENDAS subjects
"iThls urban school has an

. Mr. Ramlro Garc1a was the CARRASCOLENDAS Field Con—
fsultant -in Los Angeles. Mr. GarC1a is the Coordlnator for the
. 111ngual Schools P;ogram in Los- Angeles C1ty Un1f1ed School
istrict. Field- ‘agents ass1st1ng him were Ms. Gloria Verdln
I nd ‘Ms. Delia bllvas. :
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CARRASCOLENDAS subjects part1c1pated in no other televised
instruction. :

L]

Teacher and classroom information is summarized in Table -

: 7 " Results’

' Spanish Test ResuIts—

0vera11 Spanish- content -area testlng results of post-
test scores and gain--scores are: presented in Figure 30. Post-
test scores were derxved by computlng;an average score on a one~
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- among v1ewers in the first grade. - ) o o

Conclusion .
Viewing of CARRASCOLENﬁAS significantly affected the

gain scores of viewers when compared to nonviewers in the second -
grade and the combined grades. Less salient gains were evident

- Lanquage Usage Results T ' 7 -

I EPI a
e

- mixing, computed on a zero-to-three scale,- and for language*

Language usage was measured in terms of language m1x1ng
and language fluency. Post-test and gain scores for language -

fluency, computed on a one-to-four scale, were derived in a
similar fashlon ‘as the content scores. F1gure 32rpresents
t se scores.
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8
Pueblo Results

Site Description

Pueblo, Colorado, because of its location out of the
southwestern region of the United State~ was chose: as a
"CARRASCOLENDAS test site. Twenty- . ~~cent of the school -
- - _ population of Pueblo is Mexican-Ames..an. _ )

_ Three schools were used in Pueblo, -each one haV1ng -
- wviewer and nonviewer subjects. The schools were Bradford
. Elementary, Hyde Park Elementary, and Bessemer Elementary.
,—None of these schools part1c1pate in a blllngual program.

Data wasrobtalned -on the baslsf; - two viewer groups

ﬁpiyas comprised.

dnesdays. andﬁfhnrsdays at 2 00 p m.
- Test Slte Reports from Pueblo indicated -that .
RRASCOLENDAS was pdbllClzed through television.and/or radio,
ewspaper, local “and natlonal publlcatlons, and parent bulletins.

BradfOrd Elementary is an—urban school inAPueblo with
an enrollment of 546 students. The approximate annual income
for the families of its students is $1,000 -4,999.

- Students’ llv1ng in- the school's area attend and trans-

. The Field Consultant in Pueblo was Ms. Arlene Sutton,
As31stant Professor -of Education at Southern Colorado State
College. She was assisted in field work by students from that
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The ethnic composition of Bradford is 75% Mexican-
American, 24% Anglo, and 1% Black.

= In addition to viewing CARRASCOLENDAS, kindergarten

= viewer subjects watched a series entitled Project Self Discovery.
T First -and second grade viewers had no televised instruction other -
= ) than-one second grade class in which The Electric Company was

- viewed occa51onally. Third grade subjects watched The Electric

) - Company and a science program. -

‘Kindergarten nonviewers also. watched Project Self Dis-
covery. First grade nonviewers at Bradford had no televised
instruction. (Kindergarten and first grade students only were
used as nonV1ewer subjects at Bradford ) : -

- Hyde Park has an enrollment of 369 chlldren- “their
famélles have an approx1mate annual income of $l 000 4 999

,?r' Puplls in the school's -area attend dee Park- the 7 N E
. school has had. very few transfer requests. ) o H

- Klndergarten and f1rst grade V1ewers had no teleV1sed
1nstructlon othern than CARRASCOLENDAS the same was true for i
thlrdfgrade viewers., Second grade viewers occa51onally viewed ' 3
The Electr1c Company. ' : ) - ' .

K1ndergarten and second grade nonviewers at Hyde Park
had: no televised" 1nstructlon. (Only ‘kindergarteh and second
grade students were used as nonviewers at Hyde Park. )

) Bessemer is an urban school with an enrollment of- 348. -
Approx1mate annual income for families -whose children attend
Bessemer is $1,000 - 4,999.

(>3

. Any pupil re51d1ng in the Bessemer school district
may attend the school. 7

- The ethnic comp051tlon is 74% Mexican-American, 11% -
Black and 15% classified as "Other" in the Test Site Reports.
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) ‘In addition to CARRASCOLENDAS, first and second grade
viewer subjects (the only “grades used at Bessemer for obtain- 2
ing viewer subjects) had no other televised instruction.

 Nonviewers at Bessemer came from the second and third
- - " ‘grades. Second graders watched The Electric Company, while
7 third grade nonviewers viewed a program entitled Exploring.
- the World of Science. :

) Teacher and classroom 1nformatlon for the three schools’
. - 1s summarlzed in Tables 10, 11, and 12. ’

Mexican-AmericanfGroupLResﬁlts

pgpanishiTest;Resuitsi,,

—r

’he results of overall content test-—— . ,; N

Hott oy o o

th flgure.' The average gain sco 7s were subjected to -a
at1st1ca1 compar1s01 between viewers and nonv1ewers.

ez—As can be seen from the f1gure, flrst grade v1ewers
achleved statlstically s1gn1f1cant1y greater gains: (p < .001)

fzthan did’ nonvies s} Statlstlcally s1gn1f1cant gains were -

also achieved. by riewers of the comblned three grade levels

(p < 02) when compared to- nonviewers.

~.Conclusion -

The overall Spanish content effects of the series were
“significant for viewers -in the first grade and for the- coMblned
grades. The ser1es, however, appeared to have had no- stat1st1~
cally 51gn1f1cant benefits for klndergarten and second grade
v1ewers of the series.
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English Test Results

Figure 34 presents the results of overall content testing
in English content areas. Scores were derived in the same manner
as for Spanish content areas. English results indicate a statisti-
cally significant gain for klndergarten viewers (p < .0l). Viewers
in all three combined grades approached, but did not achieve,
significant gains (p < .06) when compared to nonviewers.

= . Conclusion

- CARRASCOLENDAS appeared to have had a significant effect
on ga*n scores of kindergarten viewers in tzrms of overall content
;estlng in English.

’LangnageﬂUSage Results o o - o -

) i 7 - - Pigure 35 presents the'average ‘post-test and gain scores:" fi o
: ifor the combined grade levels for viewer -and _nonviewer groups in I ‘.
terms of language usage—-language mixing and language fluency. . B .

The language m1x1ng scores were der1ved in a 31m11ar -

_ manner to the content scores, but were computed on_ a zero-to- . - -
three scale. As can be seen from ‘the figure, viewers achieved :
:a 31gn1f1cant1y greater gain in terms of language mixing scores
in “Spanish (p < 04) No 51gn1f1cant dlfferences are ach1eved

,—for the Engllsh scores. . -

_ 7 Language fluency scores were assigned to each child on
the pretest and -post-test based on the test interviewer's
rat1ng of the child's ~overall fluency in -Spanish and/or English
durlng the test 1nterv1ew. These scores were assigned on a one-
to-four scale. -Gain scores were ‘computed by subtracting the
post-test fluency scores from the pretest scores. Average post-
test fluency scores and average gain scores for each viewer/

- nonviewer group are also shown in the figure. As can be seen, 7
a ‘statistically significant ga1n was achieved by viewers in - -
Spanish (p < .04), and no difference was noted in term of ' '
English fluency.




B I 1 g

e
BT MM, 0 0t 1

BLL CONSINED

KJNDEHGHRTEN

GRADE

IFIRST

‘SECOND GRHDE

NV L

nv-L

NV

NV

FIGURE 34

HVERARGE SITE SCORES

PUEBLO MEXICAN-RMERICAN GROUP

POST-SERIES ENGLISH
TEST SCORES

1.0 - 2.0
}

DIFFERENCE FRON |
PRE-SERIES TESTS

|

3.32

3.02

3.02

2

KEY
V=VIEWERS
NV=NONVIEWERS

.79

*=SIGNIFICANT DIFFERENCE (P<.05)

-0.08 =
-0.580

0.01

.30

95

0.0 0.5 1.0




96 ,
FIGURE 35
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Conclusion

7 Language usage sdbres in Spanish by viewers were

statistically significantly greater than nonviewers for both
= : language mixing and language fluency. No similar gains were
. = achleved in English,

iy B

Summary R

]
M

"
e

~ In summary, 2ueblo Mexican-American children in the
first grade and the combined grades .achieved statistically
_significantly greater gains after viewing CARRASCOLENDAS than
- did nonviewers - in the Spanish content areas.  Significant
gains were achieved by viewers in kindergarten in the English
i,gqntent;areas., Although no statlstlcally significant gains
{’wére ‘made in terms-of ‘English- language usage, ‘significant
galns ‘were made’by viewers -in terms of language mixing and
,language fluency in Spanish.

Lk i L
it (I} ‘L

TR R e
otk Ng‘h Al

Anglo Group Resultér

- Spanish Test Results

- The Field Consultant in Pueblo did not administer
= Spanish pretests to Anglo subjects since two or three trial
_ interviews generally indicated no response to test items.

] - - Post-test scores were’ayeraged for viewers and n@n-
s - viewers in kindergarten, first, and second grades, and for the three
z " grades combined. Scores are presented-in Figure 36.

. No gain scores could be gauged since the pretests were
not administered.

- English Test Results

. Scores for English content areas were derived on a ]
’—onefto-four scale. Post-test scores are presented in Figure 37
as well as gain scores computed by subtracting the average pre-
test scores from the average post-test scores of viewers and
nonviewers.
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As ‘can be seen from the figure, first grade Anglo viewers

achieved statistically significant gains in the English content
-areas. No other significant differences between viewers and

nonV1ewers were indicated.

Conclusion

. Viewing of the series had a significant impact upon
responses of first grade viewexs. but not upon klndergarten or

'second grade viewers.

~ _Language Usage Results

7 Language usage scores for the combined grades on post-
est items -are- presented in F1gure 38. Gain- -scores. in English .
re also 1nd1cated although none- was avallable in Spanish.

‘No- stat1st1cally s1gn1f1cant ga1ns ‘were noted in the
ompar1son of -viewers -and nonviewers although language mixing
’,Engllsh d1d approach a level of s1gn1f1cance (p < 09)

: Measures of language fluency on the pretest ir. English
ere h1gh (often at ceiling level) and even small variations-
n -children's responses could account for the” negat1ve gain
CoreS. ~ . - - - -

“-Conclusion

No stat1st1cally significant gains were evident on

"’swfélanguage usage of Anglo subjects.

FSummagz .

Insofar as tested, viewing CARRASCOLENDAS generally

- --had no significant impact on the responses of Anglo subjects.
: - Only first grade viewers achieved significant gains compared
_ - - ‘with nonviewers, and then only i. English content areas.
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FIGURE 38
AVERAGE SITE SCORES
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Third Grade Results

Overall Content Results

Since-third grade subjects were included in the Pueblo
results, responses were treated separately and not included in
the overall results of Section II.

: However, since third grade Mexican-American and Anglo
: subjects were measured, post-test scores of viewers and non-
viewers, as well as gain scores for overall content are pre-
sented in Figure 39. )

AR

A

,,Spanish Test Results

L SRNT

- No. Significant gains were achieved by third grade ] ,

: ex1can-American viewer subjects in the Spanish- ‘content ‘areas. B
-Anglo suojects “had: no scores available to allow for computa-

- tion of gain ‘'scores.

. 7 5E§glish Test Results

- o In the English content areas, ‘Mexican-American and
7Anglo third grade viewers did- not achieve any statistically
significant gains when compared to Mexican-American and Anglo
third -grade nonviewers. S -

Lénguage Mixing Resnlts

: Mexican-aAmerican nonviewer subjects. had no pretest
scores recorded in Spanish 1anguage mixing. Therefore, gain
score comparisons between -viewers and nonviewers was not
‘possible. Anglo subjects did not have gain scores available
B in Spanish, as mentioned previously.

o
T

e

RO A N e e A R A R A b ‘\N!W?"i‘“\lh’”“;ﬂ o

Gains in English by Mexican-American viewer subjects,
though not statistically significant, did approach a level of
significance (p < .08). The same was also true of Anglo
subjects (p < .08). Post-scores and gain scores are presented
in Figure 40.
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FIGURE 40
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Language Fluency Results

Conclusion ‘ -

Figure 41 presents the post-test and gain scores for
Mexican-American and Anglo subjects in the third grade according
to fluency in English and Spanish. g

Neither group achieved statistically significant gains
in either Spanish or English. -

To summarize the results of third grade Mexican-American
and Anglo subjects, it is evident that viewing of CARRASCOLENDAS
did not have significant impact upon the responses of viewers .

when compared to nonviewers. - o i - - B
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San Antonio Results7

Site Description

v ‘San Antonio, Texas,'because of its large, urban Mexican-
Bmerican population in the southwestern region of the United

‘States, was chosen as a site for CARRASCOLENDAS testing.

. The viewer groups were comprlsed of students from
Colller Elementary, while nonviewer subjects came from Columbia
Heights Elementary. Both schools participate in a Title Y;I
bilingual'program, i -

There were two grouos of viewers and one group of
nonviewers in San. Antonlo. Cne group of V1ewers part1c1pated
r monollngual classroom currrculum—-there was: ho formal
instruction in- Spanlsh although orcas1onal act1vit1es ‘might -
take -place- in Spanlsh (songs, games. explanatlons, ete,) .

The other group of viewer subjects was involved in a blllngual
classroom program-—all daily class act1v1t1es were conducted

: :ngually.f (Note ‘hours. of b111ngua1 instruction given for
these two -groups. in Tables- 13 and 14.) “Thus, data obtained
were regarded as those com1ng from two separate sites.

- All V1ewer subjects saw the series through KLRN )
(Austln/San Antonlo) at. 10: 00 a.m. on Mondays, Wednesdays,
and Frldays. The Field Consultant in San- Antonio personally
prov1ded color telev151on sets for v1ewer classrooms.,

- Test Slte Reports from the two. schools indicated that
CARRASCOLENDAS was pub11c12ed in San Antonio through television -
and/or radio and newspapers. - - : . :

As mentioned earlier, the two sets of viewer subjects
were all Collier Elementary School students. This urban
school has an enrollment of 638. Annual income for families
living in the school's area is $1,000 - 4,999,

The Field -Consultant in San Antonio was Dr. Tomas
Rlvera, Professor of Romance Languages and Literature at The
University of Texas at San Antonio. A351st1ng him were field
agents Ms. Gloria Rodr1guez, Ms. Concepcron Rivera, Ms. Bertha
Martinez, and Ms. Amelia Gdmez.
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Few or no transfers are allowed in the school; pupils
~living in the surrounding area attend.

Ethnic composition of Collier is 96% Mexican-American,
3% Anglo, and l%ﬁBlack. N )

The monolingual site kindergarten viewers, however,
also watched Sing, Children, ‘Sing. First graders viewed this
program, in addition to All About You, and Getting to Know Art.

" Second grade viewers watched no other television programs.
San Antonio viewers from the bilingual site received no
televised instruction other than CARRASCOLENDAS .

All nonviewer subjects in the CARRASCOLENDAS evaluatlon
came from Columbia Heights. It has an enrollment of 972. i
Annual 1ncome for- famllles 1n the- school's area is $1, 000-— = =

- . Few or no transfers ‘are allowed at Columbla Helghts-

- students attendlng llve 1n the school's ‘area. . : T

- 'Etﬁnic—comPOSifion:iS’99;9%5Meiiean§KMeriean;?andr;nzf?
" Anglo. B IR L T T T

- - - Telev131ons are not avallable -at Columbla Helghts, _—
- though Classroom Information sheets ‘did indicate that when :
- a set was obtalned ‘The Electric- Companz and local programs' . ’ - -
on health and music were ‘viewed.  -These reports also indicated :
‘that CARRASCOLENDAS was seen by classes in -which nonviewers
- were enrolled, but only at very rare times when a set was .
avallable for use, - i 7 - 7 -

- ) . - Teacher and classroom information for both schools
: ) ‘is summarized in Tables 13 and 14.

7Monolingua1 Group. Results

Spanish Test Results

" The average post-test score for viewers and nonviewers
in kindergarten, flrst, and second grades, as well as the com-
bined grade levels, is shown 1n.rlgure 42 for overall content

e
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FIGURE 42
RVERARGE SITE SCORES

SAN ANTONIO MONGLINGURL GROUP
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Post-test scores were derived

testing in Spanish content areas.
by computing an average score, on a one-to-four scale, for
viewers and nonviewers. Gain scores were computed by subtracting

the average pretest scores from post-test scores for viewers and
nonviewers. These gain scores of viewers and nonviewers were

subjected to a statistical comparison.

An insufficient number of nonviewer subjects was tested
to allow for statistical comparisons in kindergarten and first
grades. Figure 42 indicates that there were no significant
gains made in terms of Spanish content by viewers when compared

Conclusion

<. Ainsofar as tested, the series had no- Significant impactj )
’upon Viewer responses to Spanish content areas. _ T

English Test Results ) i S - . o

: ) Scores were arrived at in a similar
anner as- those for the Spanish ‘test results. -As- the figure
,1cates, ‘the v1ewers of the combined grades achieved statisti- -
« y 51gn1f1cant1y greater gains- < +05)- in the English con- _ .
= tent -areas when compared with nonviewers. -

:épnclusion

CARRASCOLFNDAS appeared to significantly affect the gains
-of viewers when-considered" across grade 1evels in response to

’items in the English content areas-.

Language Usage Results

- The average post-test and gain scorec of language usage
of viewers and nonviewers of the combined grade levels are pre-

sented in Figure 44.

- Language{mixing scores were derived in a similar manner
as the content scores though computed on a zero-to-three scale.
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As can be seen from the figure, there were no significant
differences between viewers and nonviewers in either the
Spanish or the English tests in terms of language mixing.

Fluency scores were similariy computed on a one-to-
four scale. No statistically significant gains were evident
~in Spanish or English fluency.

Conclusion

. No statistically significant differences were evident
at the San Antonio monolingual classroom site in language
usage. :

Summary

To summarize, viewing of CARRASCOLTINDAS appeared to
~ have had a significant impact upon the gains of viewers-of
all three grades combined in English content areas.  No

" significant differences were noted between viewers and non- -
- viewers in the Spanish content areas nor in language usage.

~ Bilingual Group Results

Spanish Test Results

Figure 45 presents the results of overall content
‘testing in Spanish content areas. As can be seen from the
figure, no statistically significant gains were made by
viewers of the series when compared to nonviewers.

Conclusion

N The series had no significant impact upon responses
of viewers to Spanish content items.

English Test Results

Scores were derived in the same manner as the Spanish
test scores. English results presented in Figure 46 indicate
statistically significantly greater gains are made by viewers
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FIGURE 45
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in the first grade (p < .05) when compared to nonviewers.
However, significantly greater gains (p < .05) were made by
nonviewers compared to viewers in the second Yyrade. No
significant gains were evident in results of kindergarten and

the combined grades.

‘Conclusion

Viewing of CARRASCOLENDAS had a significant impact
upon first grade viewers in terms of overall English content
effects. However, a.reversal was .oted among second grade
children, where nouviewers made significantly greater gains

+han viewers.

Language Usage Results

Language usage scores on post-test items and gain
scores for the combined grade levels-are presented in Figure
47. ‘Language mixing scores indicate.no significant differ-
ences in English, though gains by nonviewers were statistically
significantly greater in Spanish (p < .0l).

In terms of language fluency, no significant differ-i
ences among viewers and nonviewers were detected in either
Spanish or English. ’ - -

Conclusion

Viewers of the series do not appear to have benefited
significantly from viewing the series in terms of language usage.
In the only instance’'in which viewer/nonviewer gains were signifi-
cantly different, the differences .favored nonviewers. .

Summary

Viewing CARRASCOLENDAS does not appear to have been
of significant benefit, except for first graders in English
content areas. In contrast, second grade nonviewers achieved
significantly greater gains than viewers. Nonviewers from
all three grades combined also made significantly greater
gains in Spanish language mixing scores than viewers. These
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reversal effects are somewhat intriguing, since classroom
conditions, such as amount of bilingual instruction or teacher

fluency in Spanish, do not appear to favor nonviewers (see
Table 14). Further investigation is required to determine
precisely the cause or causes of such reversal effects.

—
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8
Tracy Results

Site Description

Tracy, California is in a rural area in California having
a percentage of Mexican-Americans in the population. It was
selected as a test site due to its rural locale.

Children chosen as the viewer group were selected from
North Elementary School, while the nonviewer group was com-
prised of children from Central Elementary School.. Neither
school has a bilingual program. )

Station KVIE in Sacramento broadcast the program at
12:30 p.m.-on Mondays, Wednesdays, and Fridays. Two kinder-
garten classes, due to schedule conflicts, saw the series on

77Mondays, Tuesdays, and Thursdays. One kindergarten class
- viewed the programs at 9:00 a.m. on those days, and one viewed -
them at 10 00 a.m. -

) CARRASCOLENDAS was pdbllClzed through ‘the newspaper in
Tracy, the Tracy Press. . )

- ~ As previously mentioned, North School provided the
viewer group for the CARRASCOLENDAS evaluation. It is a rural
school with an enroliment of 508. The annual income for
families in the school's area is $5,000 - 9,999. -

Pupiis living in the school's locale attend, yet
transfers are frequently allowed.

. Ethnic composition ef the school is 26% Mexican-
American, 67.7% Anglo, 3.1% Black, .l1% American Indian, .3%
Oriental, and 2.8% classified as Other.

8 .

The Field Consultant in Tracy was Dr. Louis A. Bohn,
Assistant Superintendent for Instruction in the Tracy Public
Schools. Field agents were Ms. Isal-:1 Campos, and Mc. Joene

L. Cover.
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In addition to CARRASCOLENDAS, first grade viewers
watched a language-arts program, Listen and Say. Second grade
viewers watched The Electric Company, and a program entitled,
Sing, Children, Sing. Kindergarten viewers participated in no
televised instruction other than CARRASCOLENDAS.

Nonviewers in the CARRASCOLENDAS evaluation came from
Central Elementary. It is a rural school with an enrollment
of 542 children. The annual income for a family in the
school's area is approximately $5,000 - 9,999. Pupils in the
school's locale generally attend and transfers are frequently
allowed. . ] ]

Ethnic composition of the school is 21.3% Mexican-
American, 75.6% Anglo, 2.2% Black, .8% Oriental, and .2%
American Indian. ' )

None of the kindergarten children participated in any
televised instruction. First graders did watch Listen and Say
and one second grade teacher responded that CARRASCOLENDAS ~
nonviewers in her class watched Listen and Say and a program
entitled Science Is Everywhere.

Teacher and classroom information for both schools is-

- summarized in Table 15%.

Resulté

Spanish Test Resuits

- Overall content testing in Spanish is pfesen;ed in
Figure 48. Average post-test scores for viewers and non-
viewers are shown for each grade level, as well as for the

_combined grades. Scores were computed by averaging children's

responses on a one-to-four scale for viewers and nonviewers.
Gain scores were computed by subtracting pretest scores from
post-test scores for; viewers and nonviewers and averaged.-
These averages were subjected to a statistical comparison
between viewers and nonviewers.

As can be seen from the figure, there were no signifi-
cant differences in gain scores of viewers and nonviewers.




124

SUON SUON vwﬁﬂﬁﬂa SuON SUON suoN Xousntd
, PO3TWIT SUON Po3TWIT ystueds
SUON |  QUON |
pPo3TWIT
”, u
*si1k p¢ *saxk 9 *sak 02 *sxk g *sIk p 0 @ouatIadxXd ©
*sxk Z1 *sxk ¢ *sak 9 *sxk 61 *sxk ¢ Butyoeag T
, *sak p *sxk 61 3
-s1k 9 - e
* ,, w
i ‘v € ‘v € o ‘¥ d ‘vd 933Boq I
i of: ‘v d ‘v d I ‘v d IseUbTH ©
‘Yt d ‘Y'g F
‘¥'g u M.
. , - I e
4 T KA € c 14 saayoe9ay, s
, ' Jo Iaqump
&
Z T i z T X ToA9T opead
SUHMEIA .

SYIMETIANON

(T00USS Texqusd)

i

(AOW¥I) NOILVWMOINI

(Tooyos Y3 aoN)

ILIS LSEL WOOMSSYIO/MIHOVAL
61 TTEVL :




125

SUON BUON BSUON SUON B9UON SUON *3m/°sIY #
QUON SUON 9UON QUON QUON
SUON QUON
, QUON
SUON QUON QUON QUON 9UON SUON °*3m/shep #
QUON UG ocwz, QUON BUON
SQUON DUON
QUON
uoT3onI3sSul
, Tenbutritd
A |
:Smﬁamcm ystibug ysT1hbuzm S9TJITATIOV
ysTTbhbud | yst1bud ystibumg Jo sbenbueq
ysTTbuUyg ‘ystTbum o
ystbhug T
o 2
sAemivy sAemivy SSUIT32WOS ButmaTA e
shemtvy ,mmm3H4 SOWT3aWOS I933VY w
SowWT3}owos ' sewr3awos 1
sSawT39wWos o
, ,, | | 3
A1oxey sauT3awos saut3owWos BuTmoTA u s
I9ASN . SSwr3lLwos K1oxey axozod T s
SOUWTJBWOS" SOWT}2WOS e
, K1eoxey T
$SOTATATIOVY o)
WOOISSRTID
SYIMITANON SUAMATA.

[ LT R R P E T

(TOoOoYyog TeIFU3D)

e B o R W b4

(Toouss Y3acN)

(penuT3uod) ‘§T HTAVE

T




A B4 ST ST N R R IR R E g

P O o

£
£
£
i
[

.SECONC GRROE

126

KINDERGRRTEN

FfRST GRASE

ALL COMBINED

M

" POST-SERIES SPANISH

<<

NV

NV

SNV L

"NV

TEST SCORES

FIGURE 48
AVERRGE SITE SCORES

TRACY GROUP

DIFFERENCE FRON
PRE-SERIES TESTS

1:0 2007 3:0 4:0 - DUO 0:5 1:0
| R | ! ! ! | | :
1.91 0.32
1.99 0.25
.12 “[lo.09
9.29 - |o.32
.48 0.06
2.44 - 0.20
2.20 0.14
.24 0.26
KEY
V=VIEWERS
NV=NONVIEVERS

*<SIGNIFICANT DIFFERENCE (P<.0S)




I R g

oy

P B A ]

) Flgure 50.

127

Conclusion

No significant effects in Spanish content testing were
noted as results of viewing the series.

Egglish Test Results

Average scores presented in Figure 49 were derived in
the same manner for responses to English content areas as for
Spanish content areas. -

Statistically significantly greater gains were achieved
by kindergarten viewers (p < .0l), by recond grade viewers
(p < .05), and by .the three combined grade levels (p < .05).
No significant gains were poted for first grade viewers.

Conclusion ’ ) . i )

: Viewing of CARRASCOLENDAS -had a significant impact on
responses of viewers in kindergarten, second grade, and the
combined grades when compared to nonviewers.

Language Usage Results .

- Post-test scores and gain scores for the combined -
grade levels in terms of language usage are presented in

Language mixing scores were computed on a zero-to-

three scale. As can be seen from the figure, viewers achieved

‘statistically significant gains in Spanlsh for language mixing
(p < .04) when their responses were compared with those of
nonviewers. A similar gain is not evident in English.

_ Language fluency, computed on a one-to-four scale,
was measured for viewers and nonviewers. Comparison of gain
scores indicates that there were no statistically significant
gainé,achieved in either English or Spanish.
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FIGURE 50
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Conclusion

The series affected viewer gains in Spanish in language
mixing. No other statistically significant effects were noted
in English language mixing, or in fluency in either language.

Summary

In summary, CARRASCOLENDAS viewing appeared to have had
significant impact upon gain scores in English content areas
for viewers in kindergarten, second grade, and the combined
three grade levels. Significant gains were also evident in
language mixing for Spanish.
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9
Tucson Results

Site Description

Tucson, Arizona, like Albuquerque, was chosen as a
CARRASCOLENDAS test site because of its large Mexican-American
population and its location in the southwestern region of the

United States.

Mission View Elementary, the test school chosen, has
a Title VII bilingual program.

Station KUAT, Channel 6, broadcast the program at 12:00
noon, on Tuesdays, Wednesdays, and Thursdays. Color television
sets were provided by the Tucson School District for viewer
classrooms. Site Report indicated that there was ro publlcity
regardlng CARRASCOLENDAS in this area.

Both viewer and nonviewer groups were selected from
M1$Slon Vlew. . i _

Miss ion Vieﬁ is an urban school in Tucson with a total
enrollment >f 544 children. The approximate annual income for
families living in the area is $1,000- 4,999. Pupils living

within the school's area generally attend, however, transfers

are frequently allowed.

) The;ethhic composition of the school is 77% Mexican-
American, 12% American Indian, 8% Anglo, and 2% Black.

No other televised instruction was available to either
the viewer'or nonviewer groups.

Teacher and classroom 1nformat10n is summarized in
Table 16.

°Dr. Macario Saldate, a professor at the University of
Arizona, headed the evaluation in Tucson, A531st1nq him were
field agents Ms. Lupe Anderson and Ms. Je351e P. Leon.
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Results

Spanish Test Results

The average post-test score for viewers and nonviewers
in kindergarten, first, and second grades, as well as the com-
bined grade levels, is shown in Figure 51 for all content test-
ing- in Spanish content areas. Post-test scores were derived by
computing an average score, on a one-to-four scale, for viewers
and nonviewers. Gain scores were computed by subtracting the
average pretest scores from post-test scores. These gain
scores for viewers and nonviewers were subjected to a statisti-
cal comparison. 7

Figure 51 indicates that there were no statistically
significant gains achieved by viewers. -

Conclusion

The series had no impact upon gains achieved in the
Spanish content areas. ;

English Test Results

Figure 52 presents the results of overall content in
the English content areas. Scores wefezderived in a similar
manner as those for the Spanish test results. As the figure

- indicates, there were no statistically significant gains in
the English content areas.

- Conclusion

No statistically significant gains were noted as
effects of the series in either Spanish or English content
areas.

Lahguage Usage Results

PO W

The average post-test and gain scores of language
usage for viewers and nonviewers of the combined grade levels
“are presented in Figure 53.
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The Teacher Guide is used by 63% of the teachers respond-
ing, with most of them (62%) finding the guide useful.

Respondents indicated that the television preséntations

"were often (60%) clear enough to understand the objectives of

the segments, with 29 stating that the objectives were always
clear.

Teacher Evaluations of the Series

The tables below reflect overall general opinions regard-
ing the content, language, and techniques presented in the series.

Is- the subject content of CARRASCOLENDAS - appropriate
for your students? (Question 16)

Percentage of Responses
Language Skills

Response Math = Science Spanish  English
Categories N=376 =376 N=376 N=376
Always 33% 22% - 4% 42%
Often 48 -43 39 - 45
"Rarely 12 23 -7 7

Never -2 3 1 <1
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Is the language level appropriate for yourrstudents'
understanding? (Question .18) S .

Percentage of Responses

Response ' Spanish English
; Categories - N=376 - _N=376
- Always ] 43% 41%
c - Often : 46 - 43
Rarely ’ 7 - 7
. Never. ) <1
No Response 3 8

Wasrthe cultural ;nd historical content beneficial
to your students? (Question 19) ’

: . - ~ Response. o Percentage of Responses
- S Categories 7 ) _ N=376
——T=fyery much ] - 3%
Somewhat ) - " .39
o A little S ; - 15
Not at all ] ) 2

No Response ] 5
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FIGURE 53
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- Language mixing scores were derived in a similar manner
as the content scores, though computed on a zero-to-three scale.

~ As can be seen from the figure, there were no statistically

significant gains in Spanish, but nonviewers did achieve
significantly greater gains in English (p < .05) when compared
to viewers.

Fluency scores were similarly computed on a one-to-four .
scale. No statistically significant gains were ev1dent in .
either Spanish or Engllsh '

Conclusion

The series had no 51gn1f1cant impact upon language usage

mixing gains where nonviewers did- 51gn1f1cant1y better than - -
viewers. This effect .may have been due to differences in ’ - e =
amount and quallty of bilingual instruction other than . ’ o
CARRASCOLENDAS in nonviewer classrooms_ (see, for example, -
Table 16. . ] . . ] .

To conclude, V1ew1ng of - CARRASCOLENDAS:dld not appear ’ ) =
to have had 31gn1f1cant -effect upon ga1n ‘scores of - viewers T B
when compared ‘to nonviewers in responses to content areas in _ - -

) Engllsh and Spanish. -A 51gn1f1cant gain was noted on

language mixing of nonviewers in English, alt®ough no other 7 -
significant gains were eV1dent in language mixing in Spanlsh : -
or in language fluency. ) . -




SECTION v
- TEACHERS' ATTITUDES
g Teachers,have consistehtlyfprovided7valuable information o X
for CARRASCOLENDAS curriculum and production staffs. In past ' '
evaluations of this series, their. attitudes toward the program's :
content and its technical aspects, and their subsequent comments,
: - have been instrumental'iniscript and production:development. -

Since the th1rd year evaluatlon was national in scope, -
) att1tud1nal data were obtained from a large number of teachers : L .- -
- 1n varlous locales throughout ‘the Urnited States. - . ' -

;: Teacher attltudes toward CARRASCOLENDAS were gauged by
) - means of -a questlonnalre (Appendlx ‘E) which was: desrgned to -
e11c1t comments describlng use of thexserles in the1r schools.
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WAy

L}

_ As a result of. the 1nformatlon prov;ded'by{the Utlllza-x: . i
B tlon Survey (Sectlon X),‘names and addresses -of schools viewing
: ’ > series were avallable, .as well as the numberiof classes at ~ ~
S S h school. = Survey instruments were mailed in care of the -

- 2 - cipal to- -all teachers “(1:,805).-whose - classes viewed-the

I
o
i

]

: ) ) 71es.7 Envelopes were,a ached t:;every survey. prov1d1ng - j_i . =
: 13’were coded andflncluded 1n the results. ] 7 _ L § =
) - = The questlonnalre conslsted of 33 questlons e11c1t1ng 772 % .7 .
1nformatlon in the follow1ng areas: - i =
- } (1) descrlptlons of puplls, telev1slon viewing,. aud < §

.= teachersrf = — R . ) ’ . §
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(2) use of the Teacher Guide:
(3) teacher evaluations of CARRASCOLENDAS and of
pupil responses and attitudes; and,
(4) effects bftchRRASCOLENDAS:(an open-ended question).
) : : ~ Results -
: ) - The responses rece1ved to the Teacher Attitude

Questlonnalre are presented with summary tables and textual
] descr1pt10ns. Of the 1,805 questlonnalres mailed, 21% of the -
teachers responded.- ‘A total of 376 questlonnalres was”

- - %; ) rece1ved from the follow1ng states-: L L ]
70 Number of Responses < - -

ﬁt, Dlstrlctr
Utah and =

T ii* T - Informatlon was requested from each teacher to descrrbe
- - the puplls 1n her class as to- grade 1eve1, number of pupils;,

ﬁﬂ!“HN\W‘ﬂ\WWHN\”’?NM‘\\“H‘TWNH*N’NMH

I
i

e

IText Providad by ERIC.
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ethnic representation, and percentage of Spahish speakers in
the class. Tables summarizing responses are presented below
and subsequently discussed.

Grade Level or Position of Respondent

Percentage of Responses
~ Grade , ] N=376

Kindergarten ’ - 2% ) -
© Pirst : : : . TR 31 - : - ) -
Second 24

Third - S ’ : 8

" Fourth , _ o 3 .
. Fifth . - -3 ;
Sixth ; R - < 1.
-~ . Bilingual Superintendent . < 1 g
= . - _other . _ .~ 1 .-

- =~ I~ No Response . - -. < 1 .

o o ‘Number of Children in Class- - 5 S LE
R . . = _ . . _ 'percentage of Responses - - - - - -
.5 - - Number of children - -~ .-  N=396- . - - - = _ T

- . =31 -40. - R & e T s
. . - 4 -s0 . 7 - < l-- T
- 51-60 . . 2. = . -

oot T - eL-70 0 e < < 1. ‘ .

e T 71 - 80 - - <1 - . -
: © L = . 8l -100 . - .. < X -
~ _No Response - <1 o
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What is the approximate percentage of the ethn1c groups
represented in your class? (Question 1)

- ) Percentage of Responses
- Mexican- -

R 7 Percentage in  aAmerican Black Anglb Other
- : Class ' N=376 N=376 N=376 N=376

1.- 25% - 6% - 38%  37% 18%
26 --50 , 17 ) 2 13- <1
51 - 75 - 14 -1 ‘8 . <1
_ 76 =100 62 0 2 - 1

No Response . I 59 40 - 80

- o Percentage of Responses
{:, = f,,:?,rf ,:5;7 N_3767 _ -

. s
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Television Viewing

This portion describes existing class conditions of
television viewing, as well as the teachers' knowledge of
 CARRASCOLENDAS or cther similar programs. ‘Fabulated responses
‘are again presented first and then- discussed.

S How often does your class watch CARRAS?OLENDAS? - - X
. {Question 3) : : ’ - -

S ' Reségnée, ' ~ . percentage of Responses
oL Categories S - ~ N=376

Every prograr.
 Twice a week
. Once eek " -

- Is your television reception satisfactory?. (Question 5)

Response .~ - . . Percentage of Responses 1
Categories S e - N=376 ’ f .

S Alays . a1% -
~Often. S = I

— 2:j ?
| ) 2
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’

Approximately how many studenté watch the same tele-
vision set? (Qucstion 6)

Number of Percentage of Responses

. Children , N=376

<0 N 1%
11 - 20 7 : 5
21 - 30 34
31 - 40 10 -
41 - 50
- 51 - 60
.61 - 70
71 -80 - - , 7 ,
81 -90 - - - -
91 or ‘more - T 10
" NoResponse = -~ = .- - . 6 .

ny ‘other- bllmgual

Question=7) -~ ..

. yesame Street - o 5% o
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Has there been any publicity regarding CARRASCOLENDAS
in your area? (Question 8)

Response Percentage of Responses
~ Categories N=376

Newspaper ] : . - 31%

Television-Radio - ) 11

National publication 1 —

Local publication 17 - !
~ None . . - 34 - - ] -

No Response ) " 6 - o

Almost two-thlrds of the respondents stated that the1r o ) é
’::class watched every program.z Few of the classes (lS%) watched -

o of therrb1l1ngual ‘;;
ocal :roduct ons, and 5% mentloned )

"Teacherfbescriptionf’l ) -

Informatlon regardlng teachers' knowledge of-- Spanlsh and
ass act1v1t1es conducted in connection with 'CARRASCOLENDAS was
requested Responses are shown below and discussed in summary.,
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How well do -you speak Spanish? (Question 9)

Response Percentage of Responses
Categories , L N=376

Fluently . T - 33% -

Moderately ' 16 — -
Limitedly - , , 29 , -
English only T - 22

B

o 7A}e class gctivit;es—cbhducted inrspénish or Englishg
-(Question 10) , - ' , o

-Frequency of activities -

Always - L o
- -often - - - - .38 -
. Rarely v - SRR
Never - - - T - 12 -
No Response = - - 6

'—Wﬁgnfcoﬁéacted o — - .

- Before only L 2
After only . o - 36
Some of both - 36 :
No Response T ' 17
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Usually, how do you explain the Spanish segments to
non-Spanish-speaking students? (Question 12)

Response ' Percentage of Responses
Categories : é N=376

- You explain in English . 35%
’ Aide or parent explains "5
Spanish-speaking student
explains - . 13
. No explanatlons are made =17
No non—Spanlsh speakers are T
present - - 27

No Response S 7 3- .

7y78% of |

xplained to non-Spanish

- Téﬁei,éhér Guide Use

Slnce Teac@e: Guldes are avallable for the ser1es,

;110110w1ng tables. Discusslon follows. o
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How often do you use the Teacher's Guide? (Question 13)

Response ' . Percentage of Responses
Categories N=376

Every program : 24%
Most programs 14
= Some programs : 25
: 7  Never- - 7
Do not have one 28

No Response : ] 2.

3 g e

‘,

- quiuséfﬁL—is:the,Téacher“S’Guide2' (Question 14)

ax enough so that you

" Percentagé of Responses - -

. Always - o 29% : =
e oftem - . 60 '
=~ Rarely - o - -5
: Never 2
~ No Response - : . 4




: Would you like to see a follow-up program for your
students at a more advanced level?- (Questlon 21) o - , -

= e - =" _ =—
=% =

) : 7Response T T Percentage of Responses - - f .
- Categories - ] . : - N=376 . : -

- Yes . -7 ¢ 559 - T ! L .
I T R No . - - - 28 = B |

- - - : : No opinion - : 15 - - -
N No Response ) . ; 2 -

[
"
i

]

: @ The subjéct content of CARRASCOLENDAS in Math Science,.
£ ) anH’Engllsh Language -Skills was often consldered approprlate
by the majorlty of teachers, w1th Spanlsh Language Sk111s

e ’Teaé,he,r" Evaluations of Pupil- Responses '

Teachers were asked to evaluate the reactlons of thelrf :




I g
I
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In general how well: do you think that your students‘
(Questlon 22)

like CARRASCOLENDAS ?

Rgsponseg,

Categories

—Vexy:mgcg
Moderately

A little
Not at all

 No_Response ~

_Percentage of Responses
N=376

7Z%j’
22
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: Do English-speaking children engage in the Spanish
and/or English aud1ence-part1c1patlon segments during the X
program° (Questlon 24) ' ) i
- - o 7 _;Percentage of Responses .
. - Response - ' Spanish _ English )
i R ] Categéries ~ . _N=376 -_N=376 7

Most engage all of the S - 7 : > -
A .. time . - 24% 33%. - S B
.~ _-._ - Most Pngage some of the - - - - [
' - - time - - - 31, 27 '

i - _ 7 A few engage most of . the ) ) o
. =7 Ctime - - L - 6 T s

A few -engage -some. of t
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* Do the yex—icarf-American children in your élésg partici-
-pate in class activities?- (Question 26)

Response
. . Categories .

" "Percentage of l{esponses 7 -
_ _N=376 o )

- 7 \fery muél'i

_ Moderately ' . 30 . |

_ A little o 77 o 7
=~ ~ Notat all - ' - 0

= - e= =0 ) ;;‘é? L . ,
.- . _ No Mexican-American children g B ER

- - present - - ) L
== .~ -'No.Response I -

= =




7 Do you think . that the Mexican-American ch:leren s self
esteem or pride may- beneflt from watchlng CARRASCOLENDAS"

(Questlon 28) o 7 . o :

Response - Percentage of Responses c _
. Categories- - B o N—376 o R

Very much 7 . - ) o . 50% ~ 7 T 7

- . Moderately E 27 o o
e A little - - . . 15 C o=l . -
R Not at all - - o 5 e S
- No Mex1can-Amer1can children U
- - - present . - R N s F - Loim
= i % No Response - : - ==2- - T = IR =l T .




156

Have ch:leren from other ethnic groups shown 1nterest -
-in’ learn:Lng more about Mexican -culture after watching

- CARRASCOLENDAS" (Quest:Lon 31) B
- 7 I - Responge - 7 - . ﬁercent:a'ger Qf ReSpO[lfsesf I 7
- o Catego'rieé’— o . . N=376 - S
i - B Yes, often S L 12% o
- : ' Yes,: occasionally - y 36 - -

, L , - 'No,. never _ .- 12

- - .No other" ethn:Lc groups present oo 34 L oE LT
: No ResPonsex" B : PN

e
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‘Teachers generally felt that Mex1can-Amer1can chlldren

%'7 7tended to speak more Spanish in school after wa+ch1ng ‘the

r1es (SZA) although 40% saw nho change. Mex1can—Amer1can,,

In rat1ng ‘the. Mex1can—Amer1can chlldren s self esteem,

eachers 1nd1ca+ed that chlldren tended +to accept their her1tager_

%) and. “that 32A “‘were not aware -of- -acultural difference with
her ethn1c groups.r ‘In 28% of the responses, teachers felt -

the children® s self esteem was high and expressed pr1de 1n’,{
r-heritage.. Half of the teachers tnought that the Meylcan-azi
,1can "hlloren ‘s self esteem would be oreatly benef1tea by . )

tch1ng CARRASCOLENDAS

What do you thlnk is the most s1gn1f1cant effect
of CARRASCOLENDAS on “your students’ (Questlon 33)

= = - - B -

- 7 E1ghty—elght percent of the resIondents replled to this
questlon.f Comments were tallled and those mentloned most often
re'as follows: -~ - -
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- S, Children beneflt from hearlng Spanish spoken and
develop prlde in the language and culture (66*) )

) - 2. The series encourages learnlng and speaklng of

) Spanlsh as well as ngllsh--vocabular;es,ln both - Languages
‘are improved (58). T e -

.- - 3. Chlldren ‘realize the 1mportance of both cultures, -
and other ethn1c ‘groups become more- appreclatlve of the many
crltures and dlfferences 1n the world (43).

) Vf 4, Ch11dren enjoy the ser1es and f1nd it enterta1n—
;ng, part1cu1ar1y the songs——there is much part1c1pat10n in

) be used (5)

- :ef; ,f’ Puppets do not hoid attentlon and are dlfflcult to - ifr— %;

g ifé o funderstand 5. - . - B : - =

g - - ) = ] Results:Excluding Texas,Data

'results was conducted excluding the T=2xas data., Since Texas
-comprised the major portlon of the sample (N=290), it was

B ST A separate analysls of Teacher Attitude Questlonnalre

Number of similar respons 3.
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necessary to note 1f Texas responses had greatly influenced
_the overall results.

An overview comparison illustrates that the responses-
from the ten additional states (N=86) tended to follow the
general trend of the national results. The few exceptions
are as follows: . ’

)7 : 1. Questlon 2. Respondents (41A) stated that from
S 1- 25% of the children in their classes spoke Span1sh

2. Question 5. Television reception was always
(50%) or often (41%) satisfactory. :

—ji . Questlon 8 Flfty percent of the respondents

. Qne-thlrd of the teachers responded '

o= 6. Questlon 18, Language 1evel in. Span1sh ‘was
7;c{nS1dered appropriate- for the -children's understanding
“always (36%), often (37%):, -and- rarely (22%).; English was
’cons1dered always (44A) ‘and often (43%) appropr1ate.

:- 7. Questlon 27, The- Mexlcan-Amerlcan ch11d s self
esteem was rated high (35%), or medium- (35%), with 22%
—statlng that the children were awar= of no dlfferences
between ethn1c groups.f,é ) -

N ] ‘8. Questlon 30 Non—Span1sh speakers learned some
(40%) or a little (43%) Spanish with only % showing that
there were no non-Spanish speakers present in the class.

L
“
.,




~ Whlle ‘the Mex1can—Amer1can children's self esteem beneflted
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9. Question 31. Other ethnic groups showed interest
in the Mexican culture occasionally (53%) with only a small
percentage (8%) indicating lack of representation of >ther-
ethnlc groups., -

- Summary

~On a national scale, the Teacher Attitude Questionnaire
e11c1ted generally p091t1ve comments. The majority of teachers
who- re9ponded taught e1ther klndergarten, first, or second
grade in classes of 21 - 30 pupils of predominantly Spanish-
speaklng Mex1can-Amer1cans. '

‘Classes tended to view every program in the series on
'—bmwk and whlte te1eV191onisets hav1ng goodireceptlon.

ke to ‘see- the s rlee’r peated, and p0991b1y a folloWEup - T
ogram produced. Respondents also indicated that children -
,ked ‘the. serles veryrmuch and engaged in. aud1ence—part1c1pa- i}
tlon*segments. Mexlcan—Amerlcan chlldren tended to part1C1—j - B e
“pate well in class act1v1t1es and felt’ p051t1ve about their

cultural herltage or noticed no différences among ethnicities.

from" viewing CARRASCOLENDAS ‘and they were willing to con-

- tribute personal ‘eXperiences to the class, non-Spanish speakers
also learned some Spanish and showed interest in knowing more
about the Mexican culture.




l6l )

Effects of the series which are significant to the
students dealt with the beneficial aspects of hearing Spanish
and-English, developing greater appreciation of two cultures,
and 1ncrea51ng self esteem.

I
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SECTION \'
TEACHERS' EVALUATIONS OF PROGRAMS

Whereas the Teacher Attitude Questionnaire -elicited

general information regarding the series, a detailed program-
‘by-program evaluation was also undertaken. A Teacher Diary.

was used during the first two years of the -evaluation of -
CARRAbCOLENDAS Observations obtained from teachers on every

program were -of ‘substantial value to the curriculum and pro- .
7ductlon staffsiln:de31gn1ng and/or*rev1s1ng the 1nstructlona17

<11Proceduresf—”

- The booklet used dAn the second year. evaluatlon‘had
fen deslgned accordlng to teachersrlsuggestlons for facili-
ating completion.  ‘The-diary for -the third year reta1ned )

most of the same ,eatures.— It 1ncluded a- 1etter to theA

nformatlon page rejardlng the teacher s class, sheets for

;ratlng each of the 30 programs, and a page for geﬂeral

remarks. - . T ) 7 r

Specific informatioh (see Figﬁre 54) for each of the

fijo,programs of the series was gathered by two methods:

Six rating scales for evaluating each program;
and -

Space for comments”ohfspeeific features of the
program and descriptions of pupils' reactions.

&
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FIGURE 54 -
- ' ~ PROGRAM RATING SHEET
. PROGRAM # -
Please give ratings by placing one check on each of the following ‘scales:

1. THE PROGRAM FACILITATED LEARNING ACTIVITIES:

very well __ : R S i s not at all

2.5;RELATIVE TO OTHER PROGRAMS IN THE SERIES THIS PROGRAM WAS'

LA

better e

00‘
ve

’T: poorerf S

S THE CHILDRE“‘S VEEBAE PAP :g PATION WHEN PROMPTED BY THE

’PROGRAM WASO, Ce o

T migh i 4 low

© v 6. THE PROGRAM HELD THE CHILDREN S’INTEREST- . -

- T very well : , s ’j,;j 5 ':‘ 7 1101: at 311 LT e

- - - - —— s et s s W g -

i

P T LT P ——

]

res ponses to them in your classroom.; Please begﬂn each comment

on a new line and nu.nber your remarks. = = .

~ ***Did you put the Program # at Zth"’e' tQI; of the page?*’* -
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. ) In view of the audltor s comment on the second year )
evaluatlon regarding structuring of teachers' remarks, speci- . )
f1c segment presentation technlques to which children ‘responded - T
pos1t1vely were ellmlnated ~ The evaluators concluded that the :
presentatlon methods -which ‘were most successful ‘would become

N eV1dent when teachers listed their -comments on spec1f1c features

of each program. — L ] -

~_ Each page provided space for the teacher to 1dent1fy - - .
the number ‘of the- program" which ‘was being" evaluated., ‘The - 2
7 booklet pages ‘were- perforated so that they ‘could be removed C -
= S8 R for a blweekly mall—back. (A stamped return envelope ‘was -
- i I V1ded on every slxth page ) Blweekly results were then

“
T oo e

2 R 0 000

—lSite,Ch;ractefistics

;General Information
- The responsesrincluded commentskfrom 16:kindergarten,
12 first grade, and 10 second grade teachers. All teéachers
completed the general information sheet, and responses‘
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regard1ng class ethnic composition, teacher and pupll fluency - {7 ? ~%
ratlngs, extent of Spanlsh 1nstructlon, and V1ew1ng situations - :
are d1scussed by sltes. . - . . ) T S

Vﬂlbuéherquef - o T I 7

1. Ethnic composition ofrclasses- . S S .

All classes in the CARRASCOLENDAS Teacher Diary 't;tz %,’
, - 7eva1uat1on were composed of 97% or’ more Mex1can-:,;;‘ 7 o
e Amerlcans. L T o TR

- 75231 Pupllss?fluency 11 Span1sh and Engllsh- B T

- Span1sh—-sc1ence, soc1a1 studles, readxng, language
- arts; music, " and culture.x B - T a

1

i
|
I

5. Class viewing of other’teleﬁision series: ' o
_—_ None of the resbondents classes had ever viewed .
a teleV151on serles in class.— 7 -
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6. View:lng of *?AR;RASCOLEN]SAS in c'oliorzv ) : :
- All— vieWing :w,as:i in ’]alaclc and w:hite;. i S e 5 7
’ ';77—7: Vlew;lngAsltuat:Lon- E - -
B Two klndergarten classes v:Lewed tho series- tngether -
- from 2:30-- 3:00 p.m. after class act1v1t1es _were. .

RS i

. R completed for the. day. F:Lrst and- second grades T
; - comblned two classes “to-a- roomrto view one tele- :
- - vision:-set. ‘CARRASCOLENDAS was -available daily- =~ -

*and classes generally d:Ld not v:Lew on Wednesday - s

ismissa: - Teachers

_3. Sgam.sh fl\'Jency of teacher and teacher'fs aide: f; L -
7 o _ One teacher spokeiSpanish fluently whil the other 7 - E N
: .- two spoke it moderately. Two of the three teachers- - - - -
- had aides who spoke Spanish, while the o.her .

- teacher aide did not.. - -



4. Extent of Spanlsh 1nstruct10n in school-

- . ] Phonlcs, reading, writing, - and math were ' taught ST I
S ST o in Spanisi in the first grade; second grades - ’ Lo :

’ I fftaught soc1a1 studies tw1ce a- week and readlng,;
I wrltlng, and phonlcs three tlmes a week.—

- xs'. Cl’a’ss.vfie‘iving— :Q{fr—g,o,ther—, 't’e"?].’jevision;;serles;:;, *_ -

Of the three responderts only twr had classes who
had ever Vlewed a telev1s10n serles in- class.

;'Puplls'*ffueney?infﬁnglish—;nd?S§aﬁi§h}ff:7

1

- = -i- A =

. :The great majorlty of- students in these teachers

fl,

. . classes ‘spokeé no Spanish. , - Small percentages -~ = _ o -
- - - spoke it fluﬂnt1§ ‘or moderately.A ‘As would be o - - £
-, - 2xpected then, these students were ratedas =~~~ .
3 - . speaking English-fluently. In.one class 37% . - E =

e spoke Engllsh moderately or llmltedly. - ] ;77 ) *{

7=
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-3, s’le.’aﬁishff’iueney of ftei'chér and féa,enef;s’s aid’é’:

. . Ethnic composition of class:

The -great majority of rnspondents classes was 7 o .
=Mex1can-Amer1can. ) -



55fVTeWinéiSiEﬁétibﬁ%;;f"’“

Each class V1ewed 1ts own televxs‘on set from

11330 =123 OOxp m.- “on Monday, Wednesday, and
Frlday.f;; -

g [
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Cuando estés solo en un cuarto, {como te sientes?
14. When you are Learning something new in schoof, how do you feel?

Cuando estds aprendiendo una cosa nueva en la escuela, icomo te
sientes?

a i

15, When uou watch television in school, how do you feel?-
Cuando ves te1e§isién en la escuela, icdmo te sientes?

16. When you ask a fuiend to hekp you, how do you feel?
"Cuando 1e pides a un amiQO:que te aydde,;zcémo te sientes?

*17, When you talk in English, how do yourﬂeel?:

TIx

Cuando hablas en inglds, icémo te sientes?
oz *18, When you hean yowr parents Apeakrspanibh,:how do you -feel?
Cuando oyes a tus papas héb1ar en éépaﬁpl, tcbmo te sientes?
19. When you eat Lunch with youn friends, how ao you feel?
2 7- - Cﬁandoicomes con tus amigos, icomo te eientes?r 7
z 20. When you Learn neb wwadé in English, how do you feel?
7 Cuando ap?endes palabras nuevas en iqglé%, zcémo te-sientes?
21. 1§ someone giueb ébu'a necond o4 Spahiah songs, how doryou feel?

Si a1guien te da un disco de canciones en espano1, Lcomo te
sientes? 7 _

e ¢ 1 T R B T o 2

TABLE 22 -

AVERAGE FLUENCY RATINGS.IN RESPONSES TO SPANISH AND ENGLISHr
ITEMS AS COMPARED BY TEACHERS' CLASSIFICATION
‘OF -THE STUDENTS

Plusncy - Children's Classification
' A?i;ingual English - Spanish
E Spanlsh items : 1.903* - 0.72¢ 2.00a7
Engllsh items : 2.08a - . 2.2a 1.45b

Means with common subscrlpts are not s1gn1f1cant1y (p < .05)
different from one another.

The conclusion here, then, is that the fluenc; scores have a
reasonable degree of validity as paired with the teacher's
" classification of the children into the different groups. 1In
subsequent analyses aimed at answering the question of the
- relat;onsh;p_of language dominance to the effects of
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TABLE 18 (Continued)

22.
23.

24.

When your teachen talks to your parents, how do you feel?

Cuando tu maestra habla con tus papas, icomo te sientes?

When you Learn new wonds in Spanish, how do you gfeel?
Cuandokaprendes palabras nuevas en espanol, icomo te sientes?

When you watch television and it's in English, how do you 6ee£é
Cuando ves television y es en ing}és, icomo te sientes?

_ When your parents ane happy with your school work, how do you feel?

Cugndo a tus papas les gusta el trabaao que haces en 1a escuela, )
&como te sientes?

- When you talk in Span&bh how do you feel?

* Cuando hablas espanol &como te sientes?

27.
28.
29,

30.

31,

32,

-When your mothen asks you to help her at home, how do you 6ee€’
Cuands tu mama te dice que 1e ayudes en la- casa, icomo te s1entes?
When you hear a Aong in SpanAAh how do you geel?

Cuando oyes una canc1on en- espanol, &como te sientes?

16 someone gives you a taco &nbteadroﬁ'a hambungen, how do you feel?
Si alguien te da un taco en vez de @na hambgrguesa, icomo te sientes?

When someone smallen than you knows the answer to a question, and you
don't know Zhe anawen, how do you geel?

..‘_

Cuando alguien mds chico que tu sabe como contestar una pregunta, y
tl no sabes como contestarla, {cdio te sientes? ]

When you make a mistake in front of your griends, how do you feel?
Cuando haces un error en frente de tus amigos, ¢como te sientes?

When you help a 6&Lend how do .you feel?

Cuando le ayudas a un amigo, icomo te sientes?
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TABLE 18 (Continued)

33,
34.
*35,
36,
*37,

38,

39.

When you break a toy at home, how do you feel?

Cuando rompes un juguete en tu casa, icomo te sientes?

14 someone wants to play with your ioyb, how do you §eel?

Si alguien quiere jugar con tus juguetes, icémo te sientes?

When yowr teachen is happy with your school work, how do you feel?

Cuando a tu maestra le gusta el trabajo que haces en la escuela,
icémo te sientes?

When you play a trick on someone, and he geza hurt, how do you geel?

Cuanddrle haces algo malo a un amigo y le due]é, scomo te sientes?

" When you play with a Kaiend who only Speaka English, “how do you feel?

Cuando juegas con un amigo que nada mas habla inglés, acémo te
s1entes?

When the teacher asks you a question and you don’t know the anAwen, -
how do-you f§eel? )

Cuando tu maestra te pregunta algo y ti no sabes como contestar, .
icomo te s1entes? - -

When you wwtch television and it’s in Spanuh how do you §eel?

Cuando ves televisién y es en espano], icomo te sientes?
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evaluates himself in various social units is, "When your teacher
asks you a question and you don't know the answer, how do you
feel?"

It was decided that the results of the perception items
on the formative test revealed that children in the target
audience did perceive self-attributes in a meaningful way.

Four of the six questions elicited a high percentage of yes
responses. These results were interpreted as indicating that
the children could perceive accomplishing something by them-
selves. The percentage of yes and no responses to each of the
first six items is given in Table 19.

TABLE 19

RESPONSES TO PERCEPTION ITEMS ON FORMATIVE .
. TEST OF SELF CONCEPT . - -

. - Percent : -Percent

: Item Number Responding Responding
: - - B IIY‘ES " ~ i IINO "

% - 1. Make yourself a sandwich’ - 88% - 12%

% - 2, Something yoq;s,’no:one‘else'éi 80 7 ’ - 20

% 3. Talking to puppy in Spanish 19 B .. 81

. 4. .vVisit friend by yourself = - 66 : 34

% 5. Do sométhiné nobody- else can - 66 o 34

6. Find food on deserted island - 31, 69

=

=
ES

=
=
=

‘Responses to all 39 items were analyzed in an effort
to (1) determine whether the 39 items seemed to tap dimensions
related to the conceptual definitions of self concept, and
(2) determine whether the total number of scales could be
reduced, so that a shorter test instrument could be used in

=z
z
z
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field experiment post-testing. The statistical technique of
factor analysis was useful in answering both of these questions.

Factor analysis revealed that over half of the 39 items
clustered in four groups, or "factors," of five items each. It
was decided to select most of the items for the pilot test
instrument from the four major groups. Generally items with
the highest correlations in each group were selected. However,
items which were linguistically oriented were selected as pairs
for both Spanish and English. For example, if an item regard-
ing hearing parents speak Spanish -was selected because of a high -
correlation, then the item regarding hearing parents speak
English was also éelected’to maintain linguistic pairing of
items. The ten items selected are identified by an asterisk in
Table 18 and summarized in abbreviated form below:

1. Hearingfparents*speék English
7 2.:'T§acher happy with school WOr£
3. You éalkinglin Spanish
4. Playiné like a érown-ﬁp
5. blaying withSpaniéh-speakingyfriend:
6. Hearing parents speak Spahish
7. Someihiﬁg,yours,—n; one ei#e:s
- 8. You’talki;g in English
7 9.: Parents happy with sehbol Qork

10. Playing with English;speakiﬁngriénd ]

The fesulting ten-item pilot instrument included items
concerned with the social situation of the classroom, the home,
and the peer group. Thus, these items fulfilled the first
requirement of a test instrument related to the conceptual
definition of self concept. The second requirement, that the
test be sensitive to cultural differences, was also fulfilled
by including paired items where each item was repeated for
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both Spanish and English. For example, the child was asked how
he felt when he heard his parents speak English and when he
heard his parents speak ‘Spanish. Only evaluative items were
included in the pilot test instrument.

Procedures

The ten-item pilot test instrument was administered to
all subjects in the field experiment during post-testing. The
pilot test was administered immediately following the Spanish
post-test. As stated above, test items on the Self Concept
pilot test were presented in both Spanish and English to
encourage maximum response. -Thé test administrator read- each
of the test items and asked. the ‘child to mark how he felt
about eaca item on the five scale pictorial attitude measure
(see Figure 69). 7

The primary quesEion of interest was whether a test
of self concept based on conceptual definitions would discrimi- -
nate viewers from nonviewers in the CARRASCOLENDAS - f1e1d
experiment sample populatlon.

Results -
In order to determine whether the pilot test of self -
‘concept " discriminated viewers from nonviewers, the mean score
-of each group on each item in the test was compared in an
analysls of variance. These comparisons - revealed no signifi-
- -cant dlfferences in the mean -scores of viewers contrasted -
:w1th nonviewers on any single item (see Table 20). Similar
comparisons were also made considering viewers and nonviewers
at each grade level. Again the comparisons generally revealed
no significant differences among the responses of viewers-and
nonviewers in any single grade level. The only slgnlflcant
difference revealed was in the response of first grade viewers
-‘and nonviewers to item 8. As can be seen from Table 20, first
grade V1ewers were significantly higher in their response to
item 8 than first. grade nonviewers.

Although none of the,test items when considered indi-
vidually discriminated viewers from nonviewers, it was possible
- that some group or combination of items would discriminate.
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TABLE 20

SELF CONCEPT PILOT TEST ITEM AVERAGE [:CORES

-~

T Average Scores
Item Number g

?: Viewers Nonviewers
£ All Grades Combined

j Hearingrpa;ents speak English 3.8 3.7

é Teacher happy with school work 7 4.2 4.3

; . You talking in Spanish 7 3.4 3.4
% Playing like a grbwn—ué 3.7 3.8

é Play with Spanish-speaking -friend 3.5 3.2

% Hearing parents speak Spanish o 3.7 . 3.8

é " Something yours, no one else's 3.6 : 3.5

; " You talking in English 4.0 ) - 4,0
xg Parents happy witl school work T 4.2 - 4.3

g Playing with Eﬁg}ish;speaking friend 3.8 3.8 :
5 Kindergarten Students Only

,% Hearing parents speak English 3.1 3.2

i Teacher happy with school work 3.6 4.2 .
% You talking in Spanish 3.1 2.8
g Playing like a grown-up 3.3 3.8
§ Playing with Spanish-speaking friend 3.0 -- 3.0
§ Hearing parents speak Spanish - 3.4 3.7
% Something yours, no one else's 3.4 , 3.3
%’ You talking in English 3.3 3.6

Parents héppy with school work 3.7 3.9

Playing with English-speaking friend 3.1 3.7




244

TABLE 20 (Continued)

Item Number

Average Scores

Viewers Nonviewers
First Grade Students Only
1. Hearing parents speak English 4.1 .
2. Teachér happy with school work 4.3 .
3. You talking in Spanish 3.6 3.4
4, - Playing like a grown-up 3.9 3.7
5. Playing with‘Spaniéh—speaking friend 3.7 3.5
6. Hearing pareﬁts speak Spanish 3.9 3.7
7. Somethihg yours, no one else's 3.6 3.2
*8. You talklng in English 4.4
.9. Paréhts happz with school work 4.4 4.4
10. Pléying witﬂ English-speaking friend 4.0 .
Second Grade Students Only

i: "Hearing parents speak English 4.2 .
2. Teacher happy with school work . 4.6 4.5
3. You talking in Spanish 3.4 .
4. Playing like a grown-up 3.9 4.0
5. Playing with Spanish-speaking friend 3.6 3.
6. Hearing parents speak Spanish 3.7 - .
T Someth}ng yours, no one else's 3.9 4.0
8. You talking in Engliéh 4.2 4.
9. Parents happy with school work 4.6 .
10. Playing with English-speaking friend 4.3 .0

*

Average scores significantly different (p < .05).
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In order to determine if any group of items would discriminate
viewers from nonviewers, responses were subjected to the
statistical technique of multiple discriminate analysis. The
use of this technique enables the researcher to discover if any
subset of items, taken in combination, significantly discriminates
viewers from nonviewers, or if the total test significantly dis-
criminates viewers from nonviewers. When viewers and nonviewers
from all three grades were combined, the multiple discriminate
analysis revealed that no combination of test items, including
all of the items on the test taken together, significantly
discriminates viewers from nonviewers. The combination which
best discriminates viewers from nonviewers is the total of all
ten items. Although this combination accounts for one-hundred
percent of the variance, it still does not achieve statistical
significance in the discriminatory comparison of viewers and
nonviewers (F = .82, df = 10/435, p < .55). As can be seen in
Table 21, items one (hearing parents speak English), two
(teacher happy with school work), and five (playing with
Spanish--speaking friend) contribute the greatest amount to the
discrimination combination of items. When viewers and
nonviewers were considered in each grade level independently,

TABLE 21
. DISCRIMINANT ANALYSIS OF PILOT TEST OF SELF CONCEPT
Correlation with ’
: Item . .. .
: Overall Discriminztion
1. Hearing parents speak English .3462
: 2. Teacher happy with school work -.3505
: 3. You talking in Spanish - . T .0124
: 4. Playing like a grown-up. -.2622
= 5. Playing with Spanish-speaking friend 4375
: 6. Hearing parents speak Spanish -.1675
: 7. Something yours, no one else's .2835
8. You talking in English .1040
o = "~ 9. Parents happy with school work -.1052

10. Playing with English-speaking friend .0126
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multiple discriminate analysis produced generally the same
results as the analysis of total viewers and nonviewers.

Validity and Reliability

The face validity of the pilot test instrument was dis-
cussed above in the discussion of the instrument development,
It was not possible to compare the results of the pilot test
instrument in cross-validation with the results of another
test instrument, because no other comparable test of self
concept presently exists. The reliability of the pilot test
instrument was determined by computing an alpha coefficient -
of reliability. The alpha coefficient of reliability is a ’
measure .of the internal consistency of the test instrument and
can range in value from 0.00 to 1.00. This coefficient, which
was .80 for the pilot test instrument, is rather high for a
test containing only ten items, and indicates satisfactory
reliability for present purposes.

Inplications

The results of the analysis of responses to the Self
Concept pilot test instrument indicated that none of the items
g}dne or in combination significantly differentiated between
viewers and nonviewers. These results were obtained when
viewers/nonviewers were combined across grade levels, and when
viewers/nonviewers were considered at a single grade level.

These results are not too surprising when it is con-
sidered that the pilot test instrument was based upon conceptual
definitions of self concept which encompass a rather global
view. 1In this regard, a stimulus such as the CARRASCOLENDAS
program series which occupies a very small percentage of the
child's daily life could not be realistically expected to have

"a significant impact on a global personality trait defined in

such a compcehensive manner.

It would appear that in order to measure the potential
impact of the program series, an instrument more sensitive and
more specific to the program's particular objective is necessary.

-5
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rating of a child as either being English dominant, Spanish
dominant, or bilingual. Another index of language dominance
was based upon fieldworkers' ratings of the children's
fluency in responding to questions which required continuous
responses. As described in more detail in the main report,
some questions were meant to elicit a continuous response
from the child; that is, the question could not be answered
with one word or a ‘short-phrase. On these, the fieldworker
scored the child on a one-to-four fluency scale.®

If these fluency ratings had a useful degree of
validity, we would expect that they would agree to a reasonable
degree with the teachers' division of the children into differ-
ent language dominant groups. Table 22 presents the summary
comparison on this point. -It is clear from this summary, that
children who were classified as being Spanish dominant had a
'h;gher average fluency score in Spanish items (2.00) as com-
pared to their fluency scores when responding to English items
(1.45). As would be expected, the reverse is true for the
children who are rated as English dominant by the teachers.
‘Their fluency score on English items (2.26) exceeds on the
average -their flﬁencyjscbre on Spanish items (0.72). It would
be anticipated that children who classified as bilingual could

; be more nearly equal in terms of average fluency in both .

languages, and the results in Table 22 point to this.,

3 B - -
Based on the senior researcher's considerable experi-
ence with speech ratings it is not difficult to assume that
gross ratings of fluency, particularly on only a four-step

scale, can be reasonably obtained. (See Williams, F.,
Whitehead, J. L., and Miller, L. Attitudinal Correlates of
Children's Speech Characteristics. Project No. 0-0336, Grant
No, OEG-0-70-7868 (508). U.'S. Department of Health, Educa-
tion and Welfare, Office of Education, Bureau of Research,
1971.) Although it is not formally described in the report,
the fieldworkers were practiced in the use of the scale and
ratings were compared between them as well as with other
members of the research staff. 1In short, these ratings are
assumed to be reliable. Their validity is subsequently dis-

cussed in this report,
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Spanish or English items are related to measures of language
dominance. At the same time, this approach will also allow
us to inquire how these relations compare with other relevant
factors, such as whether or not a child viewed the program or
whether or not he had supplementary activities.

Table 23 presents a series of correlation coefficients
which represents indexes of the relationship of the language
dominance measures with gain scores (one-to-four scale, on the
Spanish and English test items). The table also includes
similar indexes of relationships of whether or not the child
viewed a program and whether or not he engaged in supplemen-
tary activities. i

TABLE 23
- RELATIONS OF VIEWING, ACTIVITIES AND LANGUAGE MEASURES

WITH GAIN SCORES -IN SPANISH AND
ENGLISH ITEMS

- ‘Gain Scores

- Variables Spanish Engliéh
Group

Viewing: .19 .49

Activities: .01 .63
Teacher Classification

Bilingual: -.07 T =.16

English dominent: . .01 .05

Spanish dominant: .07 .14
F%uencz

English: .03 o .08

Spanish: .04 .15

*
Variables such as group and teacher classification are entered

in a binary code (1 = yes, 0 = no).
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y Let us first consider items having a relationship with
gains in the Spanish testing area. There is only one item
which stands out as having anything more than a trivial rela-
tionship with gains in the Spanish testing area, and this is
the variable of whether the child did or did not view the
program. A correlation of .19 in this case would only be
expected to occur by chance in 1 out of 10 cases of random .
sampling. We can have some confidence that it is not just a

. random occurrence although it is a very small correlation.
At best the conclusion here is that the gains in the Spanish
test area (which were small in the first place) are somewhat =
related in a correlational sense to whether or not the child
viewed the program. At the same time, we can note that there
is no relationship between gains in the Spanish test area nor in
either of the language measures or the activity variable.

_ Theé most encompassing generalization here is that if B,
. gains in the Spanish area were to be predicted from anything, ’
- it would be upon the basis of viewing or not viewing the
.~ program. This generalization can be supported in a more
definitive manner by use of a prediction eguation which .
indexes the degree to which variables of viewing, activities,
and language dominance jointly predlct gain scores in the -~
-Spanish testing area. .When the equation was calculated 1t
. indicated that the index of multiple correlation of all these
T ‘variables upon gains in the Spanish area was +.2341. -Roughly
86% of the prediction-in this equation was due to the variable
of whether or not the child watched the program. It is very
clear, then, that gains here are independent of 1anguage
domlnance measures.

Results of similar analyses for the gains on the

- English test items can be interpreted using the same strat-
egies., First, as can ke noted in Table 23, there are several
marked correlations of the various variables with gains in .
the English test items. "There are interpretable correlations, - -
for example, of whether or not the child viewed the program '
(.49) and whether or not he also engaged in supplementary
activity (.63), both with gains in the English scoring area.
Neither of these correlations has over a 1 in a 100 chance

~ of occurring randomly. They are indexes of relationship in

which we can have a substantial degree of confidence. At the
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same time, however, these are the only two variables which
have any major observable relationship with gains in the
English area.

It. can be noted in passing that there is a small
negative correlation in the teachers' rating of a child as not
being English dominant and gains in the English items. Similarly
there is a very small positive correlation between a child's
average ratings in Spanish fluency and gains on the English test
items. Both of these correlations are too small in magnitude to
require more than a passing interest. But they do suggest that
children who may b2 less adept in English than others, may be
“among the ones who gain in the English items as a result of
viewing CARRASCOLENDAS. ' ]

- Correlation-of Fluency Measures to Act;vities

As in the analysis discussed earlier, it was further
possible to see how the variables of language dominance, view-
ing, and activities, jointly predict gains ir the English test
items. An appropriate equation was calculated. It indicated
that there was a multiple correlation of these variables with
English test items of a magnitude of +.687. This is a correla-
tion of substantial magnitude in this type of situation, and it
indicated scores in the English test items are substantially
predictable. One basis for prediction-is whether a child
viewed the program, and this contributed to about 28% of the
predictability in the equation. The second is the effects of
viewing combined with activities which .contributes to about
'68% of the prediction of gain scores. None of the measures
of language dominance contributes significantly to this
equatlon. Thls is strong evidence that the gains in the Engllsh
language area, ‘particularly as predicted by the two variables
just discussed, areylndependent of language dominance.

Results and Conclusions

The overall conclusion, then, of this series of analyses
is that based upon the measures incorporated in this study, no
salient evidence can be found that effects of viewing CARRASCO-
LENDAS, either in the area of Spanish test items or English test
items, are related to, or dependent upon, the child's language
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dominance. Of course, this does not preclude situations where
such an effect could be the case. It only says that in a school
involving children of various degrees of English as against

Spanish dominance, as well as bilingual capabilities, effects

of the program do not seem to interact in any important way with

language dominance. Since this is considered to be an important,

as well as practical, finding of the studf, attempts will be made
in the larger field study conducted in 1972 - 1973 to include
indexes of the children's language capabilities, and to assess
the relationship of these with gains due to viewing CARRASCO- .
LENDAS. ) :
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CARRASCOLENDAS III Formative Evaluaiions: Study 1

Purpose

This study was designed to assess the independent .

effects of three mediated instruction variabless
segments with voice-over narration;
art; and, (3) differing styles of music.
of interest in this study were attitudinal effects.

T

The questions of interest were: i

L«“_ M

(1)7 Do‘subjeéts (young Mexican-American children)
" exhibit significantly different attitudes toward films with B

Spanish narration and films with English narration?

§ . Co (2) Dé subjects exhibit sign{fican%ly different com-
= _ prehension of the content of films with Spanish narraticqa and -

il

sl g
¥

films with English narration? . - .

RN

portrayed in the three different art styles?

R e

attitudes toward four styles of music, i.e., Mexican,

[T

style?

A

Method

i

*

Subjects

The suiﬁects for this study were 90 Mexican-

LR R T TR

LR

and second grades.

i

=
=
=

(3) Do subjects exhibit significantly different -
attitudes toward realistic, Disney-like and op-art styles?

o .~ (4) Do subjects rééBgnize equally wéll an object

(5) Do ;ubjecfsvexhibit significantly different . .

(1) film
(2) differing styles of
The primary effects

Brazilian, Rock, and a relatively culturally unidentifiable

, American children enrolled in Columbia Heights Elementary
' School in San Antonio, Texas, during the fall of 1972. : o
They were distributed equally among kindergarten, first, :
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Independent Variables

Film Segments

The film segments were studied at two levels, i.e.,
Spanish narration or English narration. Because response to
a particular film segment might be topic bound, two different
film segments were used in the study (see Figure 70).

Art

Three stYles of art were tested: (1) op; (2)’bisney-
like; and = (3) realistic. Three different objects (a horse,
a house, and a rooster) were each portrayed in all three
different styles for presentation to subjects in the randomized
- design shown 'in Figure 70. - . - T

=

. ‘Music S o S o

- Four étzles of music were presented to the subjects.
A single melody was rendered in Mexican style, Brazilian style,
-Rock style, and;a style that was relatively culturally unidenti-
flableo . b - o = i

7Dependent Vaﬁiables

Attitude Méasurés o . . . - -
- : Two types of ‘attitude measures were used in this study-
(1) a plctorlal attitude measure, and (2) a preference measure.

- The pictorial attitude measure consisted of five faces

expre551ng different degrees of like or dislike (see Figure 71).
For analysis purposes, the faces were numbered from 1 (extreme

~ dislike) to 5 (extreme like). This instrument was,used to

~measure attitudes toward-all three types of stimuli. Although

"~ this instrument has been used elsewhere in similar studies, the
conditions of this study were different enough that it was







Figure 70

- Research Design
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o Groups
A ) B C D
Film 1-S Film 1-E Film 2-S Film 2-E
: Music 1 Music 3 Music 2 Music 4 _
)
- Art 1,2,3 Art 6,4,5 Art 8,9,7 Art 6,5,4
: ; ) Music 2 Music 1 Music 4 Music 3
s : Sti . ]
' Stimuli vt 4,5,6  aArt 9,7,8  Art 2,3,1  Art 1,3,2
- Music 3 Music 4 Music 3 Music 1
) - Art 7,8,9 Art 3,1,2 Art 5,6,4 Art 8,7,9
- . : - Music 4 Music 2 - Music 1 Music 2
e A 7 Groups
- ) E F G
X . Op-Horse Real-House Disney—RoosEer
Stimuli Disney-House Op-Rooster Real-Horse

Real-Roost .2

Disney-Horse

Op-House
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considered advisable to validate the instrument for use in this
particular study.® Validation was accomplished by administer-
ing the instrument to a separate sample of the study population.
The thirty children in this sample were asked to respond to five
different questions. Thesa questions were selected to elicit a
range of responses and one of the questions was repeated to
obtain an estimate of reliability.

Figure 71

Pictorial Attitude Measure

O‘LQ .L. .LO .Z. .L.

) Results indicated that the instrument elicited posi-
tive responses to those questions which were selected for that
purpose.

T emene

1. "How do you feel eboutiplaying games with your
- friends?" (mean response = 4.6) o . . .
2. and 5. "How do you feel aboit -eating candy?"
(mean response on 2 = 4.0, on 5 = 4.2)

The repetition of Questions 2 and 5 indicated high reliability
of response. Answers to the two questions were the sam2 for
students aged 6, 7, 8 and 9, with minor changes in the
responses of 5 year olds. )

As expected, Question 3, "How do you feel about getting
a spanking?", elicited negative responses for the most part

5Coller", Alan R., "The Assessment of "Self Concept"
in Early Childhood Education” (Revised Edition), ERIC: ED
057 910, July 1971.
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(mean response = 1.2); and Question 4, "How do vou feel about
a table?", ranged in the neutral to positive range (mean
response = 3.5).

The preference measure was administered to subjects
in samples A, B, C and D. This measure was designed to elicit
the subject's preference among art styles for portrayal of a
particular object such as the horse. The measure consisted
simply of asking the subject to mark the picture which he liked
best of the three he had just .been shown.

Recognition Measure

This measure was designed to test recognition of the
subjects rendered in the three styles of art. The subjects
in samples E, F and G were each shown tiaree different pictures.
After the presentation of each picture, the subject was asked,
"Can you tell me what this picture is?" Responses were scored
simply right or wrong.

Comprehension Measure

@ . In order to test possible differences in comprehension of
the films with Spanish and English narration, subjects were asked
three questions specific to the content of the particular film .
they were shown. Responses were scored right or wrong and summed
for each subject.

Results and.Conclusions

Film Ségments

Scores on the attitude measure of film segments indicated
that across all children there were no statistically significant
differences between children viewing and rating the film with

: 8
Spanis* narration (mean = 4.4) or English narration (mean = 4.1).

8 .
Statistical analyses were accomplished by an analysis
of variance model; results are summarized in Table 24.
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TABLE 24

SUMMARY OF RESULTS OF ANALYSES OF VARIANCE

Source af F

Film Attitudes: '

Films : 1/66 .01

Languages ;/66 1.21

Films X Languages 1/66 .25
Film Comprehension:

Films - 1/68 7.08"

Languayes 1/68 2.19

Films X Languages R 1/68 " 1.40
Art Attitudes:

Trials 8/536 1.41

DI Art Rec~gnitaion:

Ace Style 2/153 22.61%

Object Portrayed 2/153 4.,38% )

Style X Object 4/153 1.49
Music Atfitudes:

Trials 3/213 .28

*p < .05

- _ The practical conclusion, therefore, is that attitude
and comprehension effects across the child viewers appear to
be independent of the language of narration of the film segment.
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Art Styles ’ .

Analysis of the scores (Table 25) on the art preference
measure indicated that across all children the op-art style was
preferred for two of the objects (the house and the rooster)
and the Disney-like style was preferred for one object (the
horse). Scores on the attitude measure (Table Z4), however,
indicated no significant differences across all objects
portrayed and across all children in response tc the different
art styles (op-art = 4.1; Disney~like = 4.0; realistic = 4.1).
It appears, therefore, that although children generally rate
their attitude toward a piece of art work independently of the
style of the art work, given a choice among styles they generally
prefer the op-art style.

TABLE 25

PREFERENCE OF "ART STYLES

Object Portrayed Op-art Disney-like Realistic P
Horse 40% 45% 11%
House 69% 20% 11%
Rooster 56% 41% 3%

An analysis of the recognition scores of thz objects
portrayed in the art work (Table 24,, however, indicated that
objects protrayed in the op-art style elicited significantly
lower recoanition scores than objects portrayed in the other
two styles (op-art = .59; Disney-like = .93; realistic = .98).
Considering these results, along with the results on preference,
it appears that if recognition of the object portrayed in the
art work is desirable, then the Disney-like style is the best
style to use. If, on the other hand, the art work is used
simply to attract the attention and interest of the children,
apparently the op-art style is best.
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Music Styles

Attitude scores (Table 24) obtained in response to the
four different styles of music indicated that across all children
there were no statistically significant-differences in attitude
toward any particular music style (Mexican = 4.2; Brazilian =
4.2; Rock = 4.3; unidentifiable = 4.3). The practical coenclusion
of this analysis is that attitude toward a musical selection
appears to be independent of the music scyle.




SECTION X
' PROCESS EVALUATION

The process evaluation is a study of the operational
procedures of the various components involved in producing
CARRASCOLENDAS. Recommendations from the past two years have
proved valuable in refining the production process to maxi-
mize output.

There are two major components which constitute the
process evaluation--management-and utilization. Thé manage-
ment component describes the relationships and actual
operational functions of persons formally involved with
CARRASCOLENDAS. The utilization component has been a separate
study during past evaluations which reported extent of usage
of the series. This year, the study : £ utilization is included
in the process evaluation to more explicitly define the impli-
- cations resulting from the efforts at publicizing the series.

Management Component

The maragement component consists of the roles and
responsibilities of the Television Coordinator, Curriculum
Coordinator, Executive Producer, Advisgiy Committee, and the
Evaluation Team in terms of the final product, CARRASCOLENDAS.
A description of the performance of these roles, an’ recommen-
dations, follow.

Television Coordinator

Definition

The role of the Television Coordinator, described in
the project proposal, is as follows: as the funded grantee,
Education Service Center, Region XIII, (1) must assume the

263
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ultimate responsibility ror the total project, (2) administer
the grant, including evaluation and audit arrangements,

(3) receive and critique and/or approve all scripts prior to
studio production, (4) provide educational consultation during
taping sessions, (5) develop content for teacher inservice
programs, (6) coordinate the project with the Texas Education
Agency, the U. S. Office of Education, and the Bilingual
Television Advisory Council, (7) disseminate publicity and
other information, and (8) develop reports for the U. S.
Office of Education. Coordination of Education Service Center
content specifications and KLRN-TV production efforts on
CARRASCOLENDAS is to be between the Project Coordinator and
the Executive Producer.

Performance Description

The Television Coordinator met with curriculum consul-

tants and continued supplying the production staff witﬁrapproval

and critiques of scripts. He was present during cocasional
taping sessions, but it was again not feasible for him to be
present during all sessions.

A recurring problem has been noticeable in that some
production scripts have been approved, and later found to be
lacking in that they do not correspond to a specific objective.
When this is brought to the attentior of the Televi.iion Coordi-
nator, he contacts the production staff and attempts to stop
production of a segment. Although this has been feasible at
times, on occasion particular segments which might be question-
able have been taped and the production staff cannot afford to
discard the segment.

Publicity dissemination has been handled primarily by
the Field Relations Coordinator, and results are outlined in
the Utilization Component of this sec’ 1.

Recommendatic..s

Although the Television Coordinator has been present
at some taping sessions, it has still been impossible for him
to attend all sessions. It is again recommended that more
effort be placed in having him, or a delegate, present at all
sessions for on-the-spot critiques.

o
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The method for critiquing scripts is still highly
questionable. The Television Coordinator should be allowed
two or three days, or a week, to fully critique scripts and
possibly contact consultants. The critique should be complete
and well-thought-out before allowing the production staff to
commence taping.

it is also recommended that the role delineation be
altered yearly according to needs. The duties of developing
content for teacher inservice programs and disseminating
publicity and other information were assumed by a new Educa-
tion Service Center staff member, the Field Relations
Coordinator, and should, therefore, be eliminated from the
delineated duties of the Television Coordinator.

Clearly, one of the greatest shortcomings of the
project has been the lack of suitable promotion--or simply
announc2ments--of the series. 1In subsequent years, the
Television Coordinator should make a concentrated effort to
remedy this situation, whether it remains his primary
responsibility or not.

Curriculum Coordinator

Definition

The role of the Curriculum Coordinator, described in
the project prcposal, is .as follows: (1) coordinate curricu-
lum development, including content and instructional 6ébjec-
tives, (2) submit content and instructional objectives to
KLRN-TV in ample time for scriptwriting according to the
time line, (3) coordinate staff development for classroom
teachers, aides, and other educators, and (4) develop and -
disseminate teacher manuals, audio tapes, and other supple-
mentary materials. )

Performance Description

Consultants met during the month ol May with the
Curriculum Coordinator and the Education Service Center staff
in recommending and outlining specific content areas to be
considered. Basad on these suggestions, a list of instruc-
tional objectives was prepared for the 1973 series.
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Objectives were submitted to the evaluators for
critique and then reworded before they were submitted to
KLRN. For example, the original set of Science objectives -
included 73 objectives and followed the previous format of
stating objectives with two or more sub-headings rather than
listing them as two or more separate objectives. The wording
of objectives for measurability was often ambiguous. Evalua-
tors responded to the initial list of objectives by means of
a memorandum outlining the following:

The scope of the objectives in all content areas
is too broad for efficient attention to all objectives.
If the number of objectives were reduced to a limited
number which were structured around the most relevant
concepts in each area, more emphasis could be placed
on each one, with adequate repetition of the most
difficult concepts. Objectives need to be revised so
that they are stated measurably and all areas need to
be reduced and forwarded to «LRN immediately so that
productlon can proceed according to schedule. A
suggestion was put forward (at a meeting of all com-
ponents) that would be a major departure from the
curriculum outline of the past two years. Many of
the concepts in the Math and Science aress are those
which are least adaptable to television preseatation
while the other four content areas of History and
Culture, Self Concept, and Spanish and English Language
Skills are those which have demonstrated learning effects
which can be interpreted with statistical confidence.
For these reasons, consideration was given to the
possibility of eliminating the areas of Math and
Science. While this is a rather abrupt change from
previous plans for the curriculum of the series, it
is one worthy of consideration. This stage, while .
the series is in transition from a local program to
national scope, warrants a serious rethiniing of the
ratlonale behind all portlons of the CARRASCOLENDAS
series.? -

1 . . . .

Memorandum from Frederick Williams, Director, Center
for Communication Research, to Carol Perkins, Curriculum
Coordinator, Austin, Texas, July 20, 1972.
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Althovgh the content areas of objectives were not
altered, the initial list was reduced, reworded, and the
final list of objectives was submitted to the production .
staff. (For example, 31 of the 73 Science objectives were
considered.) -

Subsequently, the KLRN producers reviewed the list
of objectives submitted and reduced the number of objectives
to those best suited for television techniques. This allowed
for repetition of each objective rather than having one
treatment for certain objectives. -In the past certain
objectives had only been treated in one segment of the entire
series, and never repeated.

The Cuarriculum Coordinator revised the 1972 Teacher
Guide in line with recommendations from the Teacher Guide
Survey and the re-edited version of CARRASCOLENDAS. The
Teacher Guide is well received, and cortinued production-of
high quality materials is encouraged as supplementary aid-
for teachers whose classes view CARRASCOLENDAS. Distribu-
tion of Teacher Guides, however, was handled directly by the
publishers rather than from the Education Service Center.

2 Teacher Guide for the 1973 series is being developed,
although completion depends on the content indexes for each
program. - ’ )

Recommendations

The Curriculum Coordinator has designed instructional
objectives for three years and should be able to produce mea-
surable statements, as well as limiting each statement to one
objective rather than applyihg two or more sub-headings to
any objective. There should be no need for the evaluators
always to critique the objective statements submitted and
have to request a major rewrite, nor critique the content
‘of the objectives. The curriculum staff, with the aid of
consultants, designates the content. -Consultants proved to
be very helpful in outlining specific areas to be stressed,
but extensive research must be conducted on each objective
to insure accuracy before submitting it to the production
staff. Occasional gqueries from the producer has evidenced
that thorough development of instructional objectives is
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‘questionable. Revision of stated objectives should not occur
after scripting or taping of CARRASCOLENTAS segments.

Field Relations Cocordinator .

Definition

The role of the Field Relations Coordinator, as
described in the project proposal, is as follows: (1)
ecstablish field relations and coordination of test sites,
work closely with the evaluation team, and establish rapport
with the test site schools; (2) coordinate staff development
and program orientation activities, organize and conduct major
inservice sessions, recruit and train inservice leaders, pre-
pare inservice workshop materials, contact and continue coordi-
nation with campuses utilizing the televisian program; and
(3) disseminate information and supplementary materials,
contact the Public Broadcasting Service and provide curriculum’
guide information to its affiliate stations, contact other-
institutions regarding CARRASCOLENDAS, and contact the news
media. . :

Performance Description — -

The Field Relations Coordinator role was not filled - -
until August 7, and evaluators had already selected test sites
as well as site schools. However, he did visit all but -one
‘test site and conducted workshops with teachers at most sites.
A report of his visits was sent to the evaluators.

Coordination and execution of inservice programs were
generally within the KLRN viewing area and did not_include a
natior.al service, although four workshops were .conducted when
the lucal school system was able to provide .funds. Presenta-
tions were made at various conferences and conventions to
provide further dissemination of CARRASCOLENDAS materials.

Evaluation summaries with a memorandum were the main
source of publicity. The distribution is outlined in the
Utilization Component results. ) :
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A CARRASCOLENDAS workshop evaluation form was mailed
to 105 teachers at 12 schools. Six of the schools were at
sites visited by the Field Relations Coordinator, four schools
were in Region XIII, and two schools requested and paid for
presentations. One month later, only 16 responses had been
received by the Center for Communication Research; 13 of the
respondents had attended workshops, and three had not attended.
Responses of the 13 teachers to the workshop evaluation form
are found in Table 26. :

Responses indicated that teachers generally find work-
shops very useful. Their responses regarding the CARRASCOLEN-
DAS workshop, however, tended to be in the middle of the scale
with a number of responses evident at the negative end. It is
obvious that teachers felt the need. for better demonstration
of Teacher Guide usage and more methods for incorporating
CARRASCOLENDAS material with classroom activities. Their .
reaction 'to the CARRASCOLENDAS workshop was more negative
4'han to workshops in general. -

" Recommendations .

The duties. of the Field Relations Coordinator were,
for the most part, executed within the KLRN area although’
test site visits were conducted. He was aided in conducting
workshops by the Curriculum Coordinator although this was not
a specific duty.of the Curriculum Coordinator. It is obvious
from teachers' remarks that CARRASCOLENDAS workshop presen-
tations need to be more informative. Possibly an introduction
of the general goals of the series and definite methods pre-
sented for meeting them would aid teachers in using the Teacher
Guide. The materials are available, and the workshops should.
produce information regarding coordlnatlon of the series into
classroom activities.

A

The disseminacion of publicity was not sufficient to
produce desired effects on a national audience. Funds for
national publicity, or a Public Relations Coordinator, would
provide a.greater national service, specifically for schools
involved in Title VII programs., The service provided within
Region XIII has increased viewing in the KLRN area and a
similar national service could possibly affect natlonal

viewing.
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TABLE 26

CARRASCOLENDAS WORKSHOPS RESULTS ' |

I attended a CARRASCOLENDAS Workshop in 1972-1973 school year:
_lg;Yes* _3 No (If No, do not continue.)
Please give ratings by placing one check on each of the follow—
ing scales: o
l. I THINK THAT TEACHER WORKSHOPS IN GENERAL, ARE: AVERAGE
Vhryuseful 6 21 :2 s 4 s . : : Useless 2,5'

2. THE CARRASCOLENDAS WORKSHOP WAS:

Very useful _1 : 4 : 2 : 5 s _ = : 1 Useless 3.6
3. DEMONSTRATION AND USE OF THE TEACHER GUIDE WAS HELPFUL:

Very much 1 :'2 : 5 :2 s : :2 Notatall 3.3
1l No Response - - - :

4. THE METHODS PRESENTED FOR INCORPORATING CARRASCOLENDAS
MATERIAL WITH REGULAR CLASSROOM ACTIVITIES' WERE: -

* Successful 37:52 : 5 : s 3 Not successful 4.1

S. “PHE WORKSHOP WAS PRESENTED: ‘
. 7 Very well 3 : 4 : 3 :2 : :1:  Notwell at all 2. 6_

6. I WOULD- LIKE TO ATTEND ANOTHER CARRASCOLENDAS WORKSHOP-
Very much 3 : : 2 :6 :1 s : 1 Not at all 3.5

Please list suggestions for making ‘the CARRASCOLENDAS workshop*!
more effectlve and more helpful.

.

*
e
:

*Number of responses are indicated in each blank. The average
.rating for each scale (1l =positive and 7 =negative) is listed
on the right.











































's3ugpuodsRN:
30 dbejuooxad

84

2




. ZOST=N'
‘swexboig '
‘TenburiId
~ ButaeH
sjuspuodssy’
.30 obejusoasd .




LA




r”fc:Lf:Led as Puerto R:Lcan and Cuban.— “The three categorles were- -
1ned s:.nce 50% or more were reported under the three ethnn.c-;




TR e T
) e — B




2

o ‘TamosSTH

*99sssuuay ‘e3joxed

iy

| uSIPTTUD '3

- O

NE~NOOOAH

i

™
N -

0]

o




;— It shou1d be- noted that of those respondents know1ng that - o
’CARRASCOLENDAS was ava:.la.ble 1n the1r area, 88% planned to v1ew




291 .

ES The total number of classes v:.ew:.ng CARRASCOLENDAS at -
fthe :klndergarten, f1rst, and second grade levels 1.s 1 173 the -
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SUMMARY OF- CARRASC,OBENDAS' TII PROGRAMS
The 30 programs of the CARRASCOLENDAS series ‘were out-

Lined to demonstrate the use of: the var1ety of te1eV1slon
echnlques employed 1n each program.ﬁ

j'**The format of eao :program was—varled s1nce segments

haracters
,'marlonette.
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- . Cameo - These are brief segments generally used in the
presentation of- Language Skills and Math concepts. The evalua-~ =
tlon team grouped five areas under this heading: ) . I

1. Guest Appearances - Ch11dren and adults dep1cted 7 - é
certain concepts. Occas1ona11y clowns were also 7 g
- used . o - -

2. Flower Wall - Characters appeared s1mu1taneous1y
R - or alternately in- short segments from four roundf
B - ropenlngs in a wall of large, colorful flowers. 7,*J .

?'3, Camera Cards = These are 111ustratlon cards Wlth
7 draw1ngs or numbers used to exp1a1n concepts pre—
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PROGRAM 1

- , CONTENT

- SEGMENTS .  _AREA

] "ANIMATION

)  /a/ A (2) P/G"
DRAMATIC D
- . MgapitoGets Lost. - E&SC

o < Agapito-Gets Lost—. =7 -

_Follow up #l&2 - . _E#&SC

1es

e o el bt

LANGUAGE TIME




PROGRAM 2

-z 'CONTENT
SEGMENTS , . _AREA LANGUAGE TIME

7 ANIMATION : , 7
 /e/E '2). o P/G ,
- 7/a/A - (Repeat) SR, -7/ c - s

-
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PROGRAM 3

S * CONTENT - ,
SEGMENTS = = P AREA = LANGUAGE  TIME

ANIMATION =~ =

/:a/A (Repeat) - -7, s . 1:00 -
“/e/ E ~ (Repeat) - P/G- - 8 101

DRAMATIC - - - B
RRASCOLENDAS Drill ~ =




: SEGMENTS
’ ' ANIMATION
Jo/ 0 (2)
“/e/ E - (Repeat) -
. DRAMATIC

e Jumping BgahfIntro,
ger and Hate :

s (Repeat)

as~ _(Repeat)

PRéGRAM 4

CONTENT

‘AREA

P/G
P/G

LANGUAGE

303

TIME

W S ORI LTERTRE
Pt 0 0 b o
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gRqégAM 5

, .. CONTENT 7
SEGMENTS AREA ~ LANGUAGE  TIME

ANIMATION |

7 /U (2).,7: o - /G s 2:00
- <~ /o/ 0 (Repeat) - PG -5 1:00

. Riddles Without Answers = . HC _ - S .l:l6 "
<. The Two Cléwns .-~ - ~ ~_. =8 -~~~ E . - -3:02

(e T e e —

ﬂHWﬁh’W

i

|

M




SEGMENTS

ANIMATION

/M (2) |
~-/o/ 0  (Repeat)
_/w/ U (Repeat)

" DRAMATIC - -
iddles -

id1e S : s
ickory, Dickory Intro - - E -~ - “E° -
ina-Learna-La Raspa ~ . - B

305 .

' PROGRAM 6

CONTENT
__AREA LANGUAGE TIME ;

P/G s  2:00
P/G ’ s 1:00. -
- B/G- S. 1:00
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PROGRAM 7

o CONTENT 7 7 7
SEGMENTS AREA. LANGUAGE  TIME

ANIMATION.

- /s/ 8 (2)

' ~/u/ U . (Repeat)
“./m/ M (Repeat) -

/G

Ng
Q
nin »
-
.‘.
gy
o i

- P/G

Tce, Follow-up #2 -
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PROGRAM 8 ' ]
- i CONTENT
_ SEGMENTS , AREA LANGUAGE TIME

© ANIMATION -

/T (2 . P/G

-~ /m/' M  (Repeat)" - - P/G

.- -/s/ S (Repeat) : P/G
'DRAMATIC I L

- Roomsof the House. . - . - Sp
“  Questions . -~ -~ - FE

. Making A House S
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ANIMATION

/L @)
=/t/°T - (Repeat)
s/ S (Repeat)

PROGRAM 9

CONTENT
- AREA

LANGUAGE

il ol
L 1) ‘..‘: s 00

““Nlli“‘ ‘

TIME

N




SEGMENTS

- ANIMATION

7; /rx/ R (2)
- /rx/ RR (2)

. The Magicians .
- The Pifiata :

- Luke, ‘the Cook Intro -

PROGRAM 10

CONTENT
AREA

309

LANGUAGE

P/G s
P/G -]

TIME
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PROGRAM 11

N D CONTENT
~_ SEGMENTS
ANIMATION - - - :
/P2 S
- /t/ T (Repeat) - = P/G
- /1/ L (Repeat)

e

LANGUAGE.




PROGRAM 12 -

- CONTENT
~-_AREA

@ - e
~ (Repeat). . . - P/G




L g

SEGMENTS

 ANIMATION

/a/ D (2)
/p/ P (Repeat)
/ n/ N (Repeat)

DRAMATIC

Panadero/Panader:.a
hato el -Pato 7
Whoge Is It? .

PROGRAM 13

CONTENT

AREA

P/G
P/G
P/G

suke the Cook - (Repeat) -
La:Vieja Inés - ;(Réﬁéat)’
B/V:song. . -
Juego Limpio~  (Repeat) ,
“Hickory, Dickory, Dock (Repeat) E

= HC

LANGUAGE

TIME -




4
-
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PROGRAM 14

CONTENT
AREA - LANGUAGE TIME

SEGMENTS

ANIMATION

/£/ F (2) 7 P/G

/n/ N (Repeat) . P/G 1:00
/4/ D _ (Repeat) ] P/G ) ] ) 1:00 _

é - =

2:00

nunuwn

DRAMATIC o 7 S :
: ' 7 : T : [V
Boticario/Botica 7 ) . =
Shoeshine Charlie Intro E
Shoeshine Charlie Close E-
The Radio o " E _ i " 3:0¢ 7

)
L]
HEHEHWO
N
N OO
—= ® o

|
4
[

=
o
[00]

|

W

(@]

o
!

P/G S 1:04
M s . 1:13 ’
H i ) e s
Use of An _ E ; E 1:45 : L I
| E 7 2:11 %é

B _ San Serafin - (Repeat) . = HC .
- ‘Shoeshine Charlie - E - E
- V Tengo una -Mulieca - (Repeat) HC : g-

E

jI'he Jumping Bean (Repeat) E -

I
-
(1]
w
-
[ bl

,;,ffhe Circus

PR N g A B 3 10 e
|
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PROGRAM 15

CONTENT -
SEGMENTS - AREA . LANGUAGE - TIME

ANIMATION

- m/B (@) . p/e | ,
: /b/'v’ (2) ’ P/G ) s . 2:00

0
N
.
o
o

-t ' DRAMATIC : , _— o : -

“ - 7 ] Magnets Move Objects - ] E 3:07
“ Sea Chanty Intro "E ) 1:22
. Taklng Turns ' -sc o E 2315

&)

AR e,

=

[
nunnnnmnon'

(1)

(]

N

it
I

b
e
I

T 3 : . s - S 1:50
P/G s :23
- Clnco Elefantltos '(Repe’at)j M 1:55 E

: ,;,;AE:’[,OU; (Repeat) - - P/G
,ﬁeé Chanty o - E
) ' : !i‘}}e"rﬁﬁéy Bees - (Repegt) ] " E

(V]
o

H :
(1) (1) (1) e I
! N
R

HEHn®n
()
1O
®

'~ Magnets : - s E 2:59

"w\\m;“;mmrnmm«wmm rmmmmimmmw A, A e e A, 6 e
i ' i
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PROGRAM 16

CONTENT
7 SEGMENTS , AREA ~ LANGUAGE TIME

= " ANIMATION

/x/c (2) , P65 . - 2
/k/ QU - (2) P/G
:,/f/ F (Repeat) 7 P/G ' S 1

wn
-
[T T ] ]
o
o

I RO

DRAMATIC:

- The Earth andtl{e Orange ] - o E . 3:25 -
A ‘Everybody Goes Shopping . Sp : S 1:31 . -

- /7 ¢c - L P/G . s o
J/x/Qu ' - PG R ' e

. Numbered.-Dots ~ Star .M - -8 $30- =
i Chlld‘Cameo #5 - _ - : : h N
-5 (Repeat) . - HC - - ] 7

w0
-
(1]

o
 d

0

b
W
o

[l
n
I
wn
\
fee
o)
wm

- 5': 7 fDance Freeze #12 - HC - S 230 ; 7
B . eueeEr o

s Front and Back s - - B - 1259 S

R IR CGNCENTRATION BOARD - S I

(nc..t used) o . o ' e

_ soNG : : o 2 - - - I |

:’ : ) —'7The Hokey Pokey (Repeat) Nt;ne T E- - 2:02 Fa -
-3 _{Can You Do? . (Repeat) s . E . 2:30 - :
: Er’;—ManzanJ.ta Roja - - E Sp & E - | E/S” 1:44 :
~ . The World Is- Round . S E - 1l:44. - ]
- ~A Bit of a Beat (Repeat) B - . 1:59 T3
The Barber . S E 3:00 .
= . ;g _ ~ = - - ti:;
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SEGMENTS

- ANTMATION |

/k/ K- (2)

/k/- QU (Repeat)
(Répeat)

/x/ ©

DRAMATIC
‘The Bridge -

T

“(Repeat) *

(casa) =
U _(queso) .

‘Adult Cameo #2 - .

ance Freeze #4,7

PROGRAM 17

CONTENT
AREA

P/G
P/G
P/G

P/G

LANGUAGE TIME

S - 1:32-
S :50-
S -1:00

s $29 ©

S :16
s ~ _ 1:00

-8 147
S :43
S

:45 -

- 1:57 - o=

: C/QQ/K (c;,aSa, éueso,: k;i:os:éo) . -P/G _ 'S :41

AR o A e

"

,7 Juanetin, jJuan,éte (ReI;eat)f;—,,; §. . =
-: .:More Than One ) i ' '

.. If You're Happy
" The Bus
° - Luke the Cook -

7 7(Re7peiat:)—: - . 8¢C
- (Repeat)

(Repeat)

. La vibora - (Repeat) = HC 1:30
_ _The Horse 7 ; ) - S - E 3:19 ;
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 PROGRAM 18 g
CONTENT 7
SEGMENTS : AREA LANGUAGE  TIME

e ANIMATION

: . ~/a/ G (2) ’ - P/G - S 2:02
- ./9/ GU  (2) P/G

wn
38
o
38

DRAMATIC : : L
f Sticky, Sticky s E E 2:05
- . - Buying Shoes E - E 3:17
E e o -Traffic Safety Rules ~ None E - : :55- -

o CAMEO - o

- /9/ 6 - P/G -
o - /g/ Gu . P/G
N - - - _ Little Puppies _ M

] : - Dance Freeze #6,10 "HC
~ Adult Cameo #3 - (Repeat) -~ HC - -
“: The Clowns Add M

" (not used) _ - R S

§ - “CONCENTRATION BOARD S E -

(not used) - : ’ :

" SONG ’ ) o : -

1:30.
1:30 - oz
2:20 -
- 1:33

Juego Limpio (Repeat) - HC -
Sea Chanty - (Repeat) E.

La Luz Roja -_ - o - None
Shoeshine Charlie (Repeat) E

HHEE®mE®

, Lobk At Me o (Repéat)" E 1:30 f
Maw and Paw (Repeat) £ 1:37 7,

FILM
Making Honey - None E 3:00
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PROGRAM 19

CONTENT
SEGMENTS AREA

LANGUAGE TIME

ANIMATION-

/gw/ G0 (2) "~ P/G s
/a9/ G (Repeat) - P/G 7 s - ‘1:01

DRAMATIC

R - The Falling Ball
- . In/On . - E i . ;

.t " CAMEO ) : - - ’ .

.. /gw/ GU - : . p/e

) :?Dlsappearlng Balloons (2) - M-
~ Subtracting nghts oo M ) - 33 -
,5fAdu1t Cameo #1,4 - R : . ) T
- (Repeat) ] - o ~
. Dance Freeze #5 8, 9,11 13 ) HC

)\‘

i

A éUPPET - ) : , B
T "~ Willy and Gravity : S - :

E ~ CONCENTRATION BOARD

(not usea) - .

SONG . i : ) )

) The World is Round - (Repeat) S E 1

- -~ stand Everybody Side by Side 1 - , -
' (Repeat) s
Nar1C1ta, Nar1C1ta (Repeat) HC

La-Vieja Inés (Repeat) . HC
‘B/V Song  (Repeat) - B E

o nt
=
S
o

_ ’F ;I‘M

The Trnck ’ S E 2:59a

i

M. 0 0 e 3 e

A

Wi




T

SEGMENTS

ANIMATION

/y/ Y (2)
/y/ LL (2)

DRAMATIC

The Thermometer
The Seesaw

CAMEO

Y/ Y

/y/ L - i
The-Clowns Subtract - )
“Dance Freeze #1,3,12,14

PUPPET

'i?hé Use of 1 -

' CONCENTRATION BOARD

(not used)

:Tengo Una Muhieca (Repeat)

~ A Bit of a Beat  (Repeat)

- ‘Hickory, Dickory, Dock
(Repeat)” - ’

“La Luz Roja (Repeat)

" Thomas, Thomas (Repeat)

FILM -

_Playing Baseball

PROGRAM 20

CONTENT
AREA

P/G
P/G

HC
E-

None

SC

LANGUAGE

319

TIME

= O]

n.wnnwn

1:43
2:20
1:45




T
e o e

A Y e A A 4 ] ot

|
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PROGRAM 21

CONTENT

SEGMENTS AREA LANGUAGE TIME

ANIMATION
/y/ HI
/y/ ¥
/y/ LL

P/G
P/G
- P/G ] S

(2)
(Repeat)
(Repeat).

wn

2:00
:44
- 1:00

wn

DRAMATIC . 7 7
The Scale i S E
The Scale Follow-up - S ) E-
Opp051tes‘;: - E E

‘CAMEO . B . -

- /y/ HI - : : P/G R ;
“ Dance Freeze #2 4, 10 HC. :
_ Adult Cameo #2 - (Repeat)
Y. (yegua) -
LL (llave) :
Hi”(hielo) - T

PUPPETA : - - ) -

(not used) T ) - - .

féoncENTﬁATION BOARD - , : :

—%; Y/LL/HI (yegua, llave, . ' : . o
- hlelo) : P/G s

SONG o -

?j’San Serafln (Repeét) ) HC
- - Shoeshine Charlie (Repeat) -
More Than One (Repeat)
Juanetin, Juanete (Repeat)
The Jumping Bean (Repeat)

oM
MwnHMWn
N
o
o

EILM

The Puppeteer . S E 3:30




Wy

PROGRAM 22

CONTENT

SEGMENTS | AREA LANGUAGE TIME

"ANIMATION

/e/ B (2)
/¢/ cH  (2)

P/G s 2:00
P/G . s 2:00

DRAMATIC -
Who Did It? - B

CAMEO ;

_ 7 / ¢/ H! . _ ] ? /G -
- - /é/ cH - P/G
" ‘Playing Marbles - M )

w
RS
[

e
(1] (1] .’ (1]
o OWik o
o0 W
W
[
I

-~ Missing Addend E
7. -Dance Freeze #6,7 - _ HC - , :
- - «Child Cameo #4 - (Repeat) HC & - . :05 - -
-PUPPET ° T : . S
= ii'{fWho;fs Nacho? ’ " HC - i S . 1238 57 . R

CONCENTRATION BOARD ~ o ) ] g
o (ﬁot;used) ) ’ ) 7 o :

o SONG - B = ) z

7 Cinco Elefantitos (Repeat) M - - s 1:55 =
- Stand Everybody = (repeat)- S E 1:27 °~
- The World Is Round (Repeat) S E 1:44
" The Busy Bees (Repeat) E. E 1:08
The Hokey Pokey - (Repeat) None E 2:02

= e

T © FILM o ’ 7 : :
Who Am I? " sc E 2:59 - -

il

F Ry

it

il




CONCENTRATION BOARD
, “(not used) -

- :i:S”’
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SEGMENTS

ANIMATTION

/s/ 2 (2) -
/¢/ H (Repeat)

3 /E/ CH (Repeat)

DRAMATIC -

" _The Doctor's Office 7
- The: Census Taker

:}—’ Zé/ :' Z:: 7 _ .
ollow the Pattern.
Dance Freeze #5,8,13,14

G

La vibora (Repeat) -

. Professions - -

dult Cameo #1° - (Repeat). - . HC - -
-Child Cameo #6 - (Repeat)

PROGRAM 23

" CONTENT

TIME

_AREA _ LANGUAGE

P/G 7 o S
_P/G
- P/G 7 S

4]

HC ' -

If You're Happy (Repeat). ~ _sc. -. =~ -E
~-‘Manzanita Roja. (Repeat) - Sp & E = E/s
~-Sea Chanty : (Repeat) - ) -

- The Bus  (Repeat) -

None E

RN e
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PROGRAM 24

’ ' " CONTENT
- SEGMENTS - AREA LANGUAGE TIME

ANTMATION
/s/ ¢ (2). P/G s 2:
/s/ S  (Repeat) - . P/G S ~ 1:00
/s/ 2 (Repeat) 7 P/G- B 1:

T TRTRS

At

Wi g

DRAMATIC f -

Frankie Flies South sc E/S

R S e AR, o

£ CAMEO - N -
Y e 7 S B 42 - 0 0

L]
w0
-
(1]
-
o
|
|
[

[

- Missing 6, 4, 9 - - M - L - -
;:Adult Cameo #3 - S ; 7 S
(Repeat ) . L. . me- - - - 7 - )
Ch:.ld Cameo #3, 9 - (Repeat) T HC. ) }
S (sapo) . - . P/ -
Z (zorra) - 'P/G 7 ] :
' (cebra) - - - R Y S - B S

I
H
I
()
|
nunnnon

'S
o
h

xi'PU"P'PETf )

|
i i ! il
P00 A0 ottt O s g

(not used) ' ’ , - _ T .

: CONCE§TRATION BOARD . : ’ .

'*S/Z/C (sapo, zorra cebra) P/ . .8 -39 -

sonc; o _ * S - ,, i -
© -1:59 : B

2:30 : 7

2:20 SN
2:07 :

2:20

——’—i;—i—A Blt of a Beat (—Repeat)
-~ -‘Can You Do? - -(Repeat) -8
- Luke the Cook (Repeat)

" -B/v-Song  (Repeat) -

La Luz Roja . (Repeat) ~ *None

HE @ W

0w E e

"
A LMLl

‘Mexico City (Shopping) HC ' ‘B
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PROGRAM 25

SEGMENTS

ANIMATION
- /87N (2)
/t/ R (2)
DRAMATIC
7 The Mystery:Bex

Before and After
Power -

s M1351ng 10 14,18
~_ . . - ‘Dance Freeze #4,10

. 7H1ckory, Dackory, Dock
) (Repeat) -
Juanetln, Juanete
_-Maw-and Paw _ (Repeat)
*'More Than One (Repeat)

FILM S

Sounds

(Repeat)r

CONTENT

AREA.

 P/G
g p/e

LANGUAGE TIME

B 2:46
E 3:24
2:05 -~

5]

354 T :

7 :,I;Oéi - S
“l00 - -

! f
mwunnn

E/S 1:20 S

E 1:43 B
8 - - 130 - : | B
“E- . 1:37 R

E 2:00 o




e L pr e —
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PROGRAM 26

- — CONTENT
SEGMENT - AREA - LANGUAGE

ANIMATION

/m/a @ - p/G ,
/h/ G - (2). 7 P/G s

wn

DRAMATIC

" The Short andithe Tall__ E . E
Who's Taller ) IE - S

camg0 - -

Dlvx.dlng into- Halves, - - M- . - 0 B
/h/J - - Pl - - . 8
Dance Freeze #6,11 - <~ HE . S

" pubpET ’, e T T e
Dividing into Halves o B -

”BNCENTRATION BORRD - - T -
(not used) - R )

- ’SONG - -
“If You're Happy (Repeat) se.-  E

San Seraﬁin, (Re




SEGMENTS

é}, : ) ANIMATION

/h/ X (2)
: /h/ T  (Repeat)
o - /B G (Repeat)

'DRAMATIC

E3

- The Molcajeté . —

A e

CAMEO - - o
/h/ X

Dance Freeéé #8, 13,;5 =

—Chlld Cameo #6 -~ (Repeat)

" J(jaula) - T

X (Texas) = . - - 7
G- (general) = ’

oNe - -

lLa¥Luz Roja = depeat)
. Stand Everybody (Repeat)’
Luks the Cook (Repeat)

“The World IS Round *(Repeat)
_ B/V ngg (Repeat)wpé,

PTiN IR
The ﬁeighbo;hooa

PROGRAM 27

?J/X/G (Jaula, Texas, gene 1) -

CONTENT

AREA

P/G
P/G

P/G - -

HC

/G

LANGUAGE

TIME

n wn

N on o n

.
-

HEEE

N PN

O PN NVN
B OO

~J
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PROGRAM 28

- CONTENT
SEGMENTS - AREA LANGUAGE TIME

ANIMATION

/ks/ X (2) ' P/G S 1:
/f/ N (Repeat) - P/G S ~ 1:00
/r/ R (Repeat) i P/G S 1:
DRAMATIC ’ - o
- Irregular. Plurals ~ E 7 E 1:15
The Cake . o M ’ S T 3:25 .
CCAMEo - - o
) iDJ.V:Ld:Lng into Thlrds B M S E E
fTell:Lng Time - - - ’ - M. . S 1:10 n i*
-/ks/ X - -~ Pp/e s - :300 .
Measuring in Inches - M - * S -
- ‘Adult Cameo #2,3,4 . (Repeat) CHC S
:’:DaneezEreeze #9,15 ~ i -  HC . S

=
[
=)
o
L

B

Lt

PUPPET - : - o S

:f The Correct Time B s s~ - 1:45

' it .
i o it Il o '

CONCENTRATION BOARD - ) S

(not used) i o _—

sove. S -

- Nar1c1ta, Naricita (Repeat) ‘s -
_ Téngo una Muheca " (Repeat) HC

Can You Do? (Repeat) - - S &
" -Sea Chanty (Repeat) . E
More Than One (Repeat) E

i

N RN
(1] (1] (1] e, o0

wwww
OO MK

t
|
MEE O

o
o

’::E"ILM - = - ) _ . 7 7 - . ) _ _ =
' Mexico City (Field Trip) - HC - E - 3:00




.CONCENTRATION BOARD

328

SEGMENTS

ANIMATION

/w/ W (2)
/w/ HO (2)

DRAMATIC

The Garbage Cans
It's Nightime .

CAMEO -

- /w/ HU

- Dance.Freeze #3,15
W (Willy) - :

- HU (hueso) -

~ PUPPET
o * The Turtle ]

L W/HU (Wé.liy, hueso)

= =

o SONG ~

PROGRAM 29

CONTENT
AREA

P/G
P/Gi

LANGUAGE TIME

if You're ,Hapg_; - iﬁliefpea’t)' - sc

*Juanetin, Juanete - (Repeat)

Manzanlté Roja
- Maw and Paw -
- B/V Song
CFmM -
The Weather

(Repeat) ~
(Repeat) - -

(1@epe’a’.t) -

o

&
¥




]

P

o ]y
TR KRR

b

=

=

A

™

PROGRAM 30

CONTENT
SEGMENTS AREA

-ANIMATION
/i/ ¥ (2) P/G

DRAMATIC

‘Measuring ! - S
Looking At oo s

CAMEO

Camera Card - Measuring 7 M

/i/ ¥ - B -7/ <]

Measuring. - < M

I (imdn) - P/G
Y (maguey) - - , "P/G

" PUPPET - )

7 'Mj,gta7cgn Identity = - 8C

~ CONCENTRATION BOARD
I/ (im’a'm—f, maguey) - P/G

“SONG . -
~ The World Is ﬁquncL(Repjeat—) -S -
"~ La Luz Roja (Repeat)

' Shoeshine Charlie: (Repeat) E

A Bit of a Beat (Repeat) . E
More Than One (Repeat) - E
Juego Limpio  (Repeat) - HC

- FIIM
Flying a Kite . M

LANGUAGE

329

134i

_2:20
1:33
--1:59

2:00
1:30

2

3
-

30

gl e
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OUTLINE OF INSTRUCTIONAL OBJECTIVES

The content of CARRASCOLENDAS is determined by the
instructional objectives written by the Curriculum Staff of the
: project. Objectives are written individually in terms of speci-
y o fic behaviors. The same objectives were specified for the third
year series as for the second year series. An outline of the -
topics covered by the objectives is presented below.

é 7 The objectives are divided into seven areas: Spanish

g Language Skills, Phoneme/Grapheme Relationships, and Math, which

: are treated exc1u51ve1y in Spanlsh- SC1ence, Hlstory and Culture,

aud Engllsh Language Skllls, Wthh are treated exc1u51ve1y in -
Engllsh } - - — - . - . o : .-

I. Spanlsh Language Skllls e 7 - -

A, fEnvrronmental vocabulary

1. Vehicles" ) -

- 2. Tools - - - ) )

- 3. Weddings }
‘4, Time devices 7 ' : -

5. Meal times ) S

Caw 6. Fires - : ' -

- 7. Illness - :
8. Workers and their products

: 9. Parts of a house 7

= 10. ~ House furniture
" - 11. -Constructing a house

- 12. Farm - ]
- 13. Animals and feed

14. Holidays :

T 00 0 1, e, | ) M 1
]

I

a. Names
b. Meaning
c. Symbols .




5. Asi

6. Traje -
7. Gis
8. Regla
‘9, Mucho
- 10. Sorpresa
11. Adrede

-12. Fuerte
13. Fuimos
14. Afuera
15. Nadie
16. Sehor
17. Animal
18. Piedra
- 19, Cuatro

C. Opposites

1.?VSinging a song
2. Naming qualities

II. Phoneme/Grapheme Relationships

f—x?f Involving one phoneme and one grapheme which occur
initially :

1. /a/A
2. /e/ E _
3. /Jo/ O -
4, /u/ U -

5. /m/VM

=

TEST QUESTIONS: SPANISH

: : All questions used in the Spanish test during the third
: - year evaluation of CARRASCOLENDAS are shown below. Each test

: ’ question was administered in an oral interview with individual
children. Field agents scored the child's response to each
question on the test instrument. The format of the -test
instrument is in Appendix E. :

The test questions are listed in the order in which they
were administered for the pretest. The same items were included
in the post-test although they appeared in a different order.

_ For reference purposes, each question provides addi-
tional information. Visual aids are enclosed in parenthéses, -
and the preferred correct response is underscored where appli-

_cable.” The content area being sested and an-abbreviated version
of the instructional objective(s) are listed. Also provided are

_the prngram(s) which treats the objective, the segment title,
the method of presenta:ion, and the length of each segment. The
number of repetitions c¢f gégmeﬁts:within the same program is -
indicated in parentheses after the segment title.

CARRASCOLENDAS4Spanishleontent—Areas




1. /x/ R
2, /ﬁ/ N

"C. Involving one phoneme and two or more graphlc representa-
tions

1. /rx/ R (1n1t1a1 position), RR

2. /b/ B, V , i
3. /k/ cC (preceding a, o, u, or a consonant), QU
(preceding e or i), K (in words of foreign extraction)

4. /g9/ G (preceding a, o, r, 1, or u + a, o, or consonant),
GU (preceding e or i)’

5. /y/ LL, Y (except in isolation or in final position),

;. HI (preceding a vowel in initial position)

C- 6. /s/ S, 2, C (preceding e or i)

7. /B/ J, G (preceding'e or i), X (in certain words)

8. /w/ W (in words of foreign extraction), HU (preceding -~
a vowel in initial position)

9. /i/ I, ¥ (in isolation or-final posltlon)

JOL LW B 1 B e D

(» D. Grapheme /e/ H

E. Involving two phonemes

W S AT R e

1. /gw/ GU 7 - 7
£ 2. /ks/ X - - :
£ F. Reading

: 1, syllables - S
: : - 2, Words =~ - R
: -- - 3, Sentences *

4
A

2. icudl es tu direccidn?-

: SELF CONCEPT - states where he lives 7

- - : ' Program 24 - Frankie Flies South DRAMATIC
- 3. ¢Qué idiomas hablas?

SELF CONCEPT - states what languvages he speaks

: Program 8 - I Forgot - PUPPET -
: ) ) ) 1:52
I 24 -~ Frankie Flies South ) DRAMATIC ’
] : R : o . 3:45
) : 4. !En qué cuarto se bafia este nifio? . i

(el cuarto de baho, la recamara, la sala,
la cocina) -

SPANISH - polnts to places in the house ;
Program 8 - Rooms of the House DRAMATIC
) - 3:42°

5. (En qué cuarto duerme este nifio?
(el cuarto de bafio, la recdmara, la sala,
la cocina) S

SPANISH - points to places in house

= -~ o —me— -—_ _— _— _ _ £ 4% _ e —— AT A2N T




5.

8.

1.

) bf

7.

335

Comparing and ident{fying

More

Less

Greater number of objects
Fewer number of objects

R R

Matching sets and numerals

Matching in one-to-one correspondence
Recognizing equivalent and non-equivalent sets
Giving the numeral of a given set

~ Writing -the numeral of a set~ )

= III. Math
A, Sets
1.
Ae.
b.
c.
d.
2.
3.
B 4.
5.’
- 6.
7'0

Gathering amount of objects to match a given numerali
B L h cgﬁnting?ii 7

7By tens to 100 - -

By ones to 100 57 -
Identifying the number of tens ‘and the number of
units in a number i

Prov;dlng,numbers

a.

Before and after a given number -
Between'two bther numbers

PrOV1d1ng m1551ng numbers on a number 11ne‘

‘Following" numbered dots -

Pointing to first, second, or thlrd

:Identlfylng numbers as less than -or more than a
fglven number

- C. Terms and Skiils

Recoghizing:symbois

- Q.

b.
c.

Answer box

Plus
Minus
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D.

Related'skills .-

1.

2.

3.

4.

v
i
i

d. Equals
e. Is greater than
f. 1Is less than

Adding and subtracting

a. Finding the sum of two numbers
b. Finding the difference of two numbers

c. Providing the missing addend
d. Identifying addends .

Identifying a mathematlcal statement as right or wrong
Finding odd and even numbers on a number llne

Comp051ng and solv1ng a- problem

a. Addition . - -
b. Subtraction - o :

U51ng coins

c. Addlng the price of ‘two art1cles

d.- Determlnlng change

;Telling time

~a. Identlfylng the hour on a clock
b. Placlng the hour hand on ‘a glven t1me

_Fractions - o

b. Coloring one-half of shapes
c. Colorlng one—thlrd of shapes

Measuring

"a. Using simple rulers and blocks

b. Using centimeters or inches "

c. Using cups and quarts for llquids

" a. fGrouplng and addlng -coins of - lO¢, 5¢, and 1¢
b. Giving equlvalent values of coins -

a. DlVldlng into halves (paper, colorlng)

=




IV. Science

Skills

Identifying life cycles and verbalizing their stages

a.
b.

- .

d.
e.

Silk worm
Butterfly

Ordering pictures and verballzlng the process of

making

Q.
b
.
d.
e.
f.

g.

Torrillaé

Pottery

H

ﬁaking,a map including items from the child's

a.
b.

own room
Nelghborhood

c Ld -

Laoi

e;." Tow!

Labeling directrons on a map 7
Understanding directional words

a.

b.
©c.
da.
e.
f.

g.
h.

Left, right-

Above, below
In the middle of
Forward backward
To the side, side to 51de, back to back

On the line - o
Inside, in the- corner of the square




338

B.

10. Demonstrating how the thermometer works

6. Measuring gravity
7. Using a scale
8. Using measuring devices

a. Thermometer
b. Scale

¢. Ruler

d. Cup

9. Demonstrating the prinoiple of night as earth shadow

1l. - Using the senses to reach afconc1u51on -
Environments and their:comﬁonentqdi, o N

'4:i,1dentifyinéieouna§ A ) ) . N B

1. EIdentifying workers - - - S

. a.- Frogman o ' ; . L
"  b. Baker - - - T -
c. Potter - R . B - )
d. Farmer . - - - - ) o
e.. Factory worker . - = .. -~ - i . _—
£. Circus performer = - . ) ) .
. d. Constructlon worker T = tE N

2. Identifjing;enVironmenté T - T - ’

- a. ynderaater -7 - = - ' i 7 I B

”b;.j Beach . - 7 L. - = =
c.- Farm : L
~ d. circus’ - - i o B S

3. ProV1d1ng charactarlstlcs of m1nerals and man- . )
) made materlals - = - T .o

# - . = - =

a. GlaSS% I - -
b, Iron - - o 7 .
‘c. Wood EE - : . %
‘d. ‘Rock oL

it

= B F3
S
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a. Airport N
b. Hospital

c. 2Zoo

d. Stadium

e. Dock

f. Street

g. Farm

h. Restaurant

i. Prairie, woods - ) X
j. Construction site - - : S o

5. Verbalizing the function of man-made inventions

a. :Tnnnels% :
g o ) b. Fences . . .
S Lo o ~ - c. Bridges _

BT

é e - : o ~ 4. Boats- 7 - -
: ) e. Roads .- - _ . o - , . 9

' W
B N
I

= - -~ . ~ _

| - " a. pulley - . - o 7 R St
o b. Wheel™ . - .- - T - B B

- el Lever R . )

SR 7. Magnetsff e R

) - . T a. Ident1fY1ng dbjects Wlth magnetlc propertles ;: 'E E o
- - b.. Identlfylng size and shage of dbjects Wlth B - T .

) magnetlc propertle Tl =
= c. Demonstratlng a-m hod for determlnlng re1at1ve

[}
He
, f
TS St A ot o

bbb sy

- - _ - - strength = LT S . ?: 7 B
- £ - d. Demonstrating force of ‘one- upon another. = S =
- . E, - e. ‘Naming three ways 1n whlch magnets -are- useful -~ -
E N " to man _ . = = - _-

it
0

f.: Identlfylng the earth as a huge magnet

. Power

a. .Naming three sources - - - .. - -
b. Demonstrating two sources -~ -




o 9. Identifying ways of transportation useful to man :
10. Homes ' o -

a. Talking about different types of man-made homes -
- as they suit their environments i
’ b. Ideatifying different types of animal homes as
: they suit their environments
. 11. Animals ) :

R : ' a. Identifying different -types S _
) - b. Pointing- out means of defense - T
- _c. Pointing out particular characteristics ' :

S

(gt 1]

-7 12. Plants = S

or-hot and -

f smportant to know about

* s in living and nonliving

- T e a LooEe A - B
= - 7 i17. Know;_ng that gr V—J.‘l;yfhas . l',ﬁﬁi—,]{cg - s )
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V. History and Culture — o -
A. Culture

1. Songs, rhymes, riddles ]
7 2. Games, dances : . :
IR - 3. Legends, myths, folk tales 7 s ,
4. Characteristics of Mex1can—Amer1can socio- - .
cultural elements o

f: f'c':' :,f,a.: Foods and meals ) o B L - 7 . E
) R "b. Rituals’ B - - b 7 - -
=~ ° c. Celebrations - - : - - F

LT 5.. Contemporary su¢cessful Mexican-Americans .

It

- 'B. mistory . - . : C
él:, Mex1can h1story B -7 =T o -

~-a. Persona11t1es S - N : e ;
- p- Events e - 7 - oI - = = = o -

Ik

2; u. S. h1story 1nfluenced by Spanlsh, Mex1can, and
= Mexlcan—Amerlcan elements T T

é ) Personalltles i,'ii - )
b. Events o - .

il

o
iy

it

[

= - = E

C. Texen—features—oﬁ?Hispanic and Mexican heritage

I. Government - . LT

2. -Founding -cities : .
3. Place names . - . -
- 4. Architecturé ~ -
- 5. Word borrOW1ngs . i o ) -
6. Cattle- and ‘mining industries :
7. _Food- L -
8. Celebratlons =

1
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e | VI. Self Corcept
i S
A. Sel‘&j

1. Recognizing self as an ‘American of Mexican descent

: 2. - Recognizing ablllty to speak Spanish and English
- o 3. Recognizing self as ‘being like and different from ]
- , ~ -others - _ . '
ro: 4. Offering- multiple solutions to problems o
A 5. Demonstrating deferment of gratification ’ 7
R B "~ - 6. Recognizing the need to check facts - 7 ' L
7. Identlfylne suitable ways to -express emotions - 7

i

% =

Lo a. Anger : - ] T .
b. Hate = ° . . : -
c. Fear - ) 7 - . . e

VR I g g

= " e. _Jealousy o - = B
7 = b. Performlng varied activities as a change of pace - = =
i - o a. Work 7A; S :: S - L , N N
== . _b.Play - - - - o -
e mie T CL Rest . - . Tz L =T . L -
_od. Entertalnment‘ SR tiiaTa - - P IR

© 9. pemqnsj-;r,aﬁiﬁg ab:l.llty to state - = e B E

e - ;a.—‘Name N S = o . ) 77 ) L

= £ 7 TS =T "b. ,Addressf f,f’;i:fr 7 S ST - - ‘% T :

= - . .-~ - _c. ‘Parents' names e s ) :

- T Al age

0. Identlfylng distlnctlve 1tems*Qf;Mexiéan-Kmerican 7 - - -
o 7customs and life style fi—*r’—':,—*'; o -

ﬁﬁr Self and others*ﬁifil:ﬁ:; R T '

,:; 1l. Wbrklng as a meMber of a group toward a common goal

L a. Taklng turns us1ng tools or materlals =
- e . - b. -Being responsible for a spec1f1c job
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3.
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c. Accepting that work must be shared
d. Listening to ideas of others and accepting
different points of view

Recognizing dependence upon others and dependence
of others upon him
Sharing possessions

VII. English Language Skills

’7"Ao

Syntax

1.

Present progressive tense

2. Negative use of anything

3. . Placement of adjectives R

4. Must in statements of necessity

5. Questions beginning with- does - .

6. ~ Doesn't in negative sentences',, - -

7. Future tense ' . )

ﬁorphdlogy L

r. Irregular-adjectives, Comparative and superlative

. forms , - T .

2. Irregular plurals = . - -

3. Regular adjectlves, superlatlve forms w1th -est

4. TIrregular verbs, past tense . . -

5. PossesSive. adjectlves (adjectlval pronouns)

6.  Present- tense -verb forms -in’ agreement with subject, -

: verb to- be,and thlrd person slngular present tense
of other verbs - : I _ .

7. Present perfect tense -

8.

PhonoIogy:r eentrasting,sgunds -

D P

2.
3.
4.
5.
6.
7.

Distinction between comparatlve and superlatlve

oz -

/at, /o
/2/, /s/
/v/, /v
/el /e/
71/, /i/

ml L -

/a'/l /Q/
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D. Vocabulary —
1. Positional relationships

a. Next to : . N
b. Between - S
¢. Close by , ’
d. On the other side of
_ e. over
£. Under .
- ) g. Around - - .
- ) h. Through o .

_ é N ] 2. Tactile adjectives . . i
- ~ 3. Environmental vocabulary ' . . =

1w
W

L b; k
T e
= o e;I,Man in env1ronment, _work, and home T - =

I T ot

- o= - . =" T =

) SR S bppojséige'S: e o R - 3 ) :
- ,%E; : Blg. sma11/11tt1e'3:;xf;7 e T T
i EETR - - :b.{ - - = - ) _ )
N c‘ = : o ) B
. i = if,. ;

SR : 79} Heavy, llght* - o
S . “ho Near, far B o L.

= 5. Personal pronoun agreement ‘with antecedents in
i} - - subject position =7 - - =
- 6. Verb to throw away :
- 7. Indeflnlte article before ‘nouns - 1nd1cat1ng pro-
ression . 7 - ) .
8. Art1c1e an : : oE - . .
9. _ Expression- tofget embarrassed :
on/In —




11.
12.

13.
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a. Indicating position of contact
b. Indicating position inside certain vehicles
c. Use of in indicating position inside a car

Verb to turn on

Possessive pronoun mine in reference to plural
antecedent ’

Use of look at rather than see

a. Response to question -

b. Command ) ) N

[Ps
.
i
'

'

I

I
S R

i
i
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APPENDIX C.

- TEST QUESTIONS: SPANISH -

TEST QUESTIONS: ENGLISH
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- 8.

: 9.

-

LA quién vas a ver cuando estas muy enfermo(a)?
doctor

SPANISH - uses terms regarding sickness
Program 23 - The Doctor's Office

{Como es este nifio, alto o bajo?
bajo

SPANISH - names gqualities (alto bajo)
Program 26 - Who's Taller

Pinta un tercio de la pelota. -
. (pelota dividida en’tercios)

MATH - colors 1/3 of different shapes .
Program 28 - D1V1d1ng into Thlrds L

The Cake

LQue forma t1ene una tort111a° . %7,
jc1rculo = :—’, , T

HISTORY AND CULTURE—-:verballzes 1mportant

! = characterlstlcs of Mexrcan-Amerlcan ‘socio-

S cultural elements-such as food, meals; -
1dent1f1es Texas features of H1span1c and -

Mexlcan herltage -such as food

o Program 11 - Maklng Tortillas ~ :: .

Dlme el nombre de una persona o de un animal que
nece51ta que_td le ayudes.

SELF CONCEPT ‘- names person or an1ma1 who -
depends on him
Program 4 - Agapito Learns La Raspa
11 - ! king Tortillas

-13 -~ Chato el Pato

DRAMATIC

DRAMATIC
2:43

-DRAMATIC

3:25

DRAMATIC h
~ 1:00
DRAMATIC

:3:25¥,

,3;92'

DRAMATIC

DRAMATIC

i
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BRI

—

13. ({Cudl de estas tres cosas empieza con el sonido /e/?
(escoba, iglesia, caballo)

PHONEME/GRAPHEME - answers question correctly ;
Program 2 - /e/ E (2) ANIMATION
- - 2:02
/e/ E ) CAMEO
7 :56
3 -/e/E ANIMATION
) 1:01 .
4 - /e/ E - ANTIMATION B
o L 1:01 - )

e AL e

A
Lk

==

14. !{Cudl de estas tres cosas empieza con el sonldo /t/? -
(tlgre, 1gle51a, perro)

PHONEME/GRAPHEMEf- answers questlon correctly _
program 8-—/t/T 2) - faeaa LT 7’ ANIMAT

fi

/t/'I'; T

o
‘\

0% T

T a-/T

{}EIS; £Cua1 de estas “tres cosas- empleza con el sonldo /s/°
- - (zagatos, flores, jabon) ) ; -

L= T PHONEME/GRAPHEME = -answers questlon correctly - é¥}
= . - Program 23 - /s/ z @ : ANIMATION

/S/, z

24 - /s/ 2 : T . ANIMATION B
- : 1:00
/s/ 2 — CONCENTRATION BOARD

' :39
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"l6. Te voy a decir  una adivinanza, a ver si la sabes: Una
vieja larga y seca que le escurre la manteca.
{Qué es? una vela

- HISTORY AND CULTURE - recites one riddle
- o ’ Program 5 - Riddles Without Answers DRAMATIC
] 1:16
6 - Riddles ‘ DRAMATIC
: ’ 3:45
. 3 Programs 5, 7, 17, 21, 28 - Adult Cameo CAMEO
. o - - 1:20
: ' - Programs 5, 12 - Child Cameo - "~ CAMEO : *
~ : : - +10 )
- Programs 7, 12, 19, 26 - Dance Freeze : CAMEO
. i 2:00

i WM‘\‘”“'1““W“‘“H“‘M”“ﬂ‘ N O,

- - (3 osos grendes, 2 osos ch:.cos) . .
= MATH'-’xcompares "t’wo sets of objects, matches - e = -
- - -sets-in_ one-to-one correspondence - : -
T Program 1 -f'Ihe SetYCOncept T TaT T T MEO~
- . - 3 - SeIecting— S,ets = T 7
- . - -4 - Aéa,pi;to 7Learn€s, za Raspa
. tcudl conjunto tiene mis? - S L

3 os;os;—afaﬁaéé 2é—os'os:cf1'icos'——)

MA'].‘H - compares two sets of objects and?tates :

which one has more - ] - - E B
Program 1 - The Set Concept , CAMEQ .
- - s ~1:09 SR  E

19. &Guéhtbs ‘ojos tienes? -

MATH - recogn:.zes body parts
Program 8 - Body Parts ]
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20. Haz una linea de un punto al otro.
(boat - numbered dots 1 - 10)

MATH - follows numbered dots on a page -
Program 10 - Numbered Dots - Top : " CAMEO
- :30
16 - Numbered Dots - Star ’ CAMEO
: i :30

21. !Cudl de estas letras es.la /t/?-
(s 1 u t k)
PHONEME/GRAPHEME - recognlzes grapheme [ .
representlng ‘Phoneme- /t/ . . 7 o )
Program .-8 = /t/ T (2) C. : ANIMATION i; - -
! 7 I N N .  2:00 . =
L , L VA | N = : CAMEO
e - R, 4 : ) :'ANIMATIONV

=1
f

S & B2V ’ ANIMATION
= . : ST 100

?}gg; &Cual de- estas letras es la /k/° * . L ,f%i
e ’(gp x 2. T b) e T . - T

Yy '
o e

"{J "

'
' " m

oy ‘M [N T T T I TR NPT N ' '
d S

B A ' '

el

PHONEME/GRAPHEME = rec”
representlng phoneme; L S L 2e o
Program 16 - /k/ QU (2) "E . ‘ANIMATION A
.- /k/ QU . ~ 7 ] CAMEO B
' ’ ) .30 BB
ST - 17 - /k/ c, K, QU - CONCENTRATION BOARD -~ - [
S : - . Taal R
. /k/ QU S I . ANIMATION - N B

: - ; o , :50 )

o e o
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23.

o
“

AT B S L

. - {cudl tiene el maydor numero

¥

{Cudl de estas letras es la /g/?
(x g j ¢n) :

PHDNEME/GRAPHEME - recognlzes grapheme ‘G

representing ‘phoneme /g/ -
Program 18 - /g/ G (2) ANIMATION

S ) - - 2:02

/a/ G~ ) ) B - CAMEO .
o S S Y

19 = /g/ G _ , ) ANIMATION -
- — - - oo d:01 - . -

(1 mangzanas, 4 pld€amcs) - . -

pares two-set:

SPANISH - 1dent1f1es above - - o i:j;
,Programs 11,,17, zl, 25, 29 - Juanetln, Juanete N




'LCué;'se quiebra fdcilmente? — -
(piedra, madéra, hierro, vidrio)

SPANISH - 1dent1f1es above, pOlnt‘ to correct item
when asked. -
SCIENCE - glves characterlstlc of glass . ] ) A
Programs 11, 17, 21 25, 29 - Juanetln, Juanete - SONG

T = - = . _ - - = -

Repite - -l -

"Ahora vamos a Jﬁgar. - T, - -
SPANISH - repeats oral model of word correctly ) :::,;"
Program - A1l Programs (Most dramatlc segments in -
. . Spanlsh -use - word ln content)x T

‘en un _termdmetro, cuando -
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32. (Cudl de estas cosas es diferente?
’ (botella, animal, foco)

. _ "given several items of glass

L a—

Bailame "La Raspa."
S e . Program 4 - Agapito Learns La Raspa

tcudl dibujo es igual a'la palabra?
LLPVE = llave, vestldo, tg;éfpgor'

. prlntea worq Tl
- Pr°9ram 20 -*/y/ LL @

/y/ LL T
~ /y/ LL . :

¥/LL,HI
LL (llave)

;35. &Cual dibu;o es igual a la paldbra’
;. MUNECA - muneca, somprero, limén

b

‘printed word . : - i
Program 6 - /m/ M (2) -

b 7%7 o ' ;m7 M 7
7-/m/ M .

L ~ SCIENCE - points to item which is different when

3

Program 11, 17, 21, 25, 29 - Juanetln, Juanete SONG

- ~7:30

R HISTORY AND CULTURE - dances at least one dance

DRAMATIC
 4:15

ANIMATION?

- - 2:00-

{ CAMEG.
o T4l

_ ANIMATION-

_ . z 1 00
fCONCENTRATION BOARD

: o :40
MAG BOARD

249

o
i

PHONEME/GRAPHEME - recognizes picture with initial
phoneme -corresponding to 1n1t1a1 grapheme of )

ANIMATION

2:00-
_ CAMEO
:55°

ANIMATION
1:00

ANIMATION

1:00

oy
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36. {Cudl dibujo es igual a la palabra?
ZAPATOS - zapatos, flores, jabdn

PHONEME/GRAPHEME - recognizes. picture with initial
“phoneme “orrespondlng to 1n1t1a1 grapheme of
printed word

Program 23 - /z/ 2 (2) ' ANIMATION .
7 7 : . B 2:00 E
/z/ 2 . CAMEO :
o :49
24 - /z/ Z : ANIMATION
’ : g - © 1:00
s/c/z . CONCENTRATION BOARD
o B T :39
Z (zorra) MAG BOARD ;

145
’4137. LCual dibujo es 1gua1 a. la palabra’ . 7 : —3; E -
7 ‘GATO = g' leche, ‘dientes B : - S

—

1]

PHONEME/GRAPHEME = recognlzes plcture W1th 1n1t1a1 :
phoneme correspondlng to 1n1t1a1 grapheme of - . - -
- printed ‘word . - .

[RE R

) Program 18 - /g/ G (2) - ) - ANIMATTON »
) - S S - - 2:02 i
S , . /g9/ G S - . CAMEO
g ) . - - . 48
f ’ 19 - /g/ 6 o , ANIMATION )

1:01

38. <cudl dibujo es iguai aa;a,palabra?éA e
' VACA - vaca, hombre, oso P

PHONEME/GRAPHEME - recognizes picture with iniﬁial

- - . printed word

. Program 15 - /b/ Vv (2) ) . ANIMATION-
- - . 2500
: : _/o/ vV - CAMEO
) B — - : “1:11
) " B/V CONCENTRATION BOARD
) - : :23 .
i - ’ -V (vaca) , ) ’ MAG BOARD

) .. _ ] : ) - - ’ . 50 °

phoneme corresponding to initial grapheme of o A
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39.

40.

B 41.

W

42.

43.

{cudl nos dice donde estamos?
(termémetro, reloj, brujula, taza)

SPANIéH - tells us where we are when shown—above

items
Program 15 - The Compass PUPPET
' 1:50
{Qué es esto?
brijula
SPANISH - identifies compass when shown .
Program 15 - The Compass - PUPPZT
) 1:50
Haz una. llnea de. cada conjunto al numeral con que va.
(5 pelotas, 3 perros, 8 sombreros -5, 3 8) B
MATH - draws lire matchlng sets and numerals
Program 4 - Matching Sets and Numerals - CAMEO
) - - - - ) © 230
férgins esto: - t}
o~ o
ONRORNONN
MATH —rcpntinues an established paétern )
Program 23 - Follow the Pattern ) - CAMEO
. - - :44
{Cémo se llama la tlenda donde se compra carne?
carnlcerla
SPANISH -~ states name of store when shown plctures
of store and its wares ) )
Program 12 - Carnlcero, Carnlcerlaf DRAMATIC
— ) “1:30
16 - Everybody Goes,Shopping ] - DRAMATIC

T 1:31
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44. LQué es esto?
pinata

HISTORY AND CULTURE - verbalizes characteristics of
Mexican-American celebrations; identifies Texas
features of Hispanic-Mexican heritage-celebrations

Program 10 - The Pinata DRAMATIC
- . . 2:35

45. &Como se le dice a las cdscaras de huevo que tienen
confetti? )
cascarones -~

HISTORY AND CULTURE - states important character-
1st1cs of- Mex1can-Amer1can sOC1o-cultura1 elements
such as celebratlons

Program 3 - Cascarones - 7 LT DRAMATIC
] o ' : - 2:23
IR .4 - Si No Sabes, Pregunta ’ " PUPPET
) ) 2:17

_ 46. !Qué se hace con los cascarones?.
' - se quiebran sobre la cabeza

-7 HISTORY AND CULTURE - states important character-
- istics of Mexican-American socio-cultural elements -
- such as celebrations. .

- - 7 . Program 3 - Cascarones - '~ DRAMATIC
: - - - =T S : 2:23

4 - Si No Sabes, Pregunta ) PUPPET

- 7 2:17

i . . -

§ 7 47. Céntame una de estas canciones en espafiol--La Vieja
: ] Inés, La Vibora de la Mar, San Serafin del Monte,
. Juego leplo, Tengo Una Muheca

=

- HISTORY AND CULTURE - sings a song in Spanich

U

‘Program - Ail programs with following 'songs: SONG
) - La Vleja Iinés (5) - 8:40

- La Vibora de la Mar -(5) - - 7:30

- san Serafin del Monte (6) o 13:06
Juego Limpio (5) - o 7:20

Tengo Una Muhieca (5) 7:35
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48.

50.

Completé:

AEIOU, El burro

I d ,
sabe mas que tu

 HISTORY AND QULTURE - recites one rhyme authentic

and representative of Mexican-American culture
Programs 3, 4, 16 - Child Cameo #5 (3)

Programs 3, lé; 21, 25 - Dance Freeze (5)

vestido)

SPANISH - matches sets of pictures of producers

-and products.

Program 13 - Everybody Goes Shoppihg'

icomo se le di

23 - The Census Taker

panadexro

SPANISH - identifies worker

Program 13 - Panadero/Panaderia

23 - The Census Taker

I d -
iCon que letra se escribe zorra?
(zorra - z, ¢, s)

PHONEME/GRAPHEME - selects correct grapheme to

begin word o
. Program 23 - /s/ Z (2)

/s/ 7 .
W24 - /s/ %
s/2/C

Zr(zebra)

: , ‘
49. Haz una linea de cada persona a la cosa que hace.
(carpintero - casa, panadero - pan, costurera -

ce a la persona que hace pan? -

16 - Everybody Goes Shopping

CONCENTRATION BOARD

CAMEOQO
:15.
CAMEO
2:30

DRAMATIC
 L:31
DRAMATIC

- 2:53

DRAMATIC
_ 1l:30
DRAMATIC
© 1:3L
DRAMATIC
2:53

ANIMATION
1 2:00
CAMEO

149

ANIMATION
1:00

:3§

MAG BOARD

:45;
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52. iCon qué letra se escribe burro?
(burro - b, v)

PHONEME /GRAPHEME - selects correct grapheme to begin

- word
Program 15 - /b/ B (2) ANIMATION
2:00
/b/ B CAMEO
- ’ ¢55
B/V CONCENTRATION BOARD -
7 ~223
«=B (burro) MAG BOARD

:47
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TEST QUESTIONS: ENGLISH

All questions used in the English test during the third
year evaluation of CARRASCOLENDAS are shown below. Each test
question was administered in an oral interview with individual
children. Field agents scored the child's response to each
guestion on the test instrument. The format of the test-
instrument is in Appendix E. '

The test questlons are listed in the order in which
they were administered for the pretest. The same items were
included in the post-test although they: appeared in a different
order.

i For reference purposes, -each questlon provrdes addi-
tional information. Visual aids are enclosed in parentheses
and the preferred correctrrespo 3e is underscored ‘where appli-
“cable. The- -content area being tested and an ‘abbreviated
- version of the 1nstructlona1 objectlve(s) -are. 11sted Also
,prov1ded:are the program( ) Wthh treats” the objective, the
_segment title, the method of presentation, and the length of
~each” segment,’ The number of repetitions of segments within
the same program is indicated in parentheses after the segment
title. - )

CARRASCOLENDAS English Content Areas -

. Self COnc pt
~,§'H1story and Culture
Language Skills

Science

1. what is your address? -

SELF CONCEPT - states where he lives
Program 24 - Frankie Flies South - ~DRAMATIC
' 7 3:45
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2. What are the names of your mother and father?

SELF CONCZPT - states who his parents are

Program 24 - Frankie Flies South DRAMATIC
: 3:45

3. What languages do you speak?

SELF CONCEPT - recognizes he can speak Spanish and

English
Program 24 - Frankie Flies South ’ DRAMATIC
: o 3:45
4. Look at these pictures. Where is the boy riding?
. (boy riding on bus)
7 ENGLISH - uses- oﬁ;"'dlcatlng pos1tlon 1ns1de
certzin- ‘wvehicles: ) 7 - i
Program 19 - In/On = ’ - . DRAMATIC
- i . ) - 1:18
5. Where is the girl sitting?
= - . (girl s;ttiné on chair)
) . i;EﬁGLISHi— uses on, 1nd1cat1ng contact with upper X
) B surface - - . - . :
o . Program 10 - The Mag1c1ans - - - DRAMATIC
] S - 2:36
- 19 - In/On. | DRAMATIC
- - 1:18
6. Tell me where the boyf{s;
(boy under table) )
ENGLISH - verbalizes pc ional relationships:
under - N -
Program 5 - The Two Clowns - DRAMATIC
3:02
Programs 5, 7 16, 24, 28 - Can you do What .
I Can Do? (5) SONG

12:30
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7. What do you do if you want to hear music on the radio?
(radio) - . .

- ENGLISH - uses turn on the . . .
Program 14 - The Radio DRAMATIC
’ 3:06

8. This is a picture of a mouse. 1In this picture,
there are two of them. There are two
(one mouse; two mice)

ENGLISH - prcvides irregular noun plural form

. Programs 17, 21, 25, 28, 30 - More Than One SONG
- - - 10:00
28 - Irregular Plurals DRAMATIC

1:15

% . 9, What is tbe dlfference between these two Jars7
- c (one full jar; one ”g V- Jar)

75 i e 17 ENGLISH - uses empty and full T 7
N . Program 14 - Empty and Full o ] - PUPPET

R 1772 - 10. This is a rock. If we picked it -up, it~wou1dibe heavy.
) ST : This next rock would be ‘heavier., If we pick up all

. three rocks, thls one would be = the (what?)
- (three rocks of dlfferent 51zes) heaV1esc

l 7 - ‘i ENGLISH - forms the superlatlve of adjectlves

—° Program 18 - Buylng Shoes DRAMATIC
: . - 3:17 7
. o 20 - The Seesaw DRAMATIC
— 1 S - ) 3502
: o 26 - The Short and the Tall DRAMATIC

- . . - 2:32

11. Does this g‘rl have on a dress?
- - (girl) Yes, she does.

ENGLISH ~ understands a question with does -
Program 25 - The Mystery Box DRAMATIC
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12. Does this girl have on a raincoat?
(girl) No, she doesn't.
ENGLISH - produces a negative use of does - )
Program 25 - The Mystery Box i DRAMATIC -
2:46 -
13. This man is in front of the boy. Where is the boy?
in back of him
(man in front of boy).
ENGLISH - answers with opposite -
Program 16 - Front and Back . PUPPET :
) ] ; : ) ] 7 :1:5977
- "~ 20 - The Seesaw DRAMATIC
: 3:Q2
14. What is_ in- the su1tcase° ;Thefe isn't ____ . -
"~ anything S N o ; :
e (empty sultcase) T R E
ENGLISH ~ uses anzthlng in a negatlve sentence : IR . S
- Program 25 - The Mystery Bex ) DRAMATIC . =5
) - S - 2:46 A

7*i5. Whet is this? . 7 ] - R -
o (a plnate) : i

HISTOR! AND CULTURE - 1dent1f1es features of Hlspanlc
and- Mexican herltage- celebrations -
Program 10 - Making Pinatas - _ FILM ] - .

- - ) . - 3:00 -
- The Pifiata ) DRAMATIC-
- w2235

LG. Vhat are pifiatas used for? - - -
parties, celebrations i :

HISTORY AND CULTURE ~ identifies Texan features of
Hispanic and Mexican heritage: celebrations -

Program 10 - Making Pifatas ) FILM
: - 3:00
- The Pinata . DRAMATIC

2:35
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H 17. Tell me the name of one of these men. -
i (photographs: Ishmael Soto--potter; Porfirio Salinas--
painter; Tony Urbano--puppeteer)

HISTORY AND CULTURE - identifies successful Mexican-
American by name

Program 13 - The Potter ' FILM
o 3:00 7
) 21 - The Puppeteer - FILM .
- ;o ' 3:30
26 -'The Painter : FILM
‘ 2:40
'18. What is his job? We-would call him __ - - . ) : I B
a . . : E =

i HISTORY 'AND- LULTURE ‘1d nt1f1es successful
MexlcaneAmerlcan by profe551on R

SCIENCE - 1dent1f1es dlfferent types of wr*kers — T T -
. Program 13 - The Potter - - . ) FILM - - E
T LT T ST 7 3:00-
S 7*21 - The Puppeteer T L . © FIM - - - - W
E : - i f 3:30
- - 26 - “The Palnter . ' ' FILM  -.
o . - i 7 = . = g ~
- 19. Put these plctures in order to show how honey is : - -
' ~ . made. T S - L

_{£lower, bee, beehlve, }cneycomb, jar of honey)

'SCIENCE - orders a set of pictures : ] e
" Program 18 - Making Honey — S FILM -

- 20. Tell me how honey is made.
SCIENCE - verballzes the process of maklng honeyr :
Program 18 - Making Honey
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21.

22.

25.

’ 26.

351'Wﬁat areifencesif ory

Tell me how the earth is like an orange.

round
SCIENCE - identifies the earth as being round
Program 16 - The Earth and the Orange
Programs 16, 19, 22, 27, 30 - The World is
Round (5)

Tell me how to move a small boat in a pan of water.

SCIENCE - names sources of power helpful to man

Program 25 - Power

. . »
= SCIENCE - verballzes the functlon of man-madef
= 1nventlons - - = )
. Program 9 - The Fence o =

What are;bridgeg for?

1nventlons

SCIENCE - verballzes the function of man-made -

Program 17 —frhe Brldge T -

Put .these frgures back to back. )
(dbjects - two plastlc human flgures) -
SCIENCE - understands directional words
Prcgram 2 - The Sack Race -~ .

- - :, 16 - Front and Back

- Which one is on the ie€t? 7 - -

. SCIENCE - understands directional words
Program.2 - The Sack Race

DRAMATIC - - ¥

" DRAMATIC

367

DRAMATIC -
3:35

SONG
8:40

DRAMATIC
’2?05? .

pupPET . B
2:21 o F s

W

5:05
PUPPET .=
1:59 ] N
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27.

28.

::’300 -7

31.

_Now I want you to ask me a question. Agk me if ~

Name four kinds of—transportation.

SCIENCE - 1dent1f1es d1fferent ways of travellng
‘and transportatlon )
" Program 3 - Transportation . - s - - FILM
B o 2:58

Now we are golng to say some words.
Repeat each word after me.
look/Luke, - -

r— -

ENGLISH - repeats contrastlng sounds after an
oral model- -

"Program 10 - Luke, ‘the Cook Intro

_Programs 13, 17, 24, 27 = f:Téulgsf'  the Cook «(5)

blt/beat*" Teoe D,
:,ENGLISH - repeats contrastlng sounds after -an c
-oral modelf - T
Program 12—- A Blt of A Beat Introf -
*?rograms;Lﬁ,JZQ 24 30 - A-Bit of a Beat (5)
éést/Vest T e - - )
"ENGLISH - repeats contrastlng sounds after an- oral
model. =~ - - = - .
Proqrams 13, 19 -24, 27, 29 - B/V Song (5) c. - SONG
- A . - - 10:35

-my- f¥iend walks to school.

ENGLISH - produces a question using,doesi ) o
Program 25. - The Mystery Box - . ) "DRAMATIC
. 2:46 -

]
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32. POINT TO CHILD'S OWN SHOES.
Tell me, whose-shoes are -these?
favoids mines

ENGLISH ——uses m1ne Wlth plural antecedent
- (instead of mines) .- - - -
- Program 22 - Wwho Did It? : * © DRAMATIC
' = o 4:54 -
33. If you are going to cross the street und there's
7 a big puddle of water in -front of you, tell me
) two ways you could get across.

: SCIENCE - offers more than one solution~to—a .
L ] problem s - - - ) R )
I Program 3 - The Torn Pants .- _ = .~ _DraMA

If you are palntlng plctures*wlth a fr1end and he‘*' ] g
) “ ‘wants. to use ‘the- red palnt when you are uslng ;%f;
: :’_,1t fwhat should you do7 - ;e’:fa:;75‘;~J;f =

- = - = - - o= £
SCIENCE - takes turns u31ng materlals -7 S

LT ‘Program_ 15 < Taking-Turns-.- - - = DRAMATIC"

: 1??;5, R o - %7’77;*: j; : 2315

[

=

.35, 1£ you feel angry or mad would it be better “to

=

~ . _ - hit somebody or to clean up- your room° : -

B - - = = - S

- %;i e o SCIENCE - 1dent1f1es a sultable way of expres51ng

£ < T _ -emotion : e . ] S iE
E T . Program 47~ Anger and Hate 7 . - DRAMATIC -
; o - T : - 2129
S 3 programs 7, 117, 23 26, 29 - If You re - e
Lo HaPPY (5)- ) - - SONG -
é - ’ 10:55"
o - )

h
A




another Spanlsh word%that is now used as an :{
Engllsh word T — ' s

iildentlflég
8- word%borrOW1ngs e T
- - = " PUPPET _







" TEACHER DIARY COMMENTS - .~ = -




L's Island" was better Teceived than the - -

“Prompting the children's verbal parti

The ‘children lost i




I Number ,Rrespioncriring—zg'f};

1t appeal for the










> i ) . i

It?" segment held the children's attention. - -

. Number Responding-25

= _













”to the vocabulary presented -




The children,enjoyed "Naricita",andf"Tengo Una Muheca."

"Telllng Tlme" segment really alded teachlng of“that

- lesson. in class.

The sﬁa;s:couﬁﬁry soﬁéépf—was-iéb'ad?ﬁncéa1'

Thé,EnéIish Lgngﬁége'Skills:Wéfe‘helifpréssnﬁeu,




w‘mw«,‘u.“‘ﬂ
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:  EXAMEN EN ESPANOL [1:1]

g

b

Nombre_ , 7 Ne,de identificacidn [2,3,4]

ﬁrimérffkam;h'Lg}ll _

. ] Enc1erre uno de - | - - - | Encierre ung de - | - ERE
- B | estos en un 01rculo - - -} estos.en un circulo :

: Orden [6] 1 Prlmero © @rado: [7] 1 Primero
T 2 Segundo . -2 Segundo - -
e ) e - -3 Jardin Infantll




'ENGLISH TEST [1:2]

- | cmemowe | |cmaBowE |

ordei: [6) 1 First ~ - Grade Level: [7] ‘1 Fir
.~ . - 2'second - . -2
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USAGE SURVEY

School:

City, state, and zip code:

PLEASE ANSWER THE EICHT QUESTIONS BELOW:

7::::of classes per grade level"r -
’ A—nongraded classrooms L
] spec1al educatlon -

other. ST




CARRASCOLENDAS , o
TEACHER QUESTIONNAIRE : - i
Please answer every question.

Hame - : 11, Do you conduct any class activities
School - - L about  CARRASCOLENDAS before or after views -
) fruiz oo — - ing the program? = - i
- ) City-& ?tate* ' - (1,2] & (Chegk cg)ne) (Check one): C
: - Grade-Level or Position . - — 3. [19] l _ _Always - - [20] 1= Before ‘only )
Ngmbér in Class____ — -- [k] - 2——0Often 2___After only -
- - - 3___Rarely 3 —___some of -both

z - - 4_- Never . Nelther
- ) 3 thnlc -groups represenged in your class?. 12. Usually, how do you explaJ.n “the SpanJ.sh i
R 5 il © - “Mexican-American _ 7% [S5]#& -~ segmentS to non-SpanJ.sh-speakJ.ng students?
Black : % [6] - (Chéck one) e
i E % 11 [21] 1__ You explain in. Engl:.sh R
= - ) :[5],— o S 2’ = Aide or parent explains ke
} } Total 00% ) ' - _3 Spanlsh-speaking _student explaJ.ns
“‘Wha percentage of-the chlldren in - - - 4__-No explanations: are made - - -
g 1SS~ speak Spanlsh? p, A [9]" ) - iS_ﬁ—_No non-SpanJ.sh -speakers- are - present
oes: your: class watch o . 13, How often do you use the Teacher s

(Check: one) =~ 7.~ - - Guide? (Check one)
seoa [22] 1- '*Everyfprogram -

7and asterlsks are for -




[
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19. Was the cultural and historical content
pveneficial to your students? (Check one)
(32] 1__Very much .
2:' Somewhat -
- - 3 Alittle - -
b Not at all

next,year’ (Check one)
(33).1 I—_Tes.

ou llke to see a. follow-up pro-
for-your- students-at a- more advanced—"
'(Check one) - -

GBI g, e g

26. Do the Mexican-American children_ _in“your
class part1c1pate in class act;v1t1es° (Check

20. Would you like to see the serles repeated Mexlcan-Amerlcan ‘children present

27, In general how would you rate the- Mexi-
can-American-children's self esteem in- your

(Check one) -
[“2] 1= High, proud of hlS MexlcanrAmerlcan

fclassroom’

Medlum, ‘accepts his herltage
—__ Low, -embarrassed by his heritag
~ Nc--awareness-of difference between
~ Mexican-American: herltage and any-
rzérhnicigroup
exlcan-Amerlcan chlldren pr




- PARENT ATTITUDE SURVEY

]

fﬁ;: "~ 7 Buenos diasz(Bﬁéﬁéézfafdgs;—ﬁéchéS), Habla = - -

(flrst -and- last- name) Estoy,trabajandé eﬁ un L

proyecto para la Unlver51dad de Texas y estamOS‘

—ha01endo unos estudlos en dlferentes 01udades.

e Sl me permlte unos mlnutos, le qulslera hacer R éf :

*iunas preguntas. . i;;, T =

It
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Muchas gracias por haberme ayudadd, pero tengo que -
'hablar—con padresideiniﬁOS’que:ven Felebisi6ﬁ. Adids.

- Thank you for - your time, but T need to- Lntervtew ‘par-

ents whose children watch teZevzszon. Goodbge.

7€Ti ne hljosgque ven- el programa CARRACCOLENDAS en

'r,
S

escuela o en 1a casa’ El programa comenvo en- octubre

(nombre de la estac1on) a




¢Cree que es 1mportante tener un programa blllngde de

telev1s1on para nifios de escuelas elementales°

.

Do you thznk it is zmportant to have a bzlzngual tele-'

s vzszon program for prtmary school chzldren’ - :

If only yes or- no, ask why°

YES 7[5]*

0 Dld not answer YES* R I
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"¢Que” idioma qﬁiefé que sus hijos hablen?

—Wéat language dq you'want your children to spégk?:

3. English only -

4___Don't care

~
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W

¢Ha visto ,ustedr CARRASCOLENDAS alguna vez? (&4Culntas.

veces?) - ; . . o 7 ) ,i
Have you ever watched CARRASCOLENDAS? (How often?) : £l

R [10] ~ -
7 B l’ 7N0*7 -

- 2. _Don't know




IR K

ERIC.
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[11]

¢Cmo supo del programa CARRASCOLENDAS?

- How did you hear about CARRASCOLENDAS?




.~ ¢Cu8l ‘es-su-opinibn de CARRASCOLENDAS? -

- What is your opinion of CARRASCOLENDAS?

LIKE, because [12]
S0 Dld!not arfswer—Li[—KE

1__1t is’a good progran




¢Cudl es su Qpiniﬁn de las costumires mexicanas que a
"~ se presentan en los programas?
: What do you think of the Mexican customs pi'esent’ed in
t}ze series?
" LIKE, because [14] . :

0__bid not anever LIE

" 1__ Good presentations -
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¢Le gusta el espafiol que se usa en los programas? g %
Do yod like tke Spanieh used in the program? -

[16) 1_N |

2 Yes

.= 3 - Don't know; not sure

}L@S,hé;ayuQ546.§i pré@ramg*CARRASCOEENBAS’a sus hijos

= = - - R BN -

fect on your chil-




g |
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¢Qué cambios le gustarfa que se hicieran en el programa?
What changes would you like to see in the geries?
[lBl 1___ Speak in Spanish more
2 Speak in English more
3 More7M§3icanéAmerican:ta;ent’

*4 Mo:;'g:—df: T - c - ) T _

No effects

”-

§__Don't know
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it

¢Tiene algunos otros comentarios o sugerencias? o -

Do you have any other comments?

Please write comments one to a line and number them.

- [20] o__ No comments - - -

]

‘Special circ

221 o__ -




Ll g
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CHILD ATTITUDE SURVEY - III

" 1. Do you watch TV at home? [4] 1 vyes 2 no

" If NO?rskip'go question 3-.

2. What programs do you like to watch on TV? 15]

- CARRASCOLENDAS = -5 Local programf
{2’* Sesame Street - 6___ Cartoons

“The Electric Company 7' Other: -~ -
,Mlsterogers' Nelghborhood S

;fou:speak Spanlsh or anllsh to your brothers and s1sters°

[11] 1 Spanlsh 2 Engllsh 3 Both Iy

f[12] 1 Spanlsh 2 Engllsh _37;€BQfﬁtj

No brothers

- ) - ~ or sisters
jyou speak Spanlsh or En h to your teaohers?¢ )




9’.

10

ll

Have you'peérd of a TV show called CARRASCOLENDAS?
(13] 1__yes - 2__no | "If NO, do not continue

Where do you watch- CARRASCOLENDAS° ) o -
[14] 1_ don't watch 2___home 3___school 4 both

Do you like CARRASCOLENDAS°

If YES {157 ___Did not answer YES -
"I like songs -

l'
S 2 I like- éhéﬁacteré,i
371 like f

If child does - not watch CARRASCOLENDAS, do. not continue €i=
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CHILD ATTITUDE SURVEY - III

Do you watch TV-at home? [4] 1 yes 2__no 7 ‘;

- If NO; skip'to queétioﬁ §—:’

2. What prOgrams do_you 1like to watch on TV? (51 o ]

'”‘CARRASCOLENDASi', . 5 - Local” ‘program: - s
Sesame Street - = 6 Cartoons S i
“The Electric -Company ,—'7’ Other
Mlsterogers' Nelghborhood o . - s

;ou like to watch TV at school’ . i,r;
If YES- [6] - *Dld not answer ¥E$ :

. f'“ brothers - i
\7!" a,;_siters, E - i




9. ﬁave you heard of a TV show called CARRASCOLENDAS?
- [1311 _yes 2__no 'If NO, do not continue

10. Where do you watch CARRASCOLENDAS'> 7
[14] 1 don't Watch 2___home 3_ school U4 both

¥ fIf child does not watch CARRASCOLENDAS do not continue l

~11.° Do you like CARRASCOLENDAS"

If YES: [15] - Did not answer YES
- I like songs

‘I like characters
1 like films-
I "
I-

1

- 2
3

-y

——-o
R
—
ev—
am—

1ike puppets S
llgei_;t Spanlsh and‘Engllsh

don t know 7

some




